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Abstract 

Jinka University, like many higher education institutions in Ethiopia, faces challenges with exit exam 

passing rates. This study aimed to identify key challenges and determinants affecting student success 

in exit exams at Jinka University, South Ethiopia. Both primary and secondary data sources were 

used. Primary data were gathered through focus group discussions, while secondary data came from 

the University Registrar Directorate. Data analysis was performed using SPSS version 29, using 

descriptive statistics and inferential methods, including Pearson’s chi-square tests and binary logistic 

regression. The findings revealed several challenges impacting exam success, such as limited 

tutorials, inadequate campus facilities, teaching-learning gaps, blueprint relevance issues, students' 

academic backgrounds, and psychological readiness. Multivariable logistic regression showed that 

gender, cumulative grade point average, and field of study were significantly associated with passing 

rates. Addressing these challenges requires strengthening academic support systems, improving the 

alignment of departmental placements with student preferences, and ensuring equitable access to 

learning resources, especially for vulnerable groups. 
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INTRODUCTION 

Higher education is pivotal for the socio-economic development of any nation, as it produces 

skilled professionals necessary for various sectors of the economy. In Ethiopia, the rapid expansion 

of higher education has led to the establishment of numerous universities, including Jinka University. 

In the majority of educational systems worldwide, exit exams are a major concern. The review 

highlights that exit exams are widely used across the globe to standardize assessment, certify student 

competency, and ensure accountability. They are especially important in countries with limited job 

opportunities and no unemployment support, as they often serve as a gateway to employment 

(Teshome, 2025). Improve human capital in addition to their conventional roles of certification and 

selection; this would have the power to considerably boost the long-term economic prosperity of 

a nation (Hanushek & Woessmann, 2011). 

The growth of higher education institutions (HEIs) in Ethiopia led to a significant rise in student 

enrollment. As anticipated, the number of students in the higher education system, including 

accredited private programs, increased substantially from approximately 35,000 in 1996 to over 

100,000 by 2003. Eighteen percent of the general enrollment in 2003 came from private higher 

education institutions (Yizengaw, 2003). However, this rapid expansion, combined with inadequate 

human and investment capital, has affected the quality of education in Ethiopia. The government’s 

education reform and expansion agenda in the mid-1990s was so ambitious that concerns arose 

regarding its potential impact on educational quality (Yirdaw, 2016). 
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When evaluating the quality of education, stakeholders have expressed dissatisfaction with 

graduates' competencies. Many graduates struggle to secure gainful employment without additional 

training to meet the demands of applied technical and communication skills (Yirdaw, 2016). 

Consequently, assessment and monitoring mechanisms are necessary to evaluate learning outcomes. 

Recently, exit exam competency tests have gained increasing attention as a crucial requirement for 

undergraduate students to obtain certification (Marsidi, 2021).  

Jinka University, like many Ethiopian higher education institutions, has adopted exit 

examinations as part of its academic quality assurance framework. However, a considerable number 

of students face difficulties in passing these exams, raising concerns about the underlying challenges 

and determinants that affect their success. Research findings indicate a significant relationship 

between students' university cumulative grade point average (UCGPA), gender differences, place of 

origin, college of enrollment, mismatch between teaching and learning styles, and students’ 

expectations about their future job opportunities. These factors are statistically significant 

determinants of academic performance (Legese, 2018). 

A study assessing higher education exit exams in Ethiopia identified several major challenges, 

including inadequate student preparation, lack of motivation and commitment, limited access to 

teaching and reference materials, and poor quality of exam questions. Issues such as lack of 

conceptual clarity, uneven representation of course topics, ineffective correction processes, 

insufficient time for grading, lack of commitment from correctors, and inadequate supervision and 

feedback mechanisms were also highlighted (Ayenew & Yohannes, 2022).  

Given the critical role of exit exams in determining students' future careers and professional 

licensure, understanding the challenges and determinants affecting passing rates at Jinka University 

is essential. Identifying these factors can help policymakers and the University administrators to 

implement targeted interventions, such as academic support programs, curriculum enhancements, 

and mental health initiatives to improve student success rates. This study aims to explore the key 

determinants of exit exam performance among Jinka University students, contributing to the broader 

discourse on academic achievement and higher education quality improvement. 

METHODS AND MATERIALS 

2.1. Study Area Description 

The study was carried out at Jinka University, which is situated in Jinka, Southern Ethiopia. 

Having established to promote national and regional development and increase access to high-

quality education, Jinka University is a relatively new institution of higher learning: a fourth 

generation public University. Moreover, Jinka University is designated as a Comprehensive 

University that offers a wide range of undergraduate and graduate programs in numerous areas, 

considered as a major intellectual and research center in the region.  

2.2. Research Period and Design 

Both quantitative and qualitative research methods are used in this study to evaluate the 

variables affecting student success on exam. The study was carried out between June 15, 2024, and 

July 16, 2024, for a total of one month. 

2.3. Study Population 

The study population consists of students from the 2024 graduating batch at Jinka University 

who participated in the exit exam. This group includes students from various academic disciplines 

who were required to take the exam as part of their graduation requirements.  

Inclusion criteria: 

Students from the 2024 graduating cohort who took the exit exam for the first time were 

analyzed. 
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Exclusion criteria: 

Students who either did not attempt the exit exam or had incomplete records were excluded 

from the analysis. 

Students who attempted the exit exam for the second time or more were excluded from the 

analysis. 

A total of 1,765 students took the exit exam during the study year. However, 21 students who 

either did not take the exam or had incomplete records, along with 287 students who attempted the 

exam for the second time or more, were excluded based on the exclusion criteria. Consequently, 1,457 

students who met the inclusion criteria were included in the study. 

2.4. Source and Source and Data Collection Method  

In this study, we used both primary and secondary sources of data. The primary data were 

collected using focus group discussions to capture relevant information. In addition, secondary data 

were obtained from the Jinka University Registrar Directorate Office. 

2.5. Study variables  

The following variables are the focus of the study: 

The dependent variable is Passing status on the exit test (pass or fail). A student receives 50 or 

more points out of 100 to pass and if a student receives fewer than 50 out of 100, they are said to have 

failed.  

The following are independent variables: year of study, college of study, cumulative grade point 

average (CGPA), gender, and enrollment type.  

2.6. Methods 

The statistical package for social science (SPSS) program was used to examine the data. 

Descriptive statistics, including frequency distributions was used to summarize the data. 

Additionally, inferential statistics, specifically, Pearson's chi-square test was applied to assess 

associations between variables. Furthermore, binary logistic regression was employed to identify 

factors significantly associated with the likelihood of passing the exit exam. Each variable was 

analyzed separately to test its association with the passing rate. The multivariable model contained 

variables with a p-value ≤ 0.05. The threshold of 0.05 was chosen to ensure that potential predictors 

were not excluded too early. The selected variables from the univariable analysis were then entered 

into a multivariable model, where they were analyzed together. A significance level of p ≤ 0.05 was 

used to determine which variables were independently associated with the passing rate after 

adjusting for other factors. 

3. Results and Discussions 

3.1. Results 

3.1.1. Descriptive Statistics  

Table 1 presents the exam results based on various students’ characteristics. Among 389 female 

students (26.7% of the total), 126 (32.4%) have passed, whereas among 1,068 male students (73.3% of 

the total), 600 (56.2%) were successful, indicating a higher pass rate for male students. Regarding 

enrollment type, among 1,336 regular students (91.7% of the total), 713 (53.4%) passed when 

compared to 121 weekend program students (8.3% of the total) only 13 (10.7%) passed the exam, 

suggesting relatively better performance among regular students. In terms of CGPA, students with 

higher cumulative GPAs had higher pass rates: only 18 (5.4%) out of 333 students with a CGPA of 2.0 

– 2.49 passed, while 137 (29.9%) out of 458 with a CGPA of 2.50 – 2.99. In contrary, 381 (80.2%) out of 
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475 with a CGPA of 3.00 – 3.59, and 190 (99.5%) out of 191 with a Cumulative grade point 

average(CGPA) of ≥ 3.60 were successful.  

Regarding study duration, out of 1,269 students who completed their studies in expected four 

years (87.1% of the total), 662 (52.2%) passed, compared to 188 students (12.9% of the total) who 

delayed for one or more years 64 (34%) passed the exam. Exam performance has also varied by fields 

of studies: 41 (93.2%) out of 44 students from Law, 225 (51.5%) out of 437 from Business and 

Economics fields, 192 (62.3%) out of 308 from the Agriculture and Natural Resource fields, 156 (50.5%) 

out of 309 from Natural and Computational Science fields and 112 (31.2%) out of 359 from Social 

Science and Humanities fields have got pass mark. Overall, male students, regular program 

admission, students with higher CGPAs, and those who completed their studies within the expected 

years had a greater likelihood of passing, with the School of Law showing the highest success rate. 

Table 1. Frequency distribution of predictors for exit exam passing rates. 

Variables Categories Frequency 
Percentage    

(%) 

Status 

Pass(%) Failed (%) 

Gender 
Female 389 26.7 126(32.4) 263(67.6) 

Male 1068 73.3 600(56.2) 468(43.8) 

Enrollment Type 
Regular 1336  91.7 713(53.4) 623(46.6) 

Weekend 121 8.3 13(10.7) 108(89.3) 

Cumulative grade point 

average(CGPA) 

2.0 - 2.50 333 22.9 18(5.4%) 315(94.6) 

2.51 – 3.00 458 31.4 137(29.9) 321(70.1) 

3.01 - 3.50 475 32.6 381(80.2) 94(19.8) 

3.51-4.00 191 13.1 190(99.5) 1(0.5) 

Field of Study 

Law 44 3.0 41(93.2) 3(6.8) 

Business and Economics  437 30.1 225(51.5) 212(48.5) 

Agriculture and natural Resources 308 21.1 192(62.3) 116(37.7) 

Natural and Computational Sciences 309 21.2 156(50.5) 153(49.5) 

Social Sciences and Humanities 359 24.6 112(31.2) 247(68.8) 

Expected Year of Study 
4 years 1269 87.1 662(52.2) 607(47.8) 

Five or more years 188 12.9 64(34) 124(66) 

CGPA: Cumulative Grade Point Average. 

3.1.2. Chi-square Test of Independence 

Table 2 shows that p-values of gender, enrollment type, students’ last CGPA, field of study, and 

year of study are all < 0.05. Based on these results, we can reject the null hypothesis at the 95% level 

of significance, indicating that all variables are statistically significantly associated with exit exam 

results.       

Table 2. Pearson Chi-square test for association among Jinka University students of 2024 batch. 

Variables Value Sig 

Gender 64.548 .000 

Enrollment Type 80.633 .000 

CGPA 699.234 .000 

Field of study 102.737 .000 

Year of study 21.516 .000 

CGPA: Cumulative Grade Point Average; Value: Chi-square test statistic value; Sig: Significance. 

3.1.3. Binary Logistic Regression Analysis 

The multivariable binary logistic regression analysis presented in Table 3 identifies key factors 

influencing the exit exam results at Jinka University. The findings indicate that gender plays a 

significant role, with female students being 1.78 times more likely to fail the exam as compared to 

male students (AOR = 1.78, 95% CI: 1.26 – 2.514; p = 0.001), highlighting a statistically significant 

gender disparity that may require further investigation. Similarly, enrollment type is strongly 
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associated with exam outcomes, as students in the weekend program have 9.083 times higher odds 

of failing as compared to regular students (AOR = 9.083, 95% CI: 2.298 – 35.90; p = 0.002), suggesting 

potential differences in learning environments or student preparedness. 

Academic performance, measured by CGPA, also shows a strong correlation with exit exam 

results. Students with lower CGPAs have significantly higher odds of failing, with the highest risk 

observed at those with a CGPA of 2.00 – 2.50 (AOR = 609, 95% CI: 221.71 – 1673.4; p = 0.000), followed 

by students with a CGPA of 2.51 – 3.00 (AOR = 91.55, 95% CI: 36.65 – 228.7; p = 0.000), and those with 

a CGPA of 3.01 – 3.50 (AOR = 12.258, 95% CI: 4.86 – 30.87; p = 0.000). These findings indicate that 

students with lower CGPAs are at a substantially greater risk of failing, emphasizing the impact of 

academic performance on exam success. 

Additionally, the field of study significantly influences exam outcomes. As compared to 

students who studied Law (reference category), those who studied Social Sciences and Humanities 

fields have the highest odds of failing (AOR = 16.44, p = 0.002), followed by students who studied 

Natural and Computational Sciences fields (AOR = 8.245, p = 0.022) and those who admitted to the 

fields Business and Economics (AOR = 6.988, p = 0.036); all of which are statistically significant.  

Finally, the year of study significantly affects exit exam outcomes. The results show that students 

with one or more years of delay have increased odds of failing the exit exam (AOR = 2.113; p = 0.000) 

as compared to students who finished their studies within the expected years of study. 

Table 3. Multivariable Binary logistic regression results obtained from secondary data. 

Variables  Category COR(CI) Sig AOR(CI) Sig 

Gender  
Male (Ref) 1 1 1 1 

Female 2.67(2.09,3.41) 0.000 1.78(1.26,2.51) 0.001 

Enrollment Type 
Regular (Ref) 1 1 1 1 

Weekend 9.50(5.29,17.07) 0.000 9.083(2.29,35.90) 0.002 

CGPA 

2.00-2.50 845.81(311.5,2296.6) 0.000 609(221.71,1673.4) 0.000 

2.51-3.00 111.95(45.18,277.41) 0.000 91.55(36.65,228.7) 0.000 

3.01-3.50 13.37(5.346,33.446) 0.000 12.258(4.86,30.87) 0.000 

3.51-4.00(Ref) 1 1 1 1 

Field of Study 

Law(Ref)    1 1 1 1 

Business and Economics 12.88(3.93,42.208) 0.000 6.98(1.13,43.09) 0.036 

Agriculture and Natural 

Resources 
8.27(2.51,27.26) 0.01 5.58(0.90,34.3) 0.064 

Natural and Computational 

Sciences 
13.40(4.06,44.20) 0.000 8.24(1.35,50.06) 0.022 

Social Sciences and 

Humanities 
30.14(9.13,99.40) 0.000 16.44(2.69,100.36) 0.002 

Expected Year of 

Study 

  4 years(Ref)     

Greater than or equal to 5 

years 
2.11(1.53,2.91) 0.000 0.59(0.18,1.96) 0.399 

COR: crud odds ratio; AOR: adjusted odds ratio; CI: confidence interval; Sig: significance; Ref: reference; CGPA: 

cumulative grade point average. 

3.1.4. Model Adequacy Checking  

The model's appropriateness is assessed by examining its overall goodness of fit using tests and 

by evaluating significant observations after applying a logistic regression model to a 

dataset. The Hosmer-Lemeshow test (Archer, Lemeshow, & Hosmer, 2007) goodness-of-

fit test, which is frequently used to assess the fit of logistic regression models, was used in this study. 

Table 4. The Hosmer and Lemshow test for model adequacy checking. 

Chi-square df Sig 

5.546 8 .698 

Sig: significant; df: degree of freedom. 
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Had we had p-value for the Hosmer-Lemeshow goodness of fit test greater than 0.05, we could 

have not rejected the null hypothesis. This shows that there is no difference between observed and 

model- predicted values, implying that the model estimates are sufficient to provide a satisfactory 

level of fit to the data. As can be seen from Table 4, results show that (Chi-square: χ2 = 5.546; p = 

0.698) this suggests how well the model fits the data.  

3.1.5. Focus Group Discussions 

This focus group discussion is aimed at identifying challenges faced by JKU graduating students 

in 2024 for exit exam performance and exploring lessons learned from the results so as to determine 

a possible direction that should be followed or adopted for future action. 

The researchers have conducted focus group discussions with students on the challenges faced 

by JKU students during the preparation time for the exit exam. Under this category, challenges 

related to the instructional process, campus facilities, instructional materials, students’ academic 

background, psychological readiness, and overall students’ academic support system were assessed. 

1. Challenges related to the instructional process: Teachers’ competency and experience, 

teaching methods and academic calendar duration are among mentioned factors. 

Based on the focus group discussion, students argued that the instructional process has faced 

some challenges related to teachers' competency and experience, teaching methods, and the academic 

calendar during their study year. Students said that some teachers are inexperienced and lack deep 

knowledge and preparation in certain subjects. As a result, they struggled to teach complex concepts 

effectively, which in turn contributes to students’ results. On the other hands, the method teachers 

have used has always been the same, which is the ‘one-size-fits-all approach’ because of insufficient 

time due to a packed academic calendar. Therefore, according to their discussion, the instructional 

process was run with rigid academic schedules that led to superficial coverage rather than in-depth 

understanding. This has also, in turn, impacted students’ motivation and overall well-being to 

prepare themselves for the exit exam. 

2. Challenges related to campus facilities: Internet, library, cafeteria service are among the factors 

raised under this category. 

Students have also discussed challenges related to campus facilities, particularly internet access, 

library resources, and cafeteria services. Accordingly, they replied that the power outage on campus 

was the big problem and happened frequently, which in turn resulted in a total cutoff in library and 

internet services. More specifically, they agreed that inconsistent, slow internet connectivity and 

insufficient internet access points on the campus made students’ exam preparation very difficult.  

3. Challenges related to instructional materials: Textbook, teaching material and exam blue 

prints are among the factors mentioned by the respondents under this category. 

In getting prepared for the exit exam, students have encountered some challenges related to 

instructional materials such as textbooks, teaching materials, and exam blueprints. Due to the use of 

varied teaching materials by teachers limited availability of textbooks, and insufficient copies of 

common teaching materials and references, students’ faced challenges in preparing for the exit exam. 

Students said that the exam blueprints were prepared by the Ministry of Education in 2023 has led to 

confusion about what contents will be assessed, made it difficult to get prepared effectively. This 

uncertainty regarding the content and format of tests had contributed to increased stress and anxiety 

among students. Even now, most students during FGD agreed and believed that the exam questions 

did not align with the blue prints and instructional materials covered in class. 

4. Challenges related to students' academic background: University and department placement, 

and cumulative grade point average are among the factors raised by the respondents in this section. 

Students have faced a variety of challenges related to their academic background, University 

and department placement, and cumulative grade point average (CGPA) for exit exam performances, 

as respondents claimed. The discussion indicated that the University and program placement of 

students did not align with their interests, leading to disengagement and poor academic 

backgrounds. This, in turn, has contributed to their failure in the exit exam. 
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5. Challenges related to students' psychological readiness: Confusion, fear, feeling of inadequacy 

are among the lists forwarded by the respondents under this category. 

According the reply of the respondents, the nationally new transition shock for the exit exam of 

graduates, students’ perceived failure, uncertainty regarding academic expectations and depression 

has led them to confusion, fear, and feelings of inadequacy for the exit exam. 

6. Challenges related to overall students’ academic support system: Exit exam performance plan, 

tutorial, and monitoring students’ progress are among the factors mentioned by the respondents in 

this category. 

The focus group discussion indicated that students encountered various challenges related to 

their overall academic support system, particularly in areas like exit exam performance plans, 

tutorials, and monitoring students’ progress. As a result, the absence of a clear performance plan for 

students approaching the exit exam can result in a lack of targeted support and intervention for those 

who need it most. Students were not receiving adequate preparation for exit exams; rather, they were 

focused primarily on course work. The tutorial program was not accessible to all courses, and all 

students were not interested in attending tutorials because of its mode of delivery. There was no 

regular monitoring of student progress throughout their University years, which is leading to the late 

identification of students at risk of failing the exit exam. 

3.2. Discussions 

Our findings indicated that gender is a significant factor, with female students facing a higher 

risk of failing the exit exam than their male counterparts. This aligns with the research of (Salehi et 

al., 2019), which suggests that female students tend to experience greater test anxiety and fear of 

failure, potentially hindering their exam performance.  

Furthermore, our study revealed that weekend program admitted students are nearly nine times 

more likely to fail the exam than those in regular programs admissions. This finding is consistent 

with the research findings of (Bishop, Mañe, & Bishop, 2001), which suggests that students admitted 

to weekend programs may have limited access to academic resources and support services as 

compared to their counterparts in regular programs admission. 

The findings suggested that academic performance, as measured by CGPA, is a key predictor of 

success in the exit exam. This is consistent with the study by (Al-Alawi, Al Shaqsi, Tarhini, & Al-

Busaidi, 2023), which utilized machine learning techniques to demonstrate that CGPA, along with 

factors such as high school exam scores and region, can effectively predict students’ academic 

performance. 

The analysis underscores that academic performance, as measured by CGPA, is a critical factor 

in determining success in the exit exam. This finding aligns with the study by (Yakubu & Abubakar, 

2022), which employed machine learning techniques to demonstrate that CGPA, along with factors 

such as high school exam scores and region, can effectively predict students’ academic performance. 

Similarly, (Alyahyan & Düştegör, 2020), highlighted that the importance of early identification of at-

risk students, emphasizing that internal assessment grades and CGPA are key predictors of student 

performance, facilitating timely interventions. 

The results also indicated that differences in the field of study have a significant impact on 

students' exit exam performance. This finding aligns with the study by (Legese, 2018), which 

highlighted that field of study has significant influence on student’s  academic achievement.  

Additionally, our study revealed that students who delayed one or more years to complete their 

studies are more likely to fail the exam as compared to those who completed their studies within 

expected years. This result is consistent with the findings of (Koçak, Göksu, & Göktas, 2021), which 

suggested that students who take longer time to complete their degrees often encounter challenges 

such as financial stress, balancing work and study, and personal issues that can negatively affect their 

academic performance.  

Findings from group discussion indicated that students have encountered difficulties with 

instructional materials, such as textbooks and other teaching resources, while preparing for exams. 
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This outcome aligns with the study by (Yimer & Bishaw, 2023), which highlighted that Universities 

often face challenges in supplying sufficient study materials and resources, including textbooks, 

online materials, and access to past exam papers.  

The findings suggested that students' academic background, along with the shock of 

transitioning to the exit exam, has contributed to feelings of perceived failure, uncertainty about 

academic expectations, and depression. These factors have resulted in confusion, fear, and a sense of 

inadequacy regarding the exam. This outcome is consistent with a study by(Grech, 2025),  It found 

that students experienced depression, anxiety, low self-worth, and uncertainty about academic 

expectations. The shock of failure and the pressure of resetting the exam contributed to confusion, 

fear, and a sense of inadequacy. 

According to the group discussion results, the instructional process was run with rigid academic 

schedules that led to superficial coverage rather than in-depth understanding. This has also, in turn, 

impacted students’ motivation and overall well-being to prepare themselves for the exit exam. This 

result is consistent with a study conducted by(Dorn, 2015), revealing that rigid scheduling often leads 

to rushed content coverage and limits opportunities for in-depth understanding. It also notes that 

students feel more prepared and less stressed when schedules allow for longer, focused learning 

periods.  

The group discussion revealed that students have felt the exam questions did not align with the 

blueprints and instructional materials covered in the class. This finding agrees with a study by (Yimer 

& Bishaw, 2023), which founded that discrepancies often exist between the curriculum content and 

what is assessed in exit exams, leaving students unprepared for certain topics.  

The focus group discussion also indicated that students believed the instructional process faced 

several challenges, including teachers' competency, experience, and teaching methods. This finding 

is consistent with a study by(NJENGA), which revealed that many teachers lack the essential skills 

and knowledge needed to effectively teach and assess students, especially in specialized or technical 

subjects. Additionally, research by (A. T. Kebede & Phasha, 2024), has highlighted that inexperienced 

teachers may face difficulties in classroom management and implementing effective teaching 

strategies, which can negatively impact students' learning experiences. 

The findings from the discussion highlighted that students face multiple challenges related to 

their academic background such as University and department placement, and cumulative grade 

point average (CGPA) when preparing for exit exams which may have negative impact on the results. 

This findings consistent with the study by (Hailu et al., 2024), which founded that the pressure to 

maintain a high CGPA can lead to significant stress and anxiety, negatively impacting students' 

overall well-being and academic performance.  

Additionally, research by (A. Kebede, 2024) indicated that many students are placed in academic 

programs that do not align with their interests or career aspirations. University and department 

placements are often determined by quota systems rather than individual preferences or strengths, 

which can result in decreased motivation, engagement, and overall academic satisfaction.  

Moreover, a study by (Kassaw, Demareva, & Herut, 2024) suggested that students enter 

University with varying levels of preparedness, which affects their ability to adapt to the demands 

of higher education. Those from disadvantaged backgrounds may face even greater difficulties due 

to limited access to quality primary and secondary education, further exacerbating their academic 

challenges. 

During the group discussion, students have also highlighted challenges concerning campus 

facilities, specifically internet connectivity and library resources. This finding aligns with the study 

by(Ayenew & Gebre, 2022),   which indicated that limited resources such as inadequate educator 

training and insufficient infrastructure can impede the effective administration of exit exams. 

4. Conclusion and Recommendations 

The analysis indicated that gender, field of study, and enrollment type significantly influenced 

the exam outcomes. Female students, students admitted to  Business and Economics, Natural and 
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Computational Sciences, Social Sciences and Humanities fields and students enrolled to weekend 

programs were more likely to fail, highlighting critical challenges that need intervention. 

Furthermore, cumulative grade point average (CGPA) emerged as a strong predictor of success, with 

lower CGPAs associated with higher failure rates. This pattern underscores the importance of 

offering continuous academic support throughout students' educational journeys to enhance overall 

performance. 

The logistic regression model applied in this study demonstrated a good fit to the data, 

confirming the reliability of the identified factors as strong predictors of exit exam outcomes. 

Additionally, qualitative insights from interviews revealed further challenges such as limited access 

to internet and tutorial sessions, ineffective teaching methods, and poor psychological readiness have 

significantly affected students' performance in exit exam. 

Based on the findings of this work, researchers put the following recommendations for the 

betterment of students’ achievement in exit exam. Jinka University should take targeted steps to 

address gender disparities in exit exam performance, as female students face a higher failure rate 

than their male counterparts. Providing additional tutoring, mentorship, and psychological support 

can help bridge this gap. Similarly, weekend program admitted students experienced a significantly 

higher failure rate, indicating the need for better academic support structures. Enhancing tutorial 

access, offering more academic advising, and restructuring the weekend program to align with 

student needs can improve their success. Additionally, disparities in performance among different 

fields of study suggest that some programs may require additional support according to their nature 

of the subject to improve student outcomes. 

Strengthening tutorial programs is essential, as attendance strongly correlates with exam 

success. The University should ensure that tutorials perfectly align with the exit exam blueprint and 

continues performance based, improve accessibility, and actively encourage participation. Students 

with lower CGPAs also require early academic interventions such as supplemental instruction and 

personalized advising to boost their performances. Faculty training is necessary to align teaching 

methods with the exam content ensuring students receive instructions that directly prepares them 

for the test. Furthermore, addressing performance gaps between fields of study may require a review 

of teaching strategies based on the nature of the field, resource allocation, and faculty development 

to ensure all students receive quality education. 

Infrastructure and resource limitations, including poor internet access and outdated learning 

materials hinder students' academic preparation. Improving library resources, expanding technology 

access, and enhancing campus facilities will create a more supportive learning environment. 

Additionally, psychological and emotional support services should be expanded to help students 

manage test anxiety and stress. Implementing a continuous monitoring system with regular 

assessments and interventions will further ensure that struggling students receive timely support. By 

addressing gender, program structure, and fields of study disparities, Jinka University can 

significantly enhance student success in the exit exam. 

Limitation of the study 

This study on exit exam performance at Jinka University has certain limitations. It relies on 

existing institutional data, which may not capture all factors influencing student performance, such 

as socio-economic background or individual learning challenges. Additionally, the study focuses on 

correlations rather than causation, limiting the ability to determine definitive reasons for disparities. 

Variability in data quality and potential self-reporting biases in student feedback may also affect 

accuracy. Lastly, the findings are specific to Jinka University and may not be fully generalizable to 

other institutions with different academic structures and student demographics. 
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