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Article 
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Abstract: In an era where collaboration between academia and the EdTech industry is crucial for innovation, 

this study explores how academic profiles align with industry needs. In this study we examine the professional 

profiles available online of educational researchers from the Tallinn University School of Educational Sciences 

across the international LinkedIn, national ETIS and institutional TLU platforms, to identify how researchers 

market their skills that are relevant to the EdTech sector. Our findings indicate that some of the key areas such 

as instructional design, project management and technical proficiency that are vital for EdTech industry remain 

often underrepresented in academic profiles. While LinkedIn facilitates networking, it may not necessarily 

reach the depth needed for comprehensive representation, whereas the Estonian national research database 

ETIS provides rich academic details with limited industry appeal. Our suggestions call for strategic 

improvements in how researchers can present their expertise online, in order to improve industry-academia 

collaboration. By creating more precise and strategically targeted professional profiles, researchers will stand 

better chances to attract EdTech industry’s attention. 

Keywords: EdTech industry; academic profiles; open innovation; professional development; academia-

industry collaboration 

 

1. Introduction 

Technological advances continue to emerge at an unprecedented rate, a trend described by 

Kurzweil [1] in his theory of accelerating returns. In the education sector, rapid pace of innovation 

requires the on-going integration of new technologies to ensure that education meets the 

continuously changing demands of the labor market. EdTech companies stand at the forefront of 

developing these technology-based education solutions. To remain competitive and responsive, 

companies increasingly rely on open innovation models that allow faster feedback, and the inclusion 

of real-world classroom needs in the development process [2,3]. One of the most effective open 

innovation strategies is the user innovation model, where end users, such as teachers or educational 

researchers, are actively involved in the development of new technologies. This approach ensures 

that the products developed remain both innovative as well as practical and adapted to the actual 

needs of teachers and students [4]. However, many EdTech companies are hesitant to implement this 

model. A significant obstacle is the difficulty of identifying and engaging educational researchers 

who have the necessary skills and expertise to effectively contribute to the development of new 

products [5]. Public platforms such as LinkedIn, national research databases like Estonia’s 

www.etis.ee (ETIS), and institutional information systems, such as www.tlu.ee (TLU), are often used 

to provide industry partners, including EdTech companies, with relevant information regarding 

researchers’ skills and areas of expertise [6]. These platforms allow educational researchers to 

showcase their expertise, facilitating connections with industry partners who can benefit from their 

knowledge [7]. However, the effectiveness of these platforms varies. Although widely used and 
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accessible, due to its focus on networking and broad visibility, LinkedIn seems to be lacking the depth 

and specificity necessary to adequately represent researchers’ industry-relevant academic and 

practical expertise [8,9]. National research databases represent a higher potential to offer a more 

comprehensive overview of researchers’ academic contributions but may not appear as user-friendly 

or even be particularly known beyond the [10,11]. Institutional databases maintained by universities 

can provide detailed and regularly updated information but are often difficult to access or navigate 

by professionals outside of academia [12]. Due to these challenges, there is a felt need for researchers 

to present their skills and precisely defined areas of expertise in a manner that is clear, concise, and 

accessible to their industry partners. This article examines how educational researchers present 

information about their knowledge and skills on open platforms, using publicly accessible data from 

LinkedIn, the Estonian national research information system www.etis.ee (ETIS), and public profiles 

managed by the Tallinn University School of Education on www.tlu.ee (TLU). The research question 

to be addressed in this article is as follows:  

RQ: What skills and expertise relevant to EdTech companies are most commonly acknowledged by 

researchers at the Tallinn University School of Education in their public profiles? 

The article is organized as follows: First, the theoretical background is presented, focusing on 

the role of technology in education and innovation models within the EdTech industry. The 

methodology section then outlines the approach used to analyze researcher profiles across the 

LinkedIn, ETIS, and TLU platforms. Next, the results of the analysis are presented, outlining the key 

gaps in representation of skills and expertise. The discussion section explores the implications of 

these findings for both academia and the EdTech industry, followed by recommendations for revising 

professional profiles for higher visibility and relevance. Finally, the article concludes with the study’s 

limitations and suggestions for future research. 

2. Theoretical Background 

2.1. Technologies in Education 

The role technology plays in education is rapidly growing. This is driven by the need perceived 

in the educational sector to respond to the rapidly changing needs of the 21st-century labor market as 

well as the needs of the civil society. Educational technologies, or EdTech, have become integral to 

modern teaching methods, offering tools that enhance learning experiences, improve accessibility, 

and facilitate personalized education. As discussed by Kurzweil already back in 2005, the rapid pace 

of technological advancement, characterized by accelerating returns, has made it essential for 

educational institutions to incorporate these innovations swiftly to stay relevant [1]. Emerging 

technologies such as artificial intelligence (AI), virtual reality (VR), and data analytics are increasingly 

being integrated into educational frameworks, providing new ways for students to engage with 

content and for teachers to assess learning outcomes [9,13]. AI-driven platforms, for instance, carry 

the potential to personalize learning experience by analyzing student data and adapting content to 

the individual needs of each learner. VR and AR tools offer immersive experiences that can simulate 

real-world environments, making complex concepts easier to understand. Data analytics provide 

teachers with insights into student performance, making leading to better targeted interventions and 

improved educational outcomes. The current landscape of educational technology is marked by the 

emergence of many sophisticated technological tools designed to enhance the learning process. For 

example, AI-powered tutoring systems provide personalized feedback and support to students, 

while VR environments enable learners to safely explore historical sites or conduct experiments in a 

controlled virtual environment. Despite these advancements, the implementation of these 

technologies has its own challenges. Educational institutions need to address issues such as the high 

cost of technology, resistance to change among teachers, and the need for ongoing professional 

development to effectively integrate the use of new technologies into teaching [10,14]. One of the 

primary challenges in implementing new technologies in education is ensuring that these tools meet 
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the practical needs of the teachers as well as the students. The gap between the capabilities of 

emerging technologies and the realities of classroom environments can lead to the underutilization 

or misapplication of these tools. For instance, a highly sophisticated AI tool may not be fully utilized 

if teachers are not adequately trained to integrate it into their teaching practices. This is where user 

involvement in the development process becomes crucial. By engaging educational researchers in the 

development of EdTech solutions, companies can create products that are not only innovative but 

also aligned with the actual needs and workflows of teachers and students [6]. Involvement of 

competent stakeholders allows for rapid and effective feedback, which can significantly enhance the 

usability and effectiveness of educational technologies, ensuring that these remain both practical and 

impactful in real-world educational settings. In this sense, researchers’ engagement in knowledge 

transfer and exchange activities plays a vital role in the effective adoption of emerging educational 

technologies, essential for aligning these technologies with the diverse needs of users and maximizing 

their impact in educational contexts. 

2.2. Innovation Models in Education Technology 

Innovation in EdTech can be understood through various models, each with its advantages and 

challenges. The traditional closed innovation model relies on internal resources and expertise within 

the organization that develops new products. This model can be effective in maintaining control over 

the development and the protection of intellectual property, as it limits external input and 

collaboration. However, this approach restricts the spread of diverse ideas and can slow down the 

process of innovation due to its self-contained, insulating, nature [15]. Closed innovation may also 

result in products that do not fully meet the needs of the users, as in this case development is 

primarily driven by internal perspectives rather than feedback from the external users. In contrast, in 

the educational context, the open innovation model encourages collaboration with external partners, 

such as researchers, teachers, students or even parents, to co-create technology-supported solutions. 

This model allows for a broader range of inputs and faster development cycles, making it particularly 

suited for the dynamic field of educational technology [4]. Open innovation can lead to more user-

focused products that are better aligned with the actual market needs. However, the model also 

presents distinct challenges, such as managing intellectual property rights and coordinating 

contributions by multiple stakeholders. Next, user innovation is a specific form of open innovation 

where the actual end-users, such as teachers, are also directly involved in the development process. 

This model is highly effective in the educational context, as it ensures that the products developed 

are tailored to the specific needs of the users. For example, teachers can provide insights into how 

students interact with educational tools, which features are most effective, and what improvements 

are needed. In addition, as educational researchers are often higher education teachers, user 

innovation allows engagement of scientifically backed teacher experience, while providing EdTech 

companies with immediate feedback, enabling them to make iterative improvements to their 

products. And yet, many EdTech companies are still hesitant to fully embrace this model due to 

concerns about the complexity of coordinating with multiple stakeholders and the perceived risk of 

exposing their intellectual property to external parties [5]. These concerns are often exacerbated by 

the “Not Invented Here” (NIH) syndrome, a mindset that leads organizations to reject external ideas 

or innovations simply because they were not developed internally [16]. The NIH syndrome can stifle 

innovation and prevent companies from benefiting from the expertise of external collaborators. It 

creates a barrier to adopting potentially valuable technologies or processes that could enhance a 

company’s offerings. To overcome the mentioned fears, it is crucial for educational researchers to 

provide EdTech companies with easily graspable overviews of their skills’ profiles and areas 

expertise. One mechanism to achieve this is for educational researchers to publish detailed profiles 

that highlight their skills and expertise relevant to the development of educational technologies. By 

demonstrating their expertise in areas such as curriculum design, educational psychology, and 

classroom management, researchers can build trust with EdTech companies and alleviate concerns 

regarding the risks of external collaboration [3]. These detailed profiles can serve as a bridge between 
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academic expertise and industry needs, fostering a more collaborative and innovative technological 

environment, and invigorate entire EdTech ecosystems. 

2.3. Essential Skills Required in the EdTech Industry 

EdTech companies often require sets of skills and profiles of expertise from their academic 

partners that are distinctly different from those traditionally emphasized in academic research 

organizations. While educational researchers typically focus on theoretical and methodological rigor, 

EdTech companies are more concerned with practical applications that can be scaled across diverse 

educational settings. Skills in instructional design, user experience research, and data analytics are 

particularly valuable in the EdTech industry, as they directly impact the usability and effectiveness 

of educational tools. In addition, knowledge of educational policies, standards, and compliance is 

essential for developing products that meet regulatory requirements and can be adopted by schools 

and institutions [12]. Kang and Ritzhaupt [17] analyzed 400 EdTech-related job announcements 

published in five international online job search databases and identified the most important skills 

and expertise required in the field of educational technology. They suggest that EdTech companies 

value most highly professionals with a strong foundation in instructional design, project 

management, and technical skills to use software tools such as learning management systems and 

eLearning development platforms. In addition, soft skills such as communication, collaboration, and 

interpersonal skills are critical as these roles often require working closely with different teams and 

stakeholders. The ability to manage multiple projects and effectively prioritize tasks emerged as key 

competencies in the field. Together, these skills highlight the need for a balanced mix of technical 

expertise and interpersonal skills to succeed in the education technology industry. 

2.4. Platforms for Publishing Researchers’ Data 

In the digital age, various platforms offer opportunities for researchers to publish and share their 

professional profiles. While platforms like Facebook and Twitter are popular for social networking, 

they are less suited for professional networking and collaboration [18,19]. LinkedIn, on the other 

hand, stands out as one of the best suitable platforms for connecting researchers with EdTech 

companies. LinkedIn allows researchers to create detailed profiles that include their academic 

achievements, skills, and professional experiences, making it easier for EdTech companies to identify 

potential collaborators [6]. LinkedIn has become an increasingly valuable platform for both 

researchers and professionals in the EdTech space, offering a powerful combination of professional 

networking and collaboration opportunities, and enhanced visibility within their respective 

communities. The platform’s features, such as endorsements, recommendations, and the ability to 

showcase publications and projects, make it an essential tool for professionals seeking to highlight 

their achievements and engage with broader audiences. For researchers, LinkedIn provides a space 

to connect with peers across disciplines, stay informed regarding the latest developments in their 

respective fields, and engage with industry professionals, potentially leading to fruitful 

collaborations and career advancements [20]. Similarly, in the EdTech sector, LinkedIn facilitates 

networking within specific interest groups, allowing educational researchers to connect with 

industry professionals who share similar interests or goals. This network-oriented structure 

encourages the building of professional relationships and the sharing of insights within industry-

specific groups, fostering a collaborative environment that can drive innovation. By bridging the gap 

between academic research and its industrial application, LinkedIn serves as a crucial tool for both 

researchers and EdTech professionals, enabling them to expand their reach, influence, and impact in 

their respective fields [21]. Despite the advantages of social media platforms such as LinkedIn, 

national research information systems, for example national databases similar to the Estonian ETIS 

(www.etis.ee) and institutional information systems similar to that of Tallinn University 

(www.tlu.ee) remain relevant. These systems offer a level of validation and credibility that is critical 

in academic and professional contexts. Institutional information systems, typically managed by 

universities or research institutions, provide a controlled environment for presenting researchers’ 

profiles, while national systems are often linked to government agencies, constituting a reliable 
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source of information regarding researchers’ qualifications and achievements. For example, ETIS is a 

comprehensive database that includes detailed records of publications, projects, and professional 

activities, which can be essential for establishing researchers’ credibility [10,11]. Furthermore, such 

platforms allow for the aggregation of research outputs and metrics, which can be useful for both 

academic evaluation and industry collaboration. These systems often include peer-reviewed 

publications, grant information, and other academic credentials that are crucial for validating a 

researcher’s expertise. By maintaining profiles on both LinkedIn and national research systems, 

researchers can ensure that their skills and knowledge remain visible to a wide audience while also 

benefiting from the credibility associated with institutional affiliations. This dual presence can help 

researchers making their expertise accessible and appealing to a broader range of potential partners 

from both the academia and industry. Even though national and institutional databases like ETIS are 

comprehensive and credible, researchers should also maintain an active presence on LinkedIn, as 

these databases, while containing detailed academic records, peer-reviewed publications, and 

verified credentials, are often underutilized by industry professionals. The reasons for this include 

the limited accessibility and specialized interfaces of these databases, focusing more on academic 

audiences rather than industry representatives [10,11]. In this sense, LinkedIn seems to be more 

accessible for industry professionals to discover and engage with researchers, as it functions as a 

widely recognized platform with the premise of effectively connecting academia and industry. Its 

user-friendly interface and networking capabilities make it easier for EdTech companies and other 

industry stakeholders to identify and connect with researchers who have the expertise they need [6]. 

By maintaining active and detailed LinkedIn profiles, researchers can ensure that their expertise is 

more visible and easily discoverable by industry professionals, thereby enhancing their opportunities 

for collaboration on innovative projects. This dual strategy, taking advantage of both LinkedIn and 

academic databases, should allow researchers, as a matter of principle, to benefit from the credibility 

and depth of institutional records while also making use of the networking and visibility that 

LinkedIn offers. In this way the circulation of their academic profiles is broadened in support of more 

effective partnerships with industry, leading ultimately to more effective innovation in the EdTech 

sector.  

3. Resources and Methods 

3.1. Data Sources 

Our objective was to identify the skills and knowledge most commonly highlighted by education 

researchers on their public profiles, using the Tallinn University School of Educational Sciences as a 

case study. To achieve this, we analyzed the public profiles of researchers from the Tallinn University 

School of Educational Sciences across three platforms: LinkedIn (www.linkedin.com), the Estonian 

Research Information System (ETIS, www.etis.ee), and the Tallinn University homepage (TLU, 

www.tlu.ee). These platforms were selected because they represent the most relevant and publicly 

accessible online meeting places where researchers in Estonia, particularly those affiliated with 

Tallinn University, demonstrate their professional skills and academic achievements. LinkedIn is 

widely used for the purposes of professional networking and contacting prospective partners [22]; 

ETIS is the primary research information system for researchers in Estonia; and the Tallinn University 

homepage provides verified staff profiles.  

3.2. Specific Aspects of ETIS and TLU 

We set particular limits to our examination of ETIS data due to the latter’s specific focus on 

providing research-related information. ETIS is designed to hold the following aspects of a 

researcher’s profile: (a) general information, which includes name, contact details, links to Google 

Scholar and ORCID profiles, fields of research, and freely fillable “Description” and “Specification” 

fields; (b) career, listing academic positions held; (c) education, detailing the researcher’s academic 

background and degrees earned; (d) awards, listing any honors or recognitions received; (e) 

administrative work, detailing the researcher’s administrative roles; (f) projects, providing a list of 
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research projects the researcher is involved in; (g) publications, listing the researcher’s scientific 

articles; and (h) supervision, indicating the researcher’s involvement in mentoring early career 

researchers and students. These sections contain mostly information that is related to the individuals’ 

research and offer only limited insight into their potential to collaborate with EdTech companies. 

Therefore, in our analysis of ETIS profiles, we focused on whether researchers had completed the 

“Description” and “Specification” fields in the General section, and whether these fields contained 

information relevant to EdTech companies, which falls outside the traditional academic context.  

The TLU profiles include the staff members’ job titles, and their respective structural units of 

employment. In addition, the records include their contact information and a links to the ETIS 

profiles. Finally, the TLU profiles contain the “Introduction” field, where researchers can in a free 

form describe their relevant skills, knowledge, and expertise. For the purposes of our study, we 

focused primarily on the content of the “Introduction” field to determine whether researchers 

disclosed information that might be of interest to EdTech companies.  

3.3. Sample and Data Analyses 

We began by compiling a list of academic staff members from the School of Educational Sciences 

of Tallinn University, deliberately excluding junior researchers, understood as a rule as doctoral 

students, as they are less likely to have developed consistent professional profiles. In total, our 

selection included 40 researchers. Of these, 31 had LinkedIn accounts, and all had profiles on both 

the TLU and ETIS platforms. We then systematically recorded the content of the researchers’ profiles 

across the selected platforms and anonymized the data to ensure confidentiality. 

To analyze the gathered data, two researchers first employed the open coding method, a 

qualitative analysis technique commonly used in grounded theory research [23], in order to identify 

possible patterns and themes [24]. This approach allowed us to identify the specific skills and 

knowledge highlighted in the profiles, facilitating a comprehensive understanding of the professional 

attributes that education researchers choose to emphasize in publicly accessible platforms. After 

examining the datasets, we located and counted the records that contained skills and expertise 

relevant to the EdTech industry, by comparing the identified data to the skills and expertise that Kang 

and Ritzhaupt [17] had outlined as needed for EdTech jobs. We relied on the general meaning (as 

jointly defined by involved researchers) of a skill or expertise if a direct match was not found. 

4. Results 

Our sample consisted of 40 researchers from the School of Educational Sciences at Tallinn 

University. Of these, 31 had public LinkedIn profiles, and 28 had filled in their skills and expertise 

sections. While all researchers had ETIS accounts, 34 had provided more detailed information 

regarding their skills and expertise in their ETIS profiles’ “Description” or “Specification” fields. 

Surprisingly enough, although all researchers had TLU accounts, only 12 of them had provided 

introductions of any sort about themselves, including their skills, and areas of expertise.  

We found that only 7 LinkedIn profiles, 3 ETIS profiles, and 4 TLU profiles referred to the skills 

and areas of expertise relevant to the EdTech industry (Figure 1). The identified skills and expertise 

are listed in Table 1. 
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Figure 1. The number of profiles on a platform vs the number of profiles relevant to the EdTech 

sector. 

Table 1. Skills and expertise identified in researchers’ LinkedIn, ETIS and TLU profiles. 

LinkedIn ETIS TLU 

Digital ecosystems 

Digital transformation in  

education 

EdTech Hackathon  

organization 

Educational innovation 

Educational robotics 

E-learning 

Hybrid and blended learning 

Project management 

Social robotics 

STEAM education 

Telepresence robotics 

Adult learning 

Digital ecosystems 

Educational innovation 

Educational robotics 

Educational technology 

Hybrid and blended learning 

Socio-technological learning 

systems 

STEAM education 

Technology-enhanced  

workplace learning 

Digital transformation in  

education 

Educational robotics 

Educational technology 

Hybrid and blended learning 

STEAM education 

Technology in supporting 

special needs education 

Our analysis indicates that researchers’ profiles usually miss several key skills and areas of 

expertise that are crucial from the perspective of the EdTech industry, as highlighted by Kang and 

Ritzhaupt [17]. For example, the researchers, as a rule, do not report their expertise in instructional 

design, particularly related to principles of operations and the application of models required for the 

development of digital and online learning environments, which remain central to the development 

of a variety of effective educational technologies. Although some curriculum development 

experience has been usually mentioned, specific attention to instructional design for digital platforms 

remains often underemphasized. In addition, while project management skills have been 

occasionally noted, they are generally associated with academic projects rather than technology-

based initiatives. This would leave the potential partners uninformed regarding the researchers’ 

ability to manage multiple projects, meet tight deadlines, and lead technology-focused teams, 

although all these skills are indispensable in the fast-paced EdTech industry. Next, technical skills in 

the key areas such as learning management systems, authoring tools, and advanced multimedia 

production (such as video and audio editing or web development) remain underrepresented, despite 

being highly sought after by EdTech companies. In terms of soft skills, although communication and 

collaboration skills have been regularly mentioned, there is a lack of emphasis on the interpersonal 

and leadership skills required for effective teamwork in industry. The ability to lead teams, manage 
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clients, and communicate with stakeholders is critical to successful EdTech collaborations, but yet it 

is insufficiently highlighted in the majority of the profiles. Finally, openness to new technologies, a 

trait highly valued in the EdTech sector, has not been sufficiently demonstrated. Addressing these 

gaps would allow better aligning researchers’ skills with the industry’s needs, greatly increasing their 

collaborative potential and impact in EdTech. 

5. Discussion 

Our aim in this study was to examine how well does educational researchers' presentations of 

their skills and the areas of expertise match with the needs of EdTech companies. To this end, we 

compared the online profiles from three different platforms: an international networking platform 

(LinkedIn), a national research database (ETIS), and an institutional database (TLU). These profiles 

were then compared to the skills and expertise needed by EdTech companies, as identified by Kang 

and Ritzhaupt [17]. The identified mismatch suggests that making available specific trainings and 

offering professional development opportunities could significantly increase the relevance of the 

researchers’ professional profiles for the purposes of the EdTech industry. For instance, Kang and 

Ritzhaupt [17] have highlighted instructional design, project management, and technical proficiency 

as essential skills required for the EdTech-related positions, yet these all remain often neglected 

describing academic profiles.  

5.1. Platform Comparisons and Audience Considerations 

Comparison of the three selected platforms (LinkedIn, ETIS and TLU) reveals that each of these 

offers distinct benefits that shape how researchers present their skills. First of all, as demonstrated in 

Figure 1, besides it being easily accessible for the EdTech professionals, LinkedIn is also the platform 

where the educational scientists show their EdTech-relevant skills and expertise most often. 

Researchers who effectively utilize LinkedIn (e.g., provide frequent updates, use strategically chosen 

keywords, and are engage actively) tend to emphasize their connections to industry and potential for 

collaboration, aligning their profiles with market demands. These approaches favor improvements 

in the visibility of their profiles to potential industry partners, as also suggested by [20].  

In contrast, ETIS profiles apper generally more detailed and academically oriented, focusing on 

documenting research outputs and academic achievements. These profiles are typically completed 

by researchers aiming to present their academic contributions, including detailed descriptions of 

projects and methodologies. However, the focus on academic rigor may not necessarily align with 

the practical needs of EdTech companies, which often prioritize skills that can be applied directly to 

product development and implementation.  

TLU profiles that focus on internal university roles, tend to highlight teaching responsibilities 

and administrative duties. While these profiles provide a comprehensive view of a researcher’s 

contributions within the academic context, they may not adequately emphasize skills relevant to the 

EdTech industry. This may be due to the profiles’ intended audience, which is primarily university’s 

employees and (prospective) students. However, due to the increasing importance of 

interdisciplinary collaboration, TLU profiles could benefit from a more strategic approach that also 

highlights industry-relevant expertise. As noted by [7], researchers should consider the diverse 

audiences of these platforms and tailor their profiles accordingly to maximize their professional 

opportunities. 

5.2. Recommendations for Enhancing Profile Relevance 

Educational researchers should make a more conscious effort to link their professional profiles 

to real-world applications in the interests of bridging the gap between academic research and 

industry needs, as similarly suggested also by [8,25]. For this purpose, researchers should enhance 

the relevance of their profiles across these platforms, and consider providing more detailed 

descriptions of their work, particularly its practical applications in the EdTech field.  
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On LinkedIn, including examples of industry collaboration and utilizing keywords aligned with 

current educational technology trends have the potential to increase both visibility and appeal. 

Researchers would also benefit from engaging more actively with LinkedIn’s professional groups 

and forums, which can further enhance their network and industry connections [21]. For ETIS, 

researchers might focus on explicitly linking their research outcomes to potential industry 

applications. This could involve detailing how their academic findings can inform product 

development or improve educational practices, making their profiles more attractive to EdTech 

companies. In addition, researchers should ensure that their profiles on ETIS are comprehensive, 

including all relevant skills and experiences that could be of interest to industry partners. Regarding 

the TLU profiles, we would recommend that researchers emphasize how their academic roles 

contribute to broader educational technology initiatives. This may involve highlighting involvement 

in EdTech projects, curriculum development for digital learning, or collaborations with industry 

partners.  

5.3. Support Mechanisms and the Role of Intermediaries 

To address the mentioned challenges, it is essential for educational institutions to provide 

measures of support that would help researchers revising their profiles [14,26]. For example, 

workshops can be used to discuss and practice profile development, the strategic use of keywords, 

and the integration of industry-relevant content. Also, institutions might use incentives to encourage 

researchers to maintain up-to-date profiles that reflect their full range of skills and experience. The 

role of intermediaries or knowledge brokers is also important in bridging the above-discussed gap 

between academia and industry. These professionals can help translating academic research into 

practical applications, making it more accessible and appealing to EdTech companies. As 

Chesbrough [15] discusses in their work on open innovation, such intermediaries can play a pivotal 

role in fostering collaboration between the academia and industry, ultimately driving innovation and 

the development of more effective educational technologies. 

5.4. Conclusions 

From a theoretical perspective, this study contributes to the understanding regarding the gap 

between educational research and the EdTech industry. It highlights how researchers tend to 

overlook the EdTech industry’s needs while presenting their skills and expertise in online platforms. 

From the practical perspective, the study offers actionable recommendations for researchers to better 

position themselves for industry collaboration. Educational researchers need to strategically refine 

their public profiles, particularly on LinkedIn, by incorporating skills directly relevant to EdTech 

companies, such as digital instructional design, project management, and technical capabilities. In 

addition, to provide relevant information in appropriate context, researchers should maintain 

unpretentious and clear, up to thousand character-long bios on platforms such as LinkedIn. These 

biographies should highlight skills and experiences directly related to the needs of the EdTech 

industry, making it easier for those companies to identify and partner with the suitable experts [7]. 

Universities and research institutions should offer training and support mechanisms to help 

researchers optimize their profiles across platforms, ensuring that their academic expertise is 

presented in a manner attractive to industry partners. Moreover, involving intermediaries or 

knowledge brokers should be considered to make professional information available for the use 

fostering innovations, i.e., make researchers more accessible to the EdTech industry – thus improving 

collaboration between the academia and EdTech industry, facilitating innovation and supporting 

educational technology development. 

5.5. Limitations and Future Perspectives 

In this study, we examined how the skills and knowledge presented by educational researchers 

align with the needs of the EdTech industry, focusing only on the content of their profiles. A further 

study is needed to explore which EdTech-relevant skills do educational researchers actually possess 
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and how their professional profiles meet the industry’s needs, in order to offer recommendations 

regarding further trainings to be provided to researchers to better meet the EdTech companies’ needs 

for academic expertise. 

The focus on LinkedIn, ETIS, and TLU profiles may not necessarily fully capture the breadth of 

researchers’ professional activities or their interactions with the EdTech industry. By excluding other 

platforms such as ResearchGate or Academia.edu, important aspects of researchers’ visibility and 

engagement might have been overlooked. In addition, the study concentrated on the content and 

structure of profiles without considering contextual factors, such as institutional policies or 

individual motivation, which may influence how researchers present themselves online. Also, our 

analysis was based on the findings of Kang and Ritzhaupt [17], who derived their results from 400 

job offers. Including data from additional sources might yield different results and provide a broader 

perspective. To address these limitations, future research should include a wider range of platforms, 

examine the motivations behind profile creation, and quantify the impact of profile features on 

industry collaborations. Expanding the study to include multiple institutions and incorporating 

feedback from industry professionals would also enhance the robustness and applicability of the 

findings.  

Finally, integrating social media analytics would provide further insights into how profiles are 

engaged with, particularly on LinkedIn, where content visibility plays a critical role in fostering 

collaborations. 
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