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Abstract: The purpose of this study is to investigate the effect of trainer behaviors on the anger and 

aggression levels of athletes. This study was conducted with 748 athletes with an active license who 

are over 18 years of age and participate in individual and team sports branches. In this study, the 

"Coaching Behavior Assessment Questionnaire" and the “Competitive Aggressiveness and Anger 

Scale" were used as data collection tools. The study results showed that athletes’ levels of evaluation 

of the trainers' behaviors were high, while the levels of aggressiveness and anger in sports were low. 

It was determined that there is a negative low-level relationship between the athletes’ evaluation 

levels of the trainers' behaviors and the aggressiveness and anger levels in sports and that the 

trainer's behaviors predict the anger and aggressiveness levels of the athletes by 9% and 6%, 

respectively. The results of this study show that the attitudes and behaviors of trainers can affect 

the emotional states of athletes and have the potential to increase or decrease their anger and 

aggressiveness levels. Trainers who exhibit positive, supportive, and modeling behaviors help 

create a healthy sports environment and help athletes maintain emotional balance. 
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1. Introduction 

In the field of sports, trainers and athletes are related to each other for individual sports or team 

sports, and this relationship can be one of the most important factors determining the success or 

failure of an athlete or team [1]. Trainers should not only plan training programs and prepare the 

team for competitive competitions but also motivate the athletes, develop an emotional environment 

within the team, and maintain a learning environment that facilitates growth and the achievement of 

goals [2]. In this learning environment, there is a trainer-athlete relationship, a relationship between 

the athlete and the trainer in which emotions, thoughts, and behaviors affect each other. This 

relationship includes the interaction, communication, and dynamics of the relationship between the 

athlete and the trainer. The trainer’s leadership style, communication skills, guidance, and approach 

have direct effects on the athlete [3]. Mallet [4] stated that the sports environment basically consists 

of the relationship between the trainer, the athlete, the competition, and the training environment. 

Trainers who are engaged in individual and team sports not only increase the performance of the 

athletes but also have the motivation to enable the athletes to positively improve their behaviors, 

such as anger and aggressiveness, in competitions [5]. Some negative behaviors of trainers may 

reduce athlete satisfaction and cause disappointment and fear of failure. Such a case can lead the 

athlete to avoid taking risks and increase the possibility of making mistakes by increasing the anxiety 

level. Likewise, undesirable behaviors in such situations can lead to feelings of anger and 

aggressiveness and trigger discipline problems [6]. Danilewicz [7] argues that anger and 

aggressiveness in sports are mainly caused by the pressure exerted on the athlete by the family and/or 
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trainer [7]. Athletes with high levels of anger and aggressiveness also tend to exhibit behaviors 

contrary to sporting rules, such as cheating or harming another player [8]. Predominantly, male 

athletes express their anger more frequently in the form of verbal and physical aggressiveness. 

Another reason for anger and aggressiveness in sports is attributed to the learning process that occurs 

during participation in sports [9], which is why anger and aggressiveness can be tolerated in sports, 

which is a social phenomenon. It has been observed that some behaviors exhibited by athletes can 

turn into acts of anger and aggression during competitions. Moreover, studies show that anger and 

aggressive behaviors differ according to the type of sport. Athletes participating in individual sports 

generally exhibit lower levels of aggressiveness than those participating in team sports [9]. Athletes, 

in particular, may resort to verbal or physical aggression to intimidate their weaker opponents. If 

such behavior goes unpunished [7], it can cause them to lose focus on their goal or to be disqualified 

[10]. 

While anger and aggression can be seen at every stage of sports, they can also affect athletes of 

all age categories [11]. Factors such as technical and tactical abilities, psychological state, training 

time, and efficiency of athletes in this age category play a role in achieving success. However, the 

most important factor is that the trainers know the athletes and their needs. Trainers understand the 

shortcomings and needs of the athletes and provide the appropriate conditions. In this way, negative 

behaviors such as anger and aggressiveness are prevented [12]. A trainer combines the knowledge of 

sports physicians, scientists, and psychologists with their own experience and guides athletes to 

achieve high levels of physical and emotional (psychological) performance. In this process, the trainer 

is in direct contact with the athlete throughout a long training process and facilitates the management 

of emotional factors such as anger and aggressiveness [13]. Trainers have both positive and negative 

effects on their athletes [14]. Therefore, trainers should encourage their athletes to adopt sports as a 

philosophy of life and support the lifelong continuation of sports [12]. 

In conclusion, the examination of trainer-athlete levels shows that factors such as anger and 

aggressiveness have a determinant effect on the performance of athletes. This study reveals the 

deficiencies in this regard, particularly in Turkiye. Analyzing the relationship between perceived 

trainer behaviors, anger and aggressiveness levels, and athletes’ performance can provide important 

information for determining effective training strategies and increasing the success levels of athletes. 

Therefore, further research and development of trainer-athlete relationships are important for taking 

negative factors such as anger and aggressiveness under control. The purpose of this study is to 

investigate the effect of trainer behaviors on the anger and aggressiveness levels of athletes. In our 

study, we focused on a sample that included the determination of anger and aggressiveness levels in 

athletes who are active in different sports branches. We used the survey method to collect the data 

and scales and observation methods to measure trainer behaviors. 

2. Materials and Methods 

Research Model 

This study aimed to accurately describe an existing situation by using a relational screening 

model. A relational screening model is a model used to determine the relationship between variables 

and the degree of change [15]. The purpose of the study is to examine the relationship between anger 

and aggressiveness levels and trainer behaviors. This model makes it possible to understand and 

evaluate the relationship between these variables. 

Participants 

The population of the study consisted of athletes who are over the age of 18, have an active 

license, and engage in individual and team sports in 14 provinces (Kars, Erzurum, Ardahan, Ağrı, 

Muş, Bingöl, Bitlis, Erzincan, Tunceli, Van, Malatya, Elazığ, Hakkari and Iğdır) in the East Anatolia 

region in Turkiye. Although the smallest sample (with a 95% confidence level and a 5% confidence 

interval) to reach in the infinite population of athletes was calculated to be 384, as many individual 

and team athletes as possible were reached, and the data were collected from 748 athletes. 
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Data Collection Tool 

The data were collected using the Coaching Behavior Assessment Questionnaire (CBAQ) and 

the Competitive Aggressiveness and Anger Scale (CAAS). While the CBAQ was adapted to Turkish 

by Filiz and Demirhan in 2019 [17], the CAAS was adapted to Turkish by Gürbüz, Kural and Ö zbek 

in 2017 [16]. The CAAS has a two-dimension structure (1-6:Anger Dimension and 7-12: 

Aggressiveness Dimension), while CBAQ has a five-dimension structure (1-6:Encouragement-E, 7-

11: General Encouragement-GE, 12-14: General Encouragement Instruction-GEI, 15-18: General 

Communication-GC, and 19-21:Mistake-Contingent Technical Instruction-MCTI). The scales were 

designed as 5-point Likert scales. Although the validity and reliability levels of the scales were 

measured in previous studies, necessary tests were performed in this study as well to determine the 

validity and reliability levels of the scales. Thus, expert opinions were sought from experts in sports 

sciences and educational sciences regarding the content and face validity of the scales. A confirmatory 

factor analysis (CFA) was completed for construct validity, and the Cronbach’s alpha internal 

consistency coefficient (α) was calculated for reliability. The CFA diagrams of the scales are presented 

in Figure 1, and the goodness of fit indices are presented in Table 1. 

 

Figure 1. CFA Diagrams. 

Table 1. This is a table. Tables should be placed in the main text near to the first time they are cited. 

Fit Indices  
Reference Range Results Evaluation 

Good Acceptable  CAAS CBAQ CAAS CBAQ 

CMIN/DF 0<χ2/sd≤3 3<χ2/sd≤5 3.600 4.815 Acceptable Acceptable 

RMSEA 0≤RMSEA≤.05 .05≤RMSEA≤ .08 .059 .071 Acceptable Acceptable 

GFI .90<GFI≤1 .85<GFI≤.90 .985 .904 Good Good 

AGFI .90<GFI≤1 .85<GFI≤.90 .962 .874 Good Acceptable 

CFI .95<CFI≤1 .90<CFI≤.94 .984 .922 Good Acceptable 

RMR  0≤RMR≤.05 0.05≤SRMR≤.10 .039 .042 Good Good 

TLI .95<TLI≤1 .90<TLI≤.94 .970 .907 Good Acceptable 

DF   11 176   

CMIN   39.595 847.366   

Cronbach’s 

Alfa-α 
  .83 .95 Highly Reliable 

Harrington [20] stated that item factor loads should be above .30. Therefore, during the CFA 

process, items 4, 6, 7, 9, 12 in CAAS were excluded from the scale as their factor loads were lower 
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than .30. According to the CFA diagrams, the factor loads of the other items are greater than .30. 

Additionally, modifications were made between items 1-2 and 10-11 in the CBAQ and items 1-2, 8-11 

and 19-21 in the CAAS. Finally, it was determined that the fit index values obtained in the CFA and 

presented in Table 1 were within the reference ranges. Furthermore, it was determined that a high 

level of reliability was achieved with  CAAS- α=.83 and CBAQ-α=.95. These results indicate that the 

CAAS and CBAQ scales, which are the data collection tools used in the study, have high reliability. 

Data Analysis 

This study aims to reveal the current situation in an unbiased manner. For this purpose, the 

researcher performed the data analysis process upon completion of data collection by using statistical 

methods. Statistical package programs were used in analyzing the data. The significance level 

(significance level) was accepted as p=0.05. During data analysis, the validity and reliability of the 

data collection tools were first tested. According to Büyüköztürk [21], the Cronbach’s alpha value 

was calculated for the reliability of the measurement tool, and two semi-tests were applied to the 

measurement tool. A confirmatory factor analysis (CFA) was completed to determine the construct 

validity of the measurement tool. To evaluate whether the data is normally distributed, mean-mode-

median, skewness-kurtosis values, Q-Q plots, box plot, histogram graphs, and Kolmogorov-Smirnov 

and Shapiro-Wilk normality tests can be used [22]. The Pearson correlation analysis was used to 

determine the level of correlation between scales. In this analysis, p≤0.05 was accepted as the level of 

significance. “Although this value shows that there are significant differences between the groups, it 

may not be a definite value" [23]. Therefore, prior to determining the statistical methods to use in 

analyzing the data in this study, graphs, skewness-kurtosis values, and normality tests were 

evaluated. 

For the data to be considered normally distributed, the skewness- kurtosis values should be 

between (-1) and (+1), and the p values of the Kolmogorov-Smirnov and Shapiro-Wilk normality tests 

should be greater than 0.05 (p > 0.05). Likewise, Levene's test value (p > 0.05) should be considered 

for homogeneity of variances (24). A Levene’s test value greater than 0.05 indicates a homogenous 

distribution [22]. 

3. Results 

The skewness, kurtosis, mean, and standard deviation values of the scale and sub-dimensions 

of the Coaching Behavior Assessment Questionnaire and the Competitive Aggressiveness and Anger 

Scale" are presented in Table 2.  

Correlation coefficients were calculated in the multiple regression analysis to determine whether 

there was a linear relationship between the predictive variables of the CBAQ (E, GE, GEI, GC, and 

MCTI) sub-dimensions and the predicted variables of  the CAAS (AD, AGD) sub-dimensions. The 

results of the Pearson correlation analysis performed to determine the possible relationship between 

the sub-dimensions of both scales are presented in Table 3. 

The results of the multiple regression analysis performed to answer the question ‘Do the 

variables of trainer behaviors -E, GE, GEI, GC, and MCTI- together predict athletes’ anger (AA) 

significantly?’ are presented in Tables 4 and 5. Table 4 shows the results of the ANOVA performed 

to determine if the regression model of the relationship between the predictor variables and the 

predicted variable was significant. 

The results of the multiple regression analysis completed to answer the question ‘Do the E, GE, 

GEI, GC, and MCTI variables of coaching behavior significantly predict athletes’ aggressiveness 

(AAG)?’ are presented in Tables 6 and 7. Table 6 presents the results of the ANOVA completed to 

determine whether the regression model accounted for the relationship between the predictor and 

predicted variables. 
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Table 2. Skewness-Kurtosis, Mean, and Standard Deviation Values of the Scales/Dimensions. 

Variables n X̄ ss Skewness Kurtosis 

CBAQ 748 3.99 0.73 -0.471 -0.907 

CAAS 748 2.38 0.86 0.306 -0.331 

CBAQ Encouragement dimension  748 4.02 0.88 -0.527 -0.689 

CBAQ General Encouragement dimension 748 4.14 0.92 -0.883 0.197 

CBAQ General Encouragement Instruction 748 4.11 0.91 -0.806 0.063 

CBAQ General Communication dimension 748 4.07 0.92 -0.826 -0.137 

CBAQ Mistake-Contingent  Tech. Inst. 748 4.06 0.99 -0.886 0.083 

CAAS Anger Dimension 748 2.09 0.87 0.797 0.485 

CAAS Aggressiveness Dimension 748 2.38 1.03 0.070 -0.944 

According to Table 2, the mean scores of the five sub-dimensions of the "Coaching Behavior 

Assessment Questionnaire" vary between 4.02-4.14, and the standard deviations vary between .88-

.99, while the mean scores of the sub-dimensions of the "Aggressiveness and Anger in Sports Scale" 

are 2.09 and 2.68, and the standard deviations are .87 and 1.03. The decrease between the mean scores 

and the standard deviation in both scales indicates a homogeneous structure has formed and the data 

are close to the mean. When the skewness and kurtosis values in Table 2 are examined, it can be said 

that the values calculated for the sub-dimensions of both scales range from 3 to -3, indicating a normal 

distribution [25]. These findings show that there is no abnormality in the distribution of the data, 

meaning there is a normal distribution in the scores of the scales and their sub-dimensions used in 

the study. In other words, the E, GE, GEI, GC, and MCTI scores are assumed to be normally 

distributed in multiple regression. 

Table 3. Correlation Analysis of the Mean Scores of CBAQ and CAAS. 

Scales/Sub-

Dimensions 
1 1.a 1.b 1.c 1.d 1.e 2. 2.a 2.b 

1.CBAQ 1         

1.a- E 0.894** 1        

1.b-GE 0.869** .758** 1       

1.c-GET 0.814** .712** .674** 1      

1.d-GC 0.849** .691** .661** .675** 1     

1.e-MCTI 0.827** .670** .701** .637** .696** 1    

2.CAAS -

0.255** 

-.185** -.262** -.153** -.227** -.223** 1   

2.a. AA -

0.279** 

-

0.223** 

-

0.276** 

-

0.185** 

-.247** -.224** .887** 1  

2.b-AAG -.191** -.122** -.205** -.100** -.172** -.185** .922** .640** 1 

Table 3 shows a negative relationship between the mean scores of the CBAQ and CAAS. As the 

correlation coefficient is -0.255**, this is a weak but significant relationship. This indicates that as the 

CBAQ mean scores increase, the CAAS mean scores decrease. However, this is not a strong 

relationship. Based on the results presented in Table 3, there is a positive and moderate relationship 

between athlete’s anger (AA) and (AAG) (r =.640, p<.01), a negative and weak relationship between 

AA and E (r = -.223, p<.01),  a negative and weak relationship between AA and GE (r=-.276, p<0.01), 

a negative and weak relationship between AA and GEI (r = -.185, p<0.01), a negative and weak 
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relationship with CG (r = -.247, p<0.01), and a negative and weak relationship with MCTI (r = -.224, 

p<0.01). Similarly, the athlete’s aggressiveness (AAG), which is another dimension of coaching 

behavior, has a negative and weak relationship with E (r = -.122, p<.01),a negative and weak 

relationship with GE (r = -.205, p<0.01), a negative and weak relationship with GEI (r = -.100, p<0.01), 

a negative and weak relationship with GC (r = -.172, p<0.01), and a negative and weak relationship 

with MCTI (r = -.185, p<0.01). In terms of the correlations between the dimensions of the coaching 

behavior scale, there is a positive and strong relationship between E and GE (r =.758, p<0.01), a 

positive and strong relationship between E and GEI (r =.712, p<0.01), a positive and moderate 

relationship between E and GC (r =.691, p<0.01), and a positive and moderate relationship between E 

and MCTI (r =.670, p<0.01). It was also determined that there is a positive and moderate relationship 

between GE and GEI (r =.674, p<0.01), a positive and moderate relationship between GE and GC (r 

=.661, p<0.01), and a positive and strong relationship between GE and MCTI (r =.701, p<0.01). 

Additionally, there was a positive and moderate relationship between the GEI variable and GC (r 

=.675, p<0.01) and a positive and moderate relationship between GEI and MCTI (r =.637, p<0.01). 

Lastly, there is a positive and moderate relationship between GC and MCTI (r =.696, p<0.01) 

Table 4. The results of the ANOVA regarding the prediction of the anger in sports dimension of the 

CBAA according to the CAAS dimensions of encouragement, general encouragement, general 

encouragement instruction, general communication, and mistake-contingent technical instruction. 

Model 
Sum of 

Squares 
df 

Mean 

Square 
f p 

Regression 48.390 5 9.678 

13.859 .000a Residual 518.160 742 0.698 

Total 566.550 747  

 

a. Predictor variables: The E, GE, GEI, GC, and MCTI dimensions of CBAQ. b. Predicted variables: AA dimension 

of CAAS. 

According to the ANOVA results presented in Table 4, the multiple regression model for 

predicting the athlete’s anger dimension of the CAAS according to the encouragement, general 

encouragement, general encouragement instruction, general communication, and mistake-

contingent technical instruction dimensions of the CBAQ is statistically significant (F (5, 742)=13.859. 

Table 5. Multiple regression analysis results to predict the anger dimension of the CAAS according 

to the encouragement, general encouragement instruction, general communication, and mistake-

contingent technical instruction dimensions of the CBAQ. 

Variable B 
Standard 

ErrorB 
Standardized (β) t p 

Fixed 3.264 .159 - 20.486 .000 

E dimension .005 .061 .005 .075 .940 

GE dimension -.207 .057 -.220 -3.663 .000 

GEI dimension .060 .053 .063 1.145 .253 

GC dimension -.125 .053 -.133 -2.365 .018 

MCTI dimension -.018 .049 -.020 -.365 .715 

R = 0.292,        R2 = 0.085 

F (5, 742)=13.859,  p = .000 

Based on the results presented in Table 5, the variables E, GE, GEI, GC, and MCTI together show 

a weak but significant relationship with the athletes’ anger (AA) dimension in terms of trainer 

behaviors (R=0.292, R2=0.085, p< .01). The five variables together explain approximately 9% of the 
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total variance in athletes’ anger (AA). According to the standardized regression coefficient (β), the 

relative significance of the predictor variables on job satisfaction is GE, GC, GEI, MCTI, and E, 

respectively. When the t-test results regarding the significance of the regression coefficients are 

examined, it is found that only the “General Encouragement (GE) variable is a significant predictor 

of athletes’ anger (t(747)=3.66, p<.01). The E, GE, GEI, GC, and MCTI do not have any significant 

effect. The regression equation for the prediction of athletes’ anger according to the results of the 

regression analysis is given below. 

Athlete’s Anger (AA) = [3.264 + 0.005 Encouragement (E) + 

0.060 General Encouragement Instruction (GEI)] – [0.207 

General Encouragement (GE) + 0.125 General Communication 

(GC) + 0.018 Mistake-Contingent Technical Instruction (MCTI)] 

Table 6. ANOVA results for predicting the athlete’s aggressiveness (AAG) dimension of CAAS 

according to the CBAQ dimensions of encouragement, general encouragement, general 

encouragement instruction, general communication, and mistake-contingent technical instruction. 

Model Sum of Squares df Mean Square F Sig. 

Regression 46.115 5 9.223 9.010 .000a 

Residual 759.537 742 1.024   

Total 805.652 747    

a. Predictor variables: The E, GE, GEI, GC, and MCTI dimensions of CBAQ 

 b. Predicted variables: Athlete’s anger dimension of CAAS 

According to the ANOVA results presented in Table 6, the multiple regression model for the 

prediction of AAG according to E, GE, GEI, GC, and MCTI is statistically significant (F (5, 742) = 

9.010). 

Table 7. Multiple regression analysis results for the prediction of athletes’ aggressiveness dimension 

of CAAS according to the encouragement, general encouragement, general encouragement 

instruction, general communication, and mistake-contingent technical instruction dimensions of 

CBAQ. 

Variable B Standard Error B Standardized  (β) t p 

Fixed 3.593 .193 - 18.626 .000 

E dimension .127 .074 .108 1.723 .085 

GE dimension -.247 .069 -.220 -3.607 .000 

GEI dimension .118 .064 .104 1.846 .065 

GC dimension -.116 .064 -.103 -1.807 .071 

MCTI dimension -.101 .059 -.097 -1.717 .086 

R =0.239      R2 = 0.057 

F (5. 742)= 9.010   p = .000 

According to the results shown in Table 7, the variables E, GE, GEI, GC, and MCTI together 

show a low and significant relationship with athletes’ aggressiveness (AAG) (R = 0.239, R2 = 0.057, 

p< .01). These five variables together explain approximately 6% of the total variance in athletes’ 

aggressiveness (AAG). The relative order of significance of the predictor variables on job satisfaction 

according to the standardized regression coefficient (β) is GE, E, GEI, GC, and MCTI, respectively. 

The t-test results regarding the significance of the regression coefficients indicate that only the general 
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encouragement (GE) variable is a significant predictor of athletes’ aggressiveness (SD) t(747)=3.61, 

p<.01. On the other hand, it is seen that E, GEI, GC, and MCTI do not have a significant effect on 

athletes’ aggressiveness (AAG). The regression equation for the prediction of athletes’ aggressiveness 

(AAG) based on the results of the regression analysis is given below. 

Athlete’s Aggressiveness (AAG) = [3.593+ 0.127 Encouragement 

(E) + 0.118 General Encouragement Instruction (GEI)] – [0.247 

General Encouragement (GE) + 0.116 General Communication 

(GC) + 0.101 Mistake-Contingent Technical Instruction (MCTI)] 

* According to these results, the hypothesis that only GE is a significant predictor of AA and 

AAG (H2) in the established model can be accepted. The other hypotheses that E is a significant 

predictor of AA and AAG (H1), that GEI is a significant predictor of AA and AAG (H3), that GC is a 

significant predictor of AA and AAG (H4), and that MCTI is a significant predictor of AA and AAG 

(H5) are refuted. 

4. Discussion 

In this study, the CBAQ and CAAS scales were used to examine the effects of trainer behaviors 

on the anger and aggressiveness levels of athletes. The skewness, kurtosis, mean, and standard 

deviation values shown in Table 2 reflect the distribution characteristics of the scales. The CBAQ scale 

generally reflects moderate encouragement behaviors with a mean value of 3.99, while the CAAS 

scale reflects a low level of aggressiveness and anger with a mean value of 2.38. The correlations 

between the CBAQ and CAAS scales are shown in Table 3. The results of the correlation analysis 

show that there are relationships at various levels between the CBAQ dimensions and the CAAS 

dimensions. For example, while there was a negative relationship between the encouragement 

dimension of the CBAQ and the aggressiveness dimension of the CAAS, a positive correlation was 

found between the general encouragement and the anger dimensions. These results show that trainer 

behaviors are effective in influencing the emotional reactions of athletes and that different 

dimensions are associated in different ways. 

The ANOVA results presented in Tables 4 and 6 evaluate the ability of the CBAQ dimensions to 

predict the CAAS dimensions. Both tables show that the predictive variables (CBAQ dimensions) 

have a significant effect on the CAAS dimensions. For example, Table 4 shows the ability of the CBAQ 

dimensions to predict the anger dimension of CAAS, while Table 6 shows the ability of the CBAQ 

dimensions to predict the aggressiveness sub-dimension of the CAAS. These results show that the 

trainer behaviors affect the anger and aggression levels of the athletes. 

The results of the multiple regression analysis presented in Tables 5 and 7 examine in more detail 

the ability of the CBAQ dimensions to predict the CAAS dimensions. Both tables reveal that the 

encouragement and general encouragement dimensions significantly predict the CAAS dimensions. 

These results show that trainers can affect anger and aggression levels by encouraging athletes and 

displaying positive encouragement behaviors. 

Trainers have a great influence on athletes. Their guidance and leadership skills can directly 

affect the performance of athletes. Factors such as providing motivation, developing technical skills, 

and creating team unity are just some of the areas where trainers are effective. Moreover, the 

behaviors and attitudes of trainers can affect the morale, motivation, and general psychological state 

of the athletes. Therefore, the subjective influence of trainers on athletes can significantly affect their 

success and performance (26). A study by Moiratidou (27), on the other hand, found the moral 

competence of individual athletes to be higher than that of team athletes. These results show that 

individual athletes attach more importance to moral values and have a higher level of moral 

competence. A study by Karayılmaz (28) examined the psychosocial factors affecting the aggression 

tendencies of amateur football players. While the results of the study showed that various factors 

affect the aggressiveness levels of football players, Tutkun et al. (29) concluded that the passive 
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aggressiveness scores of athletes in individual sports are statistically significantly higher than those 

who engage in team sports. 

This study was conducted to investigate the effects of trainer behaviors on the anger and 

aggressiveness levels of athletes. It aimed to understand the effects of trainer behaviors on these 

psychological factors by calculating the skewness, kurtosis, mean, and standard deviation of the 

scale/dimensions (Table 2). 

The results of the correlation analysis revealed relationships between trainer behaviors and 

levels of anger and aggression. A certain level of correlation was observed between the dimensions 

of the CBAQ (Coaching Behavior Assessment Questionnaire) and the CAAS (Competitive 

Aggressiveness and Anger Scale) (Table 3). These findings show that trainer behaviors can influence 

the anger and aggressiveness levels of athletes. 

Multiple regression analysis results reveal the role of trainer behaviors in predicting the anger 

and aggression levels of athletes. In the analyses performed based on the dimensions of the CBAQ, it 

was determined that certain dimensions affected the anger and aggressiveness levels of the athletes 

(Table 5). These results show that the positive and supportive behaviors of trainers can play an 

important role in reducing the anger and aggression levels of athletes. 

The results of the ANOVA analysis explain in more detail the effects of trainer behaviors on 

directing the anger and aggression levels of athletes. In the analyses that were done based on the 

CAAS dimensions (Table 4), there were differences in how well certain dimensions could predict the 

CBAQ dimensions. These results show that certain behaviors of trainers can determine and direct the 

anger and aggression levels of athletes. 

The results of this study highlight the impact of trainers on the anger and aggression levels of 

athletes. It is important to emphasize strategies for coping with anger and aggression in the training 

and development of trainers. Positive, supportive, and communicative trainer behaviors can increase 

the emotional well-being of athletes and positively affect their sporting performance. 

5. Conclusions 

In conclusion, the findings of this study can help trainers understand the emotional needs of 

athletes and provide support for them. At the same time, a positive sports environment can be created 

by protecting the emotional well-being of the athletes, and their performance and personal 

development can be promoted. Sports clubs and federations should support the training and 

development of trainers. Training programs should aim to strengthen coaches' emotional 

management skills, communication skills, and leadership abilities. 

The following recommendations were made based on the results of this study: 

1- Training programs for trainers should aim to improve their emotional intelligence and 

communication skills. Trainers should be trained in emotional management strategies and stress 

coping techniques and transfer these skills to athletes. 

2- Trainers should set an example by supporting athletes and creating an environment of trust. 

Focusing on the personal development of athletes, they should consider individual differences 

and provide them with appropriate support. 

3- Trainers should actively communicate with athletes and try to understand their emotional 

needs. They should show empathy and provide open communication channels to protect 

athletes’ emotional well-being and increase their motivation. 

4- Sports clubs and federations should support the training and development of trainers. Training 

programs should aim to strengthen the leadership skills, communication skills, and 

psychological counseling competencies of trainers. 

5- Trainers should emphasize sport’s ethical values and support the spirit of fair play. 
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