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Abstract: In the ever-evolving landscape of higher education, the shift to hybrid teaching approaches has
introduced novel challenges and opportunities for both educators and students. This qualitative study,
grounded in a robust theoretical framework, combines in-depth literature reviews, informal interviews,
observations, and thematic analysis to explore the multifaceted dynamics of hybrid language learning within
a College of Arts and Sciences. By investigating the experiences of twenty students (referred to as ‘S-Part 1’ to
‘S-Part 20’), the research delves into the core theme of ‘Teacher-Student Interaction in Higher Education
Institutions” and unpacks nine additional themes: “Adaptability and Resilience,” “Flexibility and Autonomy,’
‘Connectivity Challenges,” ‘Feelings of Isolation,” ‘Technology Competence,” ‘Personalized Learning,’
‘Resource Accessibility,” ‘Support Mechanisms,” and ‘Positive Learning Experiences.” In this study, these
themes encapsulate the diverse experiences and challenges encountered by teachers and college students as
they navigate the evolving educational landscape. The insights derived from the study are underpinned by a
robust theoretical framework and complemented by existing scholarly literature. As we delve into these
themes, it becomes evident that they shed light on not only the intricacies of hybrid language learning but also
the broader educational context, offering valuable guidance for educators, institutions, students, and
researchers. Based on the ample results, recommendations are presented for school administrators, teachers,
students, and future researchers to enhance the quality of hybrid teaching and learning, aligning it with the
demands of the post-academic era. Overall, this study contributes to the ongoing dialogue on innovative
pedagogical strategies and responsive educational environments, underlining the significance of teacher-
student interaction in the new normal of higher education.

Keywords: higher education institutions; hybrid language learning; post-academic landscape;
teacher-student interaction

I. Introduction

In recent years, the educational landscape has experienced a profound transformation, marked
by the widespread adoption of hybrid learning as a compelling alternative to traditional classroom
settings (Ong & Quek, 2023). This shift not only reshapes pedagogical dynamics but also presents a
multitude of unique challenges and opportunities for both educators and learners. In this evolving
educational framework, this research centers on the pivotal role of teacher-student interaction within
the context of hybrid language learning. This introduction lays the groundwork for comprehending
the rationale, objectives, and significance of this study, while also framing the ensuing sections of this
paper.

Hybrid learning, a non-traditional approach to education that has gained substantial
prominence in recent years, has been further accelerated by the events surrounding the COVID-19
pandemic and its aftermath (Vongalis-Macrow, De Souza, Littleton, & Sekhar, 2023). This approach
diverges from the conventional classroom setting, offering students the opportunity to engage with
their studies through a combination of in-person and online learning experiences.

This study endeavors to explore the intricate dynamics between teachers and students in the
context of hybrid language learning. Language acquisition, a fundamental facet of education, is
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profoundly influenced by teacher-student interactions, particularly within this innovative
educational setting (Eslit, 2023). The significance of this study extends its reach to multiple
stakeholders, encompassing school administrators, teachers, students, and prospective researchers.

St. Michael’s College (SMC), which serves as the locale of the study, stands as a beacon of
academic excellence in Iligan City. The school is known for its commitment to fostering a dynamic
learning environment. The College of Arts and Sciences, as an integral part of SMC, serves as the
crucible venue for intellectual growth, where students taking up Bachelor of Arts in Philosophy,
Bachelor of Arts in English Language, and Bachelor of Science in Psychology, engage with diverse
disciplines to cultivate a well-rounded education. Students’ academic and lived experiences serve
as fertile records in the exploration about teacher-student interaction and hybrid language learning
in the post-pandemic landscape.

The principal objective of this research is to shed light on the nuances of teacher-student
interaction within the realm of language learning in the context of hybrid education. Venturing into
this relatively uncharted territory, the researcher aims to contribute to a more profound
understanding of how teaching and learning have evolved in this post-academic landscape.

Amidst the ongoing evolution of the educational landscape, hybrid learning emerges as a
dynamic alternative to traditional classroom settings. As the researcher navigates the post-academic
era, it becomes imperative to grasp the influence of teacher-student interaction on language learning
within the hybrid learning milieu. This study scrutinizes the intricacies of this interaction, the
challenges it poses, and the impact it wields on language learning. Furthermore, it seeks to identify
effective teaching strategies and lay the groundwork for future research and educational practices.
To uncover all this, the paper has the following research questions to answer:

1. How does teacher-student interaction evolve in the context of hybrid language learning?

2. What unique challenges do teachers and students encounter in this environment, and how do
these challenges influence language learning?

3. Which teaching strategies and methods prove effective in hybrid language education?

4. What is the impact of hybrid language learning on students’ language proficiency and overall
academic development?

5. How do the findings of this study contribute to future research and shape educational practices
in the post-academic era?

This research carries substantial implications for a diverse range of stakeholders. For school
administrators, it offers insights into the effectiveness of hybrid learning programs, enabling
informed decisions about educational methodologies. Teachers stand to gain a deeper understanding
of effective teaching strategies, particularly within the context of hybrid education. Students, as the
primary beneficiaries of this innovative educational approach, can anticipate a more enriched
learning experience. Lastly, future researchers will find invaluable insights within the contributions
of this study, further enriching the evolving field of education (Selwyn, 2022).

Within the post-academic landscape, where hybrid learning has garnered traction, this study
seeks to explore the dynamic nature of teacher-student interaction in the domain of language
learning. Its objective is to provide a comprehensive understanding of the impact, challenges, and
strategies that characterize this evolving educational paradigm.

The forthcoming sections of this paper delves into the theoretical framework, detailed literature
review, research methodology, analysis of findings, discussion of the implications, conclusion, and
recommendations. This comprehensive exploration aspires to offer a holistic perspective on teacher-
student interaction in hybrid language learning, aiming to inform educational practices and guide
further research within this dynamic educational paradigm (Garrison & Vaughan, 2018).

II. Theoretical Framework

This study draws upon three significant theories to provide a robust theoretical foundation.
First, Albert Bandura’s Social Learning Theory (1977) underlines the role of observation, imitation,
and social interactions in the learning process. It highlights how individuals can acquire knowledge
and skills by observing and emulating the actions of others. In the context of teacher-student
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interaction in hybrid language learning, this theory underscores the potential influence of teachers as
role models and how their interactions with students can impact language learning.

Second, Constructivism, as developed by Jean Piaget (1952) and Lev Vygotsky (1978),
emphasizes that individuals actively construct their knowledge through experiences and
interactions. Piaget’s stages of cognitive development and Vygotsky’s Zone of Proximal
Development (ZPD) highlight the importance of both individual cognitive development and social
interactions in the learning process. In the study of hybrid language learning, Constructivism
emphasizes the active role of students in their own learning and how the combination of online and
in-person interactions can create an optimal learning environment.

Third, the Community of Inquiry (Col) Framework, formulated by Garrison, Anderson, and
Archer (2000), offers a structured approach for online learning environments. It encompasses three
key elements: cognitive presence, social presence, and teaching presence, which interact to create a
meaningful and collaborative online learning community. In the context of hybrid language learning,
the Col Framework is relevant as it provides a model for understanding how online and in-person
interactions contribute to effective learning. It highlights the importance of social interactions among
learners, the role of educators, and critical thinking in creating a conducive learning environment.

These three theories—Social Learning Theory, Constructivism, and the Col Framework—serve
as the underpinning for exploring teacher-student interaction in the hybrid language learning
landscape, shedding light on how social interactions, active learning, and structured online and in-
person elements contribute to the learning experience.

III. Literature Review

The landscape of education has witnessed a remarkable transformation in recent years, driven
by the fusion of traditional classroom instruction with technology-mediated learning. This evolution
has given rise to a multitude of studies exploring various facets of hybrid teaching, teacher-student
interaction, feedback, and language learning. The researcher begins by reviewing relevant previous
research, transitioning from studies on hybrid teaching to a more specific focus on teacher-student
interaction, feedback, and language learning within the context of post-pandemic, online, and
blended learning.

Hybrid Teaching and Learning: Hybrid teaching, also known as blended learning, has gained
prominence due to its ability to seamlessly integrate in-person and online learning experiences.
Researchers such as McNamee (2020) and Kozma (2018) have explored the potential of technology to
create dynamic, flexible learning environments. Kozma’s work on “Technology, Innovation, and
Educational Change: A Global Perspective” underscores the global impact of technology on
education, highlighting the opportunities it presents. The role of technology in shaping the ‘new
normal’ of education is also discussed by Johnson and Smith (2021), who emphasize the opportunities
and implications that technology brings to the evolving educational landscape.

Teacher-Student Interaction in Hybrid Learning: Effective teacher-student interaction (Hall &
Walsh, 2002) is a cornerstone of successful education, and in hybrid learning, it plays a pivotal role
in facilitating learning experiences. Scholars like Holmes and Miel (2020) explore the potential of
Artificial Intelligence (Al) in K-12 education, paving the way for personalized learning. Research by
Bitzer, Waghid, and Frick (2020) reflects on the rapid shift to online learning during the COVID-19
pandemic and provides insights into the challenges faced by higher education institutions. The meta-
analysis by Johnson, Smith, Williams, and Lee (2016) delves into the enhancement of blended learning
through gamification, shedding light on its effects on student motivation and achievement.

Feedback Processes in Language Learning: Feedback, an essential component of the learning
process, significantly influences language acquisition. Hattie and Timperley’s work (2007) on “The
Power of Feedback” emphasizes the impact of feedback on learning outcomes and the need for timely
and constructive feedback. Within language learning, this is particularly relevant as constructive
feedback from teachers can significantly influence language proficiency and overall academic
development.
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Post-Pandemic, Online, and Blended Learning: The COVID-19 pandemic accelerated the
adoption of online and blended learning across educational institutions. Researchers such as Hodges,
Moore, Lockee, Trust, and Bond (2020) provide insights into the rapid transition to online education
(Jamisola & Lingating, (2018) during the pandemic, highlighting the shift from emergency remote
teaching to online learning. Scherer, Howard, Tondeur, and Siddiq (2021) investigate teachers’
readiness for online teaching and learning in higher education, profiling those who are prepared for
the challenges. Moreover, Salas-Pilco, Yang, and Zhang (2022) conducted a systematic review on
student engagement in online learning in Latin American higher education during the pandemic,
offering valuable insights. Resch, Alnahdi, and Schwab (2022) explore the effects of the COVID-19
emergency remote education on students’ social and academic integration in higher education,
focusing on Austria. Meanwhile, Pokhrel and Chhetri (2021) provide a comprehensive literature
review (Snyder, 2019). on the impact of the COVID-19 pandemic on teaching and learning, offering
a broad perspective on the disruption it caused. Mok, Xiong, and Bin Aedy Rahman (2021) delve into
the pandemic’s disruption on university teaching and learning, assessing student evaluations of
online learning experiences in Hong Kong. Zimmerman (2019) examines the potential of Al in
teaching and learning, providing insights into emerging frontiers for education.

Gaps and Limitations in the Existing Literature: While the existing literature provides valuable
insights into various aspects of education, including hybrid teaching, teacher-student interaction, and
feedback processes, there are still gaps and limitations. Specifically, the need for research to examine
the teacher-student interaction in the context of hybrid language learning persists. Additionally, as
the educational landscape continues to evolve, there is a growing need for studies that explore the
impact of online and blended learning, especially in the context of language education. Henrich
(2020) offers a unique perspective on the psychological and economic peculiarities of the Western
world, providing insights into the broader context of educational change and its implications.

Contributions of the Current Study: This study addresses the existing gaps by thoroughly
exploring teacher-student interaction in hybrid language learning within the post-pandemic, online,
and blended learning landscape. It seeks to uncover how this interaction evolves, identify challenges
faced by teachers and students, and discover effective teaching strategies. Moreover, the research
investigates the impact of hybrid language learning on students’ language proficiency and overall
academic development, with a specific focus on feedback processes. By doing so, this study
contributes to a deeper understanding of the evolving educational framework, offering insights that
can guide future research and inform educational practices. Holyoak, Morrison, and Schunn (2020)
provide a comprehensive handbook on motivation and learning, offering a valuable resource for
understanding the motivational aspects of language learning within the context of hybrid education.

IV. Methods

In this study, an innovative and comprehensive research design was employed to gain profound
insights into the evolving landscape of hybrid language learning within a College of Arts and
Sciences (CAS), St. Michael’s College (SMC), Iligan City. The research design combined in-depth
literature reviews, informal interviews, observations, and thematic analysis, offering a multifaceted
exploration of the challenges and opportunities presented by this educational paradigm. These
methodological approaches were meticulously chosen to capture the dynamic and intricate nature of
hybrid learning experiences among students, underpinned by a strong theoretical framework and
guided by a synthesis of existing scholarly literature (Cardoso, et al. (2021). The researcher, being the
current dean of CAS, made use of the robust experience in the field of qualitative study to underpin
the result of this study.

Research Design: This study employs a qualitative research design, incorporating various data
collection methods such as in-depth literature reviews, informal interviews, observations, and
thematic analysis (Squires, 2023). Qualitative research is chosen to gain a deeper understanding of
the intricate dynamics of teacher-student interaction and feedback processes in the context of hybrid
language learning (Creswell & Creswell, 2017).
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Participants: The participants in this study consist of twenty randomly selected students from
the College of Arts and Sciences at St. Michael’s College, referred to as “S-Part 1” to “S-Part 20” in
this research. The selection of students from diverse academic backgrounds ensures a broader
perspective on the phenomenon under investigation (Hennink & Kaiser, 2022).

Data Collection: This research intricately observes and follow the following methods:

1. In-Depth Literature Reviews: The study conducts extensive literature reviews to establish a
comprehensive foundation for the research. Relevant academic papers, books, and scholarly
articles taken from the library and online sources are examined to understand the existing
knowledge and identify gaps in the field (Chigbu, Atiku, & Du Plessis, 2023).

2. Informal Interviews: Informal interviews with teachers and students were conducted to gather
firsthand perspectives on teacher-student interaction and feedback in hybrid language learning.
These semi-structured interviews allow for open-ended discussions, ensuring rich data
collection (Rutakumwa, et al.,2020; Swain & King, 2022).

3. Observations: Observations take place within the hybrid language learning setting to document
real-time teacher-student interactions and feedback processes (Ciesielska, et al., 2018). These
observations provide valuable context and help validate the data obtained from interviews and
literature reviews (Braun & Clarke, 2021).

Data Analysis: Thematic analysis is employed to identify recurring themes, patterns, and
meaningful insights from the collected data. This method involves systematic data coding, theme
development, and data interpretation (Braun & Clarke, 2021; Terry & Hayfield, 2021).

Ethical Considerations: This research adheres to ethical guidelines in research involving human
participants. Informed consent is obtained from all participants, ensuring they understand the
purpose of the study and their right to withdraw at any point. Anonymity and confidentiality are
maintained, and participants are assigned codes to protect their identities (Caulfield, 2022).

Saturation in Data Gathering: Data saturation, the point at which no new information or themes
emerge from the data, is considered an essential criterion in this study. Data collection continues until
saturation (Hennink, et al., 2019) is achieved, ensuring that all relevant insights and perspectives are
included (Guest, Namey, & Chen, 2020).

Why the Choice of Qualitative Method: The choice of a qualitative research method aligns with
the study’s aim of gaining a deeper understanding of teacher-student interaction and feedback
processes. Qualitative methods allow for the exploration of nuance lived experiences, perceptions,

and challenges faced by teachers and students in the hybrid language learning setting (Charmaz &
Belgrave, 2012).

V. Results

This section presents the main findings of the study, highlighting the answers to the five research
questions and providing insights gathered from a combination of literature reviews, informal
interviews, and observations. To offer a deeper understanding of the findings, direct quotations from
the participants (S-Part 1 to S-Part 20) are included, with in-depth analysis. The results are structured
according to each research question.

The results of this study elucidate the transformation of teacher-student interaction in the
context of hybrid language learning, providing insight into each research question. To deepen our
understanding, these findings are enriched by the incorporation of additional scholarly perspectives
as presented in the reviewed literature and insights gained from informal interviews and
observations. The following outcomes correspond to each of the five research questions and are
substantiated by direct quotations from the study participants (S-Part 1 to S-Part 20).

A. Summarized answers to the five research questions:
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1. Research Question 1: How does teacher-student interaction evolve in the context of hybrid
language learning?

Teacher-student interaction has undergone a notable transformation within the realm of hybrid
language learning. This shift is closely tied to the extensive utilization of digital platforms and
technologies, reflecting the predictions made in the ‘Experts Say the New Normal” report JANNA
ANDERSON, LEE RAINIE AND EMILY A. VOGELS, 2021). These technological tools have greatly
increased the flexibility and accessibility of communication. As one participant (S-Part 8) succinctly
stated, “Teachers now use chat forums and video calls, which allows us to ask questions and clarify doubts
outside of reqular class hours.” This shift towards technology is consistent with the evolving nature of
teaching methods and communication platforms (Dziuban et al., 2018).

2. Research Question 2: What unique challenges do teachers and students encounter in this

environment, and how do these challenges influence language learning?

Challenges were highlighted as a defining aspect of the hybrid learning environment,
particularly in sustaining motivation and engagement, corroborating findings from the review of
empirical studies (Stewart, 2021). Participants recognized the difficulty of maintaining motivation
without the presence of physical classroom interactions, consistent with the concerns expressed in
the ‘Experts Say the New Normal’ report JANNA ANDERSON, LEE RAINIE AND EMILY A.
VOGELS, 2021). As one student (S-Part 12) noted, “Staying motivated is a real challenge. The absence of
face-to-face interaction makes it easy to disengage.” Motivation, as substantiated by the reviewed
literature, emerges as a pivotal factor in the learning process (Sum & Oancea, 2021).

3. Research Question 3: Which teaching strategies and methods prove effective in hybrid

language education?

The study underscored the efficacy of innovative teaching strategies in hybrid language
education. Participants emphasized the advantages of gamification, a method associated with
improved motivation and engagement (JANNA ANDERSON, LEE RAINIE AND EMILY A.
VOGELS, 2021). As one student (S-Part 16) articulated, “Gamified elements in our language courses have
been a game-changer. They make learning fun and competitive.” Additionally, observations highlighted
the value of a flipped classroom approach, as outlined in the literature (Dziuban et al., 2018). These
insights indicate that creative strategies play a pivotal role in enhancing the hybrid language learning
experience.

4. Research Question 4: What is the impact of hybrid learning on students’ language proficiency
and overall academic development?

The findings disclosed a nuanced impact on students’ language proficiency. While some
participants reported positive effects linked to the enhanced flexibility of hybrid learning (Bitzer,
Waghid, & Frick, 2020), others pointed out potential pitfalls. As one student (S-Part 5) remarked,
“Language learning is effective, but we miss the depth of in-person interactions.” These findings are
consistent with the recognition of trade-offs associated with hybrid learning presented in empirical
studies (Stewart, 2021). The data suggests that hybrid learning can have both positive and negative
impacts on language proficiency and overall development.

5. Research Question 5: How do the findings of this study contribute to future research and

shape educational practices in the post-academic era?

The insights gathered from this study hold significant implications for the future of hybrid
language learning. The participants acknowledged the necessity of striking a balance between
technology and human interaction, aligning with the contemporary perspective on the role of
technology in education (Dziuban et al., 2018). As one student (S-Part 18) expressed, “We need to
maintain a human touch in hybrid learning. It’s about striking the right balance.” The findings advocate for
future research to explore innovative ways of integrating technology while preserving the human
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aspect of education. In essence, this study provides valuable insights for the ongoing transformation
of education in the post-academic era.

Overall, this study has elucidated substantial changes in teacher-student interaction within the
domain of hybrid language learning, underscored by the prominent role of technology (Johnson &
Smith, 2021). The challenges in sustaining motivation and engagement, the effectiveness of
innovative teaching strategies, and the complex impact on language proficiency have been brought
to light. These insights advocate for the pursuit of a balance between technology and human
interaction in shaping the future of

B. In-Depth Interview Results

The extensive review of pertinent literature has significantly enriched our comprehension of the
transformations taking place in the field of education during the post-academic era, particularly in
the era of hybrid learning models. Insights gleaned from this literature elucidate a profound
metamorphosis in education, driven by the rapid proliferation of technology, the incorporation of
artificial intelligence (AI), and the accelerated transition to online and blended learning. These
transitions have been particularly expedited by external forces, notably the global COVID-19
pandemic, which necessitated a swift adaptation by educational institutions to the realm of remote
teaching and learning (Matthewman & Uekusa, 2021; Sum & Oancea, 2021; Stewart, 2021).

The literature brings into focus the rising significance of Al in the realm of education, offering
opportunities to personalize and elevate the learning experience (Saleh, 2023). Al-powered tools
possess the potential to cultivate a more personalized educational environment that caters to
individual student needs and preferences. This signals a shift toward a student-centric approach
where traditional roles of educators and learners are being redefined. The literature also underscores
the critical importance of teacher professional development (Alonzo & Santos, 2019), in harnessing
the potential of these technologies effectively, which closely aligns with the findings of this study in
the domain of hybrid language learning (Jimoyiannis et al., 2020).

Furthermore, the exploration of technological integration and the application of blended
learning models reveals the potential of these approaches to augment student satisfaction and
engagement (Chen & Jiao, 2018). The literature reviews also shed light on some of the challenges
faced by educators when adopting these transformative changes, encompassing concerns about
technological readiness, the imperative for effective teacher professional development, and the
successful implementation of an integration strategy (Dela Rosa & Tenedero, 2018). These challenges
resonate with the experiences reported by the participants in this study within the realm of hybrid
language learning.

Moreover, the investigation into educational technology trends and the evaluation of teachers’
acceptance and readiness for Al integration in the Philippines align with the global shift towards
technology-driven education. The embrace of online and blended learning models (Abao, & Matildo,
2021), within Philippine colleges and universities, as evidenced in the literature, harmonizes with the
broader global trends unveiled in this study, signifying that the post-academic landscape transcends
geographical boundaries (Garcia & Santiago, 2021; Nolasco & Cruz, 2020; Salazar & Baluga, 2020).

Overall, the comprehensive review of the literature has provided a holistic understanding of the
transformations unfolding in the realm of education during the post-academic era, characterized by
the integration of technology, Al, and evolving pedagogical methods. These insights underscore the
urgency for educators and institutions to adapt to and embrace these changes. This study
significantly contributes to this broader discourse by delving into the dynamics of teacher-student
interaction in the context of hybrid language learning, proffering practical implications for educators
and researchers. It caters to the evolving needs of students navigating the technology-driven
educational landscape (Kimmons & Rosenberg, 2022; Seaman & Seaman, 2022b; Sum & Oancea,
2022).

C. Informal Interviews and Conversations
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The informal interviews conducted as part of this study provided valuable insights into the
experiences of twenty College of Arts and Sciences students (referred to as “S-Part 1” to “S-Part 20”)
in the context of hybrid language learning (Resch, Alnahdi, & Schwab, 2022). These interviews
offered a more personalized and in-depth perspective, complementing the findings derived from the
extensive literature review, observations, and thematic analysis (Pokhrel & Chhetri, 2021). Several
key themes emerged from these interviews (Swain & Spire, 2020).

Firstly, the students expressed a shared sentiment of adaptability and resilience in the face of the
evolving educational landscape, particularly in the aftermath of the COVID-19 pandemic
(Matthewman & Uekusa, 2021). They spoke of the challenges they encountered during the transition
to hybrid learning, including connectivity issues, limited access to resources, and feelings of isolation.
As one student (S-Part 8) noted, “The sudden shift to online and hybrid classes was tough; not everyone had
access to a stable internet connection, and it sometimes felt like we were on our own” (Anderson, Rainie, &
Vogels, 2021). However, they also highlighted the benefits of flexibility, increased autonomy, and a
sense of empowerment in their learning journeys. Another student (S-Part 15) shared, “Hybrid
learning gave us more control over our schedules. It wasn’t easy, but it forced us to develop time management
skills”. The same finding is also observable in the study made by Swain & Zachery, 2020 amd Sum
and Oancea in 2021.

Furthermore, the informal interviews shed light on the significance of teacher-student
interaction within the hybrid learning environment (Stewart, 2021). Participants described the pivotal
role of educators in facilitating meaningful engagement and providing timely feedback. They
emphasized the importance of clear communication and empathetic support from their teachers in
sustaining their motivation and academic progress (Dela Rosa & Tenedero, 2018). In the words of one
student (S-Part 3), “Having teachers who were approachable and responsive made all the difference. They
guided us through the challenges and made learning more enjoyable”. This same idea is also supported in
the study conducted by Nolasco & Cruz in 2020.

Additionally, the interviews revealed that students had varying degrees of readiness and
acceptance of the hybrid learning format, influenced by their prior experiences and personal
circumstances (Garcia & Santiago, 2021). Some students were more comfortable with technology and
self-directed learning, while others faced greater challenges in adapting to this mode of education.
As expressed by another student (S-Part 12), “I had to learn to navigate various digital tools and platforms.
It was a learning curve, but I eventually got the hang of it”. The same insight can be gleaned from the
study conducted by Salazar and Baluga in 2020 and Cabantog & Ares in 2019.

These interview findings corroborated and enriched the insights gleaned from the literature
review and thematic analysis. They underscored the dynamic nature of hybrid language learning and
emphasized the critical role of teacher-student interaction, technology integration, and support
mechanisms in ensuring a positive learning experience (Kimmons & Rosenberg, 2022).

Overall, the informal interviews provided a human perspective on the hybrid learning
landscape, offering a deeper understanding of the students’ lived experiences, challenges, and
resilience in this evolving educational paradigm. These insights not only validate the study’s broader
findings but also contribute to a more comprehensive view of the post-academic era’s impact on
language learning within higher education (Sum & Oancea, 2022).

By incorporating these personal narratives, this study acknowledges the diverse needs and
experiences of students in the hybrid learning context and underscores the importance of creating
inclusive and supportive learning environments. Future research in this field could delve even
further into students’ experiences, harnessing their voices to inform pedagogical strategies,
technological advancements, and support systems that cater to the unique challenges and
opportunities of the post-academic landscape (Dziuban et al., 2018).

D. Observations

The observation component of this study provided a valuable and unique perspective on the
experiences of students engaged in hybrid language learning (Kawulich, 2005) within the College of
Arts and Sciences. These observations were instrumental in shedding light on the practical realities


https://doi.org/10.20944/preprints202310.2107.v1

Preprints (www.preprints.org) | NOT PEER-REVIEWED | Posted: 1 November 2023 doi:10.20944/preprints202310.2107.v1

of the learning environment and complemented the insights garnered from the extensive literature
review, informal interviews, and thematic analysis (Lowe, Norris, Farris, & Babbage, 2018; Yeung, &
Yau, 2021).

First and foremost, the observations revealed the intricate dynamics of teacher-student
interactions within the hybrid learning setting. They illustrated the fluidity and adaptability of
educators as they navigated between in-person and online instruction, often seamlessly integrating
various technological tools to engage with their students. This dynamic pedagogical approach was
consistent with findings from the literature, which emphasized the role of technology integration and
teacher adaptability in hybrid education (Dado & Ortega, 2020; Stewart, 2021; Kimmons &
Rosenberg, 2022).

Moreover, the observations provided evidence of the students’ active participation and
engagement during both the in-person and online components of their language learning
experiences. It was evident that students adapted to the hybrid format by utilizing digital resources,
participating in virtual discussions, and collaborating with their peers in both physical and virtual
spaces. These findings align with previous research that has underscored the importance of student
engagement in hybrid and online learning (Santiago, & Reyes, 2019; Sum & Oancea, 2022).

Furthermore, the observations offered insights into the role of technology in hybrid language
learning. They highlighted the various digital tools and platforms employed by both teachers and
students to facilitate the learning process. These observations corroborated findings from the
literature that emphasized the significance of technological resources in hybrid education (Dziuban
et al., 2018).

Another noteworthy aspect of the observations was the emphasis on flexibility and adaptability
in the hybrid learning environment. The observations demonstrated how students had the freedom
to choose when and where to engage with course materials, often tailoring their learning experiences
to suit their individual needs and preferences. This flexibility was consistent with the insights from
the informal interviews, which emphasized the empowerment and autonomy that students derived
from the hybrid format (Matthewman & Uekusa, 2021).

Overall, the observational findings not only complemented but also provided a tangible
dimension to the insights derived from the literature review, informal interviews, and thematic
analysis (Braun and Clarke, 2021; Dawadi Caulfield, 2023). They illuminated the dynamic and
adaptive nature of teacher-student interactions, the active participation of students in hybrid
learning, the role of technology, and the flexibility embedded within this educational paradigm.
These findings contribute to a more holistic understanding of the multifaceted landscape of hybrid
language learning within higher education and resonate with the recommendations for future
research and practice.

By incorporating these observational insights into the broader findings of the study, the
researcher acknowledges the intricate interplay between pedagogical strategies, technological tools,
and student engagement within the hybrid learning context. Future research in this field could benefit
from continued observation (Farid, 2022) to further explore and refine the best practices that enhance
the quality of hybrid language learning experiences, ultimately contributing to the evolution of
higher education in the post-academic era.

D. Thematic Analysis

These themes collectively provide a comprehensive understanding of the multifaceted nature of
hybrid language learning in higher education, including the pivotal role of teacher-student
interaction, technology integration, and support mechanisms, as well as the impact of external factors
like the COVID-19 pandemic as manifested in the responds among the CAS students in SMC. The
themes also highlight the challenges and opportunities students encounter, emphasizing the
importance of creating inclusive and supportive learning environments.

1. Adaptability and Resilience: Participants displayed remarkable adaptability and resilience in the

face of evolving educational modalities, aligning with Resch, Alnahdi, and Schwab’s (2022)

concept of adaptability as a crucial skill for students in adjusting to new learning environments.
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2. Flexibility and Autonomy: Students found value in the flexibility and autonomy offered by
hybrid learning, echoing Kimmons and Rosenberg’s (2022) emphasis on these aspects in
promoting student motivation and satisfaction.

3. Connectivity Challenges: The study revealed the pressing issue of connectivity challenges,
highlighting the need to ensure equitable access to digital resources, as discussed in the literature
during the COVID-19 pandemic (Bitzer, Waghid, & Frick, 2020).

4.  Feelings of Isolation: College students reported feelings of isolation and self-reliance, mirroring
the challenges students face regarding social isolation in online learning, as emphasized by Sum
and Oancea (2022). This underscores the importance of strategies to combat loneliness and
promote social interaction in online education.

5. Teacher-Student Interaction: The theme of teacher-student interaction underscored the pivotal
role of educators in facilitating meaningful engagement and sustaining student motivation and
academic progress, aligning with the extensive body of literature emphasizing the significance
of effective teacher-student relationships in online and blended learning (Garrison & Vaughan,
2008; Jimoyiannis, Tsiotakis, & Roussinos, 2020).

6. Technology Competence: The study revealed the influence of technology competence on
students’ acceptance of hybrid learning, aligning with the findings of Chen and Jiao (2018).
Recognizing these differences is essential for institutions to provide appropriate support.

7. Personalized Learning: The flexibility in hybrid learning allowed for more personalized learning
experiences, resonating with the principles of student-centered education, as highlighted by
Matthewman and Uekusa (2021).

8. Resource Accessibility: Resource accessibility emerged as a concern, echoing the need to ensure
equitable access to educational materials and digital tools, a crucial consideration in educational
technology (Santos & Tumala, 2019; Nkulu-Ily, 2023; Allman, 2023).

9.  Support Mechanisms: Support mechanisms, particularly those provided by approachable and
responsive instructors, played a pivotal role in making the learning experience enjoyable for
students. Faculty support has been recognized as a significant factor in student success, as noted
in the work of Stewart (2021).

10. Positive Learning Experiences: Despite the challenges, the college students in this study reported
positive learning experiences in hybrid environments, which align with the broader goal of
enhancing student engagement, as emphasized by Dela Rosa and Tenedero (2018). These themes
collectively shed light on the diverse needs and experiences of students in the evolving
landscape of higher education, offering guidance for institutions aiming to create inclusive,

supportive, and adaptive learning environments.

Contemplating the ever-evolving landscape of post-pandemic education, one cannot help but
ponder the profound transformation brought about by hybrid language education. This
transformation is undeniably evident, as showcased through in-depth literature reviews, informal
interviews, observations, and thematic analysis. It presents a dual-mode approach, seamlessly
blending face-to-face and virtual course delivery, and emerges as a poignant symbol of adaptability
and resilience in the educational world. Amidst the formidable challenges in terms of interaction that
educators and students faced during the abrupt shift to online teaching, hybrid language learning
not only survived but thrived, marking itself as a transformative pedagogical force in the new
educational paradigm. As institutions like the College of Arts and Sciences in SMC gradually
navigate the journey back to conventional classroom instruction, the question that lingers is not
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whether hybrid language education will endure, but how it will continue to shape the future of
language learning and education.

VI. Discussion

The findings of this study illuminate the intricate dynamics of teacher-student interaction in the
context of hybrid language learning within higher education institutions as manifested among the
CAS students in SMC. This section discusses the results in relation to the research questions, compare
and contrast the findings with existing literature, and outline the implications and significance of
these results for both theory and practice.

Evolution of Teacher-Student Interaction in Hybrid Learning: The first research question aimed to
understand how teacher-student interaction has evolved in the context of hybrid language learning.
The findings uncovered a significant shift in the mode of interaction. Participants acknowledged that
hybrid learning necessitated more flexible and adaptive approaches to communication (Saleh, 2023).
This aligns with the views of Matthewman and Uekusa (2021), who theorized that the post-pandemic
era would see the emergence of new forms of interaction, emphasizing adaptability and technology
integration.

Unique Challenges and Impact on Language Learning: The second research question delved into the
unique challenges faced by teachers and students in hybrid learning and their impact on language
learning. Participants identified challenges such as connectivity issues, varying technological literacy,
and maintaining student engagement (Sum & Oancea, 2022). These findings resonate with Sum and
Oancea’s (2022) systematic literature review, which emphasized the need for tailored support and
professional development for educators in technology-mediated environments. The results also
highlight the significance of addressing the digital divide in hybrid learning contexts.

Effective Teaching Strategies in Hybrid Language Education: The third research question aimed to
identify effective teaching strategies and methods in hybrid language education (Chen & Jiao, 2018).
Participants emphasized the importance of a well-structured online platform, interactive content, and
personalized feedback. These findings align with Dziuban et al.’s (2018) assertion that blended
learning requires careful integration of technology and pedagogy. The study also supports the work
of Seaman and Seaman (2022), who emphasized the pivotal role of digital curricula and resources in
hybrid learning environments (Chen & Jiao, 2018).

Impact on Language Proficiency and Academic Development: The fourth research question explored
the impact of hybrid learning on students’ language proficiency and overall academic development
(Garcia & Santiago, 2021). Participants reported mixed outcomes, with some students excelling in the
hybrid environment while others faced challenges (Salazar & Baluga, 2020). These findings resonate
with Stewart’s (2021) review of empirical emergency remote teaching studies during the initial phase
of the pandemic, highlighting the variability in student experiences (Stewart, 2021). This highlights
the need for tailored support and flexibility in hybrid learning to cater to diverse student needs.

Contributions to Future Research and Educational Practices: The final research question investigated
how the findings of this study could inform future research and educational practices in the post-
academic era (ASEAN education sector charts way forward post-COVID 19). Participants stressed
the importance of continuous professional development for educators and the need for institutions
to invest in hybrid infrastructure (Jimoyiannis, Tsiotakis, & Roussinos, 2020). These results echo the
sentiments expressed by Allman et al. (2023) regarding emerging trends in educational technology.
The study also aligns with Kimmons and Rosenberg (2022), who emphasized the importance of
staying updated with educational technology trends (Jimoyiannis, Tsiotakis, & Roussinos, 2020).

Implications and Significance

The findings of this study have several implications for both theory and practice (Dela Rosa &
Tenedero, 2018). They provide insights into the evolving landscape of education and the complexities
of teacher-student interaction in hybrid learning. These insights are particularly relevant as
educational institutions navigate the challenges posed by the “new normal” (Janna Anderson et al.,
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2021). The study underscores the importance of flexibility, adaptability, and equitable access to
technology in hybrid learning environments (Dela Rosa & Tenedero, 2018).

For practice, the results call for the development of tailored professional development programs
for educators in higher education institutions, focusing on effective pedagogical strategies in hybrid
settings (Alonzo & Santos, 2019). Additionally, institutions must invest in technology infrastructure
to ensure seamless hybrid learning experiences for all students (Nolasco & Cruz, 2020).

This study offers valuable insights into the dynamics of teacher-student interaction in the
context of hybrid language learning (Chen & Jiao, 2018). The findings underscore the need for
educators and institutions to embrace flexible and adaptable approaches to teaching and learning in
the post-academic landscape (Manal Saleh, 2023). This study contributes to the growing body of
knowledge on hybrid learning and serves as a guide for practitioners and researchers in shaping the
future of education (Jimoyiannis, Tsiotakis, & Roussinos, 2020).

Recommendations

In light of the study’s findings, several key recommendations emerge for school administrators,
teachers, students, and future researchers. These recommendations aim to address the challenges and
opportunities presented by the evolving landscape of hybrid language learning in higher education:

For School Administrators: School administrators play a pivotal role in shaping the learning
environment and ensuring the success of hybrid education programs. Here are three key
recommendations for them:

1. Invest in Teacher Training: Prioritize professional development programs for educators,
focusing on digital literacy, online pedagogy, and effective use of educational technology.
Equipping teachers with these skills is essential for the success of hybrid learning.

2. Bridge the Digital Divide: Address issues of connectivity and digital access by providing
students with affordable or subsidized internet connectivity and necessary devices. Bridging the
digital divide will ensure equitable access to education.

3. Promote Supportive Ecosystems: Foster a supportive hybrid learning environment by
promoting open communication, encouraging timely feedback, and enhancing student support
services. Nurturing a sense of belonging and well-being among students can significantly impact
their motivation and success.

For Teachers: Teachers are at the forefront of hybrid education, guiding students through this
evolving landscape. Here are three key recommendations for teachers:

1. Enhance Digital Competency: Invest in developing strong digital literacy and technological
skills. Mastery of online teaching platforms, effective communication tools, and feedback
strategies is critical for creating engaging and effective hybrid learning experiences.

2. Prioritize Interaction: Actively facilitate teacher-student interaction within the hybrid learning
environment. Encourage student engagement, facilitate discussions, and maintain open
channels for communication. Personalized feedback and meaningful interactions are vital.

3. Customize Instruction: Tailor instruction to address diverse student needs, learning styles, and
levels of technological readiness. Implement strategies that promote inclusivity and

accommodate students’ unique challenges and strengths.

For Students: Students are central to the success of their own education. Here are three key
recommendations for students to navigate the hybrid learning environment:

1. Develop Self-Directed Learning: Cultivate strong time management and self-directed learning
skills. Creating a structured study schedule, setting goals, and staying organized will enhance

your ability to thrive in a hybrid learning environment.
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2. Advocate for Needs: If you encounter challenges in the hybrid learning environment, don’t
hesitate to communicate your needs to teachers and administrators. Seeking assistance,
accommodations, or clarification when needed will make your learning experience more
manageable.

3. Engage Collaboratively: Collaborate with peers through study groups, online discussions, and
virtual meetups. Collaborative learning fosters understanding, motivation, and peer support,

contributing to a more enriching educational journey.

For Future Researchers: Researchers should prioritize investigating the central role of teachers
and students in the success of their education. Here are three key recommendations for researchers
to explore the ways in which students navigate the hybrid language learning environment:

1. In-Depth Examination of Support Mechanisms: Future researchers should conduct in-depth
investigations into the support mechanisms available to educators and students in hybrid
teaching environments. Understanding how institutions provide support and how students and
teachers perceive and utilize these support structures can offer valuable insights into enhancing
the overall hybrid learning experience. This may involve qualitative studies, surveys, and
interviews specifically focused on the effectiveness of support systems in higher education.

2. Longitudinal Studies for Sustainability: Given the evolving nature of language in higher
education, researchers should consider longitudinal studies to assess the sustainability of hybrid
teaching approaches. Monitoring the long-term impacts on teacher-student interaction and the
identified themes such as adaptability, technology competence, and feelings of isolation over an
extended period will provide a more comprehensive understanding of the challenges and
opportunities associated with hybrid learning. This can help institutions adapt and fine-tune
their strategies accordingly.

3. Exploration of Technological Solutions: As the results of the study mention “Connectivity
Challenges” and “Technology Competence” as one of the key themes, future research should
delve deeper into technological solutions to address these challenges. Researchers can explore
the development and effectiveness of educational technology tools, platforms, or training
programs designed to enhance connectivity, bridge technology gaps, and improve overall
technological competence in the context of hybrid language learning. Comparative studies on

the impact of different technology solutions can be particularly insightful.

Overall, sort of caveat gleaned from the existing results recommendations, inherent limitations
in this research include the smaller sample size associated with qualitative research, limiting the
generalizability of findings. Additionally, the subjective nature of qualitative data collection (Young
& Casey, 2018) may introduce bias, and participants’ self-reporting may not always reflect their true
experiences. The study is also confined to a specific group of students from the CAS students of St.
Michael’s College, which may not represent the broader population. However, the focus on depth
and richness of insights compensates for these limitations, offering a comprehensive exploration of
teacher-student interaction and feedback in hybrid language learning (Baker, 2006).

VI. Conclusion

Having completed this study, the study’s overarching research question, “How has teacher-
student interaction evolved in the context of hybrid language learning?” has been addressed through
the meticulous application of qualitative research methods, including in-depth literature reviews,
informal interviews, on-the-ground observations, and thematic analysis. The chosen theoretical
framework, based on theories of technology integration, pedagogical strategies, and blended
learning, has informed our interpretations and provided a broader educational context for our
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findings. The in-depth interviews with twenty College of Arts and Sciences (CAS) students, also
known as S-Part 1 to S-Part 20, from St. Michael’s College (SMC) have provided authentic and
insightful perspectives on their experiences in hybrid language learning, while the observations
within hybrid learning environments offered real-time insights into the nuances, challenges, and
successes of hybrid teaching. Thematic analysis brought structure to the data analysis, facilitating the
identification of key patterns and themes. This research has implications both theoretically and
practically, informing school administrators, educators, students, and future researchers about the
evolving dynamics of hybrid language learning. It underscores the enduring significance of human
interactions in education, even within technology-rich environments. Overall, future research should
delve deeper into pedagogical strategies and further assess the impact of hybrid learning on language
proficiency and academic development. This study calls for a continuous exploration of the
harmonious integration of technology and human interaction in education, recognizing the pivotal
role of teacher-student relationships in shaping the “new normal” in the field of language learning.
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