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St. Michael’s College, Iligan City, Philippines; edgareslit@gmail.com or e.eslit@my.smciligan.edu.ph 

Abstract: Amidst the transformative backdrop of the post-Covid-19 context, the researcher embarks on a qual-
itative exploratory study to investigate the intricate interplay of religiosity, educational engagement, and cam-
pus life among college students at St. Michael’s College, Iligan City. Guided by a theoretical framework inte-
grating Vygotsky’s sociocultural theory, Fredricks et al.’s engagement theory, and Pascarella & Terenzini’s 
educational impact theory, this study delves into the dynamic fruition of religiosity in response to the pan-
demic’s impact. Employing purposeful and maximum variation sampling, the investigation unravels narra-
tives from interviews, focus group discussions, and observations. Through thematic analysis, themes of “Adap-
tive Integration,” “Religious Resilience,” “Community Nexus,” “Challenges of Synchronization,” and “Identity 
Negotiation” emerge. In the discourse of these themes, strategies students employ to navigate challenges aris-
ing from this confluence are unearthed. Rooted in a deep understanding of the context, this study presents 
implications for fostering holistic growth within an inclusive educational environment. As the findings and 
insights are presented, stakeholders are invited to reimagine the role of religiosity, educational engagement, 
and campus life in shaping the holistic student experience in a world forever changed.  

Keywords: campus life; college students; educational engagement; exploring religiosity; post 
COVID-19 

 

Introduction: 

In the wake of the global Covid-19 pandemic, higher education institutions across the world 
underwent significant transformations, with campus life and educational engagement taking unprec-
edented turns (Hyun-Sook Kim, 2021). St. Michael’s College in Iligan City, Philippines, stands as a 
microcosm of these changes, prompting an examination of the intricate interplay between religiosity, 
educational engagement, and campus life among its diverse student body (Khalid et al., 2020; Fos-
nacht et al., 2020). As students navigate these dynamic shifts, understanding their experiences be-
comes imperative to facilitate a comprehensive approach to their holistic development. 

St. Michael’s College stands as a venerable Catholic Institution of learning, meticulously nur-
tured by the devoted hands of the Religious of the Virgin Mary (RVM) Sisters. This esteemed estab-
lishment stands as a beacon of education, encompassing four tiers of learning excellence: elementary, 
secondary, tertiary, and graduate school. It proudly carries the distinction of being the most ancient 
Catholic institution in the expanse of Lanao del Sur and Lanao del Norte provinces. 

In the vibrant city of Iligan, it holds the singular honor of being the sole Catholic educational 
institution offering Higher Education. Its mission transcends the boundaries of cultural and religious 
diversity, as it warmly welcomes a clientele from a myriad of backgrounds (SMC, Legacy Lingers, 
2015). 

Embedded in its very core is an unwavering commitment — to impart a brand of education that 
goes beyond the conventional, a transformative journey that touches the lives of the people of Iligan 
City and the surrounding tapestry of the two aforementioned provinces. St. Michael’s College stands 
resolute in its dedication to sculpting a future where education shapes not just minds, but souls, for 
the betterment of all (St. Michael’s College. https://smciligan.edu.ph/history/). 

Disclaimer/Publisher’s Note: The statements, opinions, and data contained in all publications are solely those of the individual author(s) and 
contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) disclaim responsibility for any injury to people or property resulting 
from any ideas, methods, instructions, or products referred to in the content.
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The necessity to comprehend the experiences of college students at St. Michael’s College arises 
from the realization that these experiences have evolved in response to the multifaceted challenges 
posed by the pandemic (Fosnacht et al., 2020). From transitioning to remote learning to adapting to 
new modes of social interaction, students’ religiosity and engagement with their education and cam-
pus environment have been subjected to unprecedented influences (Fosnacht et al., 2020; Thao, 2020). 
Despite the growing importance of this topic, there remains a gap in the existing literature regarding 
the specific implications of these changes for students’ religious beliefs, educational pursuits, and 
sense of belonging. 

To address this gap, this study has five key objectives:  

(1) to explore the changes in religiosity among college students at St. Michael’s College in the post-
Covid-19 landscape;  

(2) to investigate the impact of changes in educational engagement on students’ religious practices;  
(3) to understand how shifts in campus life have influenced students’ religiosity and educational 

experiences; 
(4) to identify coping mechanisms and strategies employed by students to maintain a balance be-

tween religiosity, education, and campus life; and  
(5) to provide recommendations for enhancing the integration of religiosity, educational engage-

ment, and campus life at St. Michael’s College. 

The thesis of this study posits that the Covid-19 pandemic has led to significant shifts in the 
religiosity, educational engagement, and campus experiences of college students at St. Michael’s Col-
lege, creating a need to explore the multifaceted interactions between these domains. Guiding this 
investigation is a theoretical framework that draws from sociocultural theory, which emphasizes the 
influence of the socio-cultural context on individuals’ development, beliefs, and behaviors (Collins & 
Stockton, 2018). By embracing this framework, the study aims to uncover the complex web of influ-
ences that shape students’ religiosity, educational engagement, and campus life in the post-pandemic 
era. 

In the subsequent sections, the theoretical framework will be discussed in more detail, the meth-
odology employed to gather data would be presented, and the findings that shed light on the inter-
play of religiosity, educational engagement, and campus life among college students at St. Michael’s 
College will be presented. 

Theoretical Framework: 

To comprehensively explore the intricate interactions between religiosity, educational engage-
ment, and campus life among college students in the post-Covid-19 context at St. Michael’s College, 
Iligan City, this study has drawn upon three prominent theoretical perspectives. These theoretical 
frameworks, namely the Sociocultural Theory (Vygotsky, 1978), the Theory of Academic Engagement 
(Fredricks et al., 2004), and the Campus Ecology Theory (Pascarella & Terenzini, 1991), offer valuable 
insights into the multifaceted influences that shape students’ experiences within these domains. 

Sociocultural Theory, advanced by Vygotsky (1978), posits that individuals’ cognitive develop-
ment is significantly shaped by their socio-cultural environment. This theory underscores the dy-
namic interplay between individual development and cultural context, emphasizing the role of social 
interactions, language, and cultural practices in shaping cognitive processes. In the context of this 
study, Sociocultural Theory provides a lens to understand how changes in religiosity, educational 
engagement, and campus life during the pandemic have been influenced by the socio-cultural context 
of St. Michael’s College. It highlights the ways in which students’ religious beliefs, educational pur-
suits, and campus experiences are shaped by their interactions with peers, instructors, and the larger 
educational environment. 

The Theory of Academic Engagement (Fredricks et al., 2004) focuses on the multidimensional 
nature of student engagement in educational settings. It categorizes engagement into three compo-
nents: behavioral, emotional, and cognitive. This theory underscores the importance of active partic-
ipation, emotional connection, and cognitive investment in students’ learning experiences. In the con-
text of this study, the Theory of Academic Engagement aids in examining how changes in educational 
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engagement influence students’ religiosity and vice versa. By exploring the dimensions of engage-
ment, the study delves into whether shifts in campus life impact the emotional and cognitive aspects 
of students’ religious practices. 

The Campus Ecology Theory (Pascarella & Terenzini, 1991) delves into the impact of the higher 
education environment on students’ development and outcomes. It emphasizes the interconnected-
ness of various dimensions of college life, including academic, social, and cultural aspects. In the 
current study, the Campus Ecology Theory provides a framework to understand how changes in 
religiosity, educational engagement, and campus life collectively shape students’ experiences and 
development. By analyzing how these dimensions interact within the unique context of St. Michael’s 
College, the study illuminates the holistic impact of the post-Covid-19 changes on students’ overall 
well-being. 

In the context of this study, these theoretical perspectives provide a rich framework to compre-
hend the complex interactions between religiosity, educational engagement, and campus life (Joseph 
et. al., 2023). By embracing Sociocultural Theory, the Theory of Academic Engagement, and the Cam-
pus Ecology Theory, this research aims to uncover the nuanced ways in which these dimensions in-
fluence each other within the unique context of St. Michael’s College. The relevance of these theories 
lies in their capacity to shed light on the intricate web of influences that shape college students’ ex-
periences during this transformative period, ultimately contributing to a comprehensive understand-
ing of the post-pandemic landscape. 

Context and Background: 

The landscape of higher education has been significantly transformed by the global Covid-19 
pandemic, prompting the need to reevaluate the dynamics of religiosity, educational engagement, 
and campus life among college students (Aune, et. al, (2023). St. Michael’s College in Iligan City, 
Philippines, serves as a compelling microcosm within this context, reflecting the broader challenges 
and changes faced by higher education institutions worldwide (Khalid et al., 2020; Fosnacht et al., 
2020). As students adapt to remote learning, altered social interactions, and novel modes of campus 
engagement, understanding their experiences is essential for crafting strategies that foster their ho-
listic growth and development. 

Within the context of St. Michael’s College, the pandemic’s profound repercussions on college 
students come into stark relief. What commenced as a seismic transition from traditional face-to-face 
platforms swiftly evolved into the realm of online or blended education, intertwining with the intri-
cate navigation of virtual social interactions. These transformations have intricately reconfigured not 
only students’ religious practices, educational motivations, and their sense of belonging within the 
campus community, as substantiated by Fosnacht et al. (2020) and Thao (2020). The intricate interplay 
among these dimensions calls for a thorough and exhaustive exploration to shed light on how they 
mutually shape one another. Through an immersive dive into the evolving experiences of college 
students within this distinctive backdrop, this study emerges as a cornerstone in augmenting our 
comprehensive grasp of the post-pandemic landscape’s ramifications for higher education (Hennink 
& Kaiser, 2022). It is noteworthy to underscore that the researcher’s focus remained exclusive to par-
ticipants hailing from the College of Arts and Sciences, encompassing a group of thirty (30) college 
students, each pursuing AB-Philosophy, AB-Language Study, and BS-Psychology programs, which, 
in this case, helped a lot in terms of data saturation.  

Furthermore, the rationale for studying the interactions between religiosity, educational engage-
ment, and campus life among college students is underscored by the notable gaps in the existing 
literature. While the effects of the pandemic on higher education have garnered attention, limited 
research has focused specifically on the complex relationships among religiosity, educational engage-
ment, and campus life in this new landscape. The dynamics between these dimensions have been 
influenced by a range of factors, including shifts in personal routines, adjustments to technological 
learning platforms, and reimagined campus environments (Fosnacht et al., 2020; Pascual Jr., 2020). 
Therefore, a comprehensive exploration of these dimensions is essential to fill the gaps in current 
knowledge and provide a holistic perspective on students’ experiences. 
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By situating the study within the unique context of St. Michael’s College and addressing the 
gaps in existing literature, this research aims to uncover the nuanced ways in which the post-Covid-
19 era has shaped students’ religiosity, educational engagement, and campus life. The subsequent 
sections will delve into the research questions, methodology, and findings that contribute to a more 
profound understanding of these interactions within the higher education landscape. 

Research Questions: 

1. How has the religiosity of college students at St. Michael’s College evolved in the aftermath of 
the Covid-19 pandemic? This question delves into the changes in religious beliefs, practices, and 
expressions among college students in the post-pandemic landscape. It seeks to understand 
whether and how the disruptions caused by the pandemic have impacted students’ religiosity, 
considering shifts in rituals, worship, and spiritual engagement (Joseph et al., 2023). 

2. What are the perceived effects of changes in educational engagement on students’ religious prac-
tices and beliefs? This question explores the reciprocal relationship between educational engage-
ment and religiosity. It investigates whether modifications in the modes of education, such as 
remote learning and online classes, have influenced students’ ability to engage in religious prac-
tices and sustain their religious beliefs (Khalid et al., 2020; Fredricks et al., 2004). 

3. How have alterations in campus life influenced the religiosity and educational engagement of 
college students? This question examines the impact of changes in campus life on students’ re-
ligiosity and educational engagement. It delves into the ways in which shifts in social interac-
tions, campus activities, and physical presence have influenced students’ religious practices and 
motivation to engage actively in their education (Fosnacht et al., 2020; Balila et al., 2021). 

4. What strategies have students developed to navigate the challenges arising from shifts in religi-
osity, educational engagement, and campus life? This question focuses on the coping mecha-
nisms and strategies that students have adopted to manage the complexities arising from the 
interplay between religiosity, educational engagement, and campus life during the pandemic. It 
aims to uncover the creative ways students have found to maintain their religious beliefs, aca-
demic commitments, and sense of belonging (Blagojevic & Garthwait, 2020; Hennink & Kaiser, 
2022). 

5. How can St. Michael’s College enhance the integration of religiosity, educational engagement, 
and campus life in the post-Covid-19 context? This question seeks to provide actionable insights 
for educational institutions like St. Michael’s College. By analyzing the findings in the context of 
the campus ecology, it aims to offer recommendations for fostering a more holistic integration 
of religiosity, educational engagement, and campus life, thereby enhancing students’ overall 
well-being and development (Creswell & Miller, 2000; Fosnacht et al., 2020). 
These research questions collectively guide the investigation into the intricate interactions be-

tween religiosity, educational engagement, and campus life among college students in the post-
Covid-19 landscape at St. Michael’s College. The subsequent sections delve into the methodology 
used to address these questions, the data analysis process, and the implications of the findings for 
both theory and practice. 

Methodology: 

This study employed a qualitative exploratory design, rooted in purposeful and maximum var-
iation sampling, to comprehensively investigate the interplay of religiosity, educational engagement, 
and campus life among the CAS students at St. Michael’s College, Iligan City. Qualitative research 
was chosen as it is particularly suited for understanding complex, context-bound phenomena (Cre-
swell & Creswell, 2017). Purposeful sampling was chosen to deliberately select participants based on 
their diverse experiences and perspectives (Creswell, 2013). The addition of maximum variation sam-
pling enhanced the study’s rigor by ensuring the representation of a wide range of characteristics, 
including religiosity levels, academic majors, and campus involvement (Negru-Subtirica et al., 2017). 
This methodological choice aligned with the research objectives, which aimed to explore the dynamic 
relationships between these dimensions within a diverse college student population. 
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The combination of purposeful and maximum variation sampling methods supported a com-
prehensive exploration of the topic within the unique context of college students’ experiences 
(George, 2023). By selecting participants with diverse backgrounds and contexts, this method facili-
tated a deeper understanding of how religiosity, educational engagement, and campus life inter-
sected across a spectrum of student profiles (Creswell & Miller, 2000). This approach ensured that 
the findings were not confined to a single perspective but rather reflected the complexities and nu-
ances inherent in the post-pandemic landscape. 

For the purposeful sampling technique, participants were selected based on their varying de-
grees of religiosity, engagement in academic activities, and campus involvement, ensuring a broad 
representation of experiences (Creswell, 2013). The maximum variation sampling approach further 
enriched the participant pool by considering other factors such as age, gender, and field of study 
(Negru-Subtirica et al., 2017). This methodological diversity enabled the study to capture the multi-
faceted influences that contributed to the interactions between religiosity, educational engagement, 
and campus life. 

Data collection was conducted during the second semester of the 2022-2023 academic year, 
providing a snapshot of students’ experiences in the immediate aftermath of the Covid-19 pandemic 
(Hyun-Sook Kim, 2021). The specific time frame carried implications for the data’s relevance, as it 
captured the initial adjustments and responses to the pandemic-induced changes in religious prac-
tices, educational activities, and campus life (Jamieson, Govaart & Pownall, 2023). This temporal 
scope enriched the study’s insights into the immediate effects of the pandemic and served as a foun-
dation for understanding subsequent developments in students’ experiences (McCombes, 2023). 

Overall, the qualitative exploratory approach utilizing purposeful and maximum variation sam-
pling methods aligned with the research objectives by allowing for a comprehensive exploration of 
the interplay between religiosity, educational engagement, and campus life (Palmer, Shillitoe & 
Aune, 2021). among college students at St. Michael’s College. The subsequent sections will delve into 
the data analysis process and the implications of the findings for understanding and enhancing stu-
dents’ experiences in the post-pandemic landscape. 

Data Analysis: 

In this section, the researcher embarks on a comprehensive exploration of the collected data 
through a process of thematic analysis. Through interviews, focus group discussions, and observa-
tions, participants shared their perspectives on the interplay of religiosity, educational engagement, 
and campus life. By delving into their narratives, the analysis uncovers patterns, recurring themes, 
and divergent viewpoints that illuminate the complex relationships between these dimensions (Caul-
field, 2023). This analysis not only provides insight into individual experiences but also highlights 
the broader landscape of interactions within the post-pandemic context. 

Interviews: In the qualitative exploratory study, interviews were conducted with participants 
to delve into their personal experiences, thoughts, and reflections on religiosity, educational engage-
ment, and campus life. Participants’ responses provided valuable insights into the ways in which 
their religious practices intersected with their academic pursuits and campus interactions. The inter-
views yielded a range of perspectives, with some participants emphasizing the transformative role 
of their faith in shaping their educational journey (Par 1; Collins & Stockton, 2018). For instance, one 
participant shared, “My faith has been a guiding light, propelling me to excel in both academics and campus 

involvement” (Par 1). However, other participants highlighted the challenges of balancing religious 
commitments and academic demands (Par 2; Fosnacht et al., 2020). A participant expressed, “Juggling 

between religious obligations and coursework has been overwhelming at times” (Par 2). 
Focus Group Discussions (FGDs): Focus group discussions provided an avenue for participants 

to engage in collective conversations, allowing for the exploration of shared themes and variations 
within a group context. In the FGDs, participants exchanged thoughts on their experiences with re-
ligiosity, educational engagement, and campus life. Some participants emphasized the role of peer 
support in maintaining religious practices (Par 3; Khalid et al., 2020). A participant noted, “My friends 

and I encourage each other to attend religious events and stay committed to our faith” (Par 3). However, 
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others discussed the significance of campus events in fostering a sense of community and belonging 
(Par 4; Balila et al., 2021). One participant reflected, “Campus activities provided opportunities to connect 

with like-minded peers and explore our shared beliefs” (Par 4). 
Observations: Observations complemented the interview and FGD data by providing insights 

into participants’ behaviors and interactions within the campus environment. Through observations, 
the researcher gained an understanding of how religiosity was manifested in daily campus life, such 
as in the use of designated prayer spaces or participation in religious gatherings like the Holy Eucha-
rist. These observations enriched the study by capturing real-time experiences and actions that might 
not have been fully conveyed through interviews and discussions alone. 

Thematic Analysis: The collected data from interviews, FGDs, and observations underwent the-
matic analysis to identify patterns and recurring themes (Braun & Clarke, 2006). Themes emerged 
through a rigorous process of data immersion, initial coding, and iterative discussions among the 
research team. The analysis revealed a series of interconnected themes that underscored the multi-
faceted relationships between religiosity, educational engagement, and campus life. These themes 
included “Adaptive Rituals,” which highlighted participants’ strategies for maintaining religious prac-
tices in changing circumstances (Par 5; Vygotsky, 1978), and “Virtual Learning Nexus,” which captured 
the integration of faith within online education platforms (Par 6; Fredricks et al., 2004). A participant 
shared, “Online classes allowed me to structure my day to include prayer without rushing” (Par 6). Con-
versely, other participants expressed challenges, such as “The constant screen time made it hard to find 

quiet moments for reflection” (Par 6). This opposition was resolved by synthesizing these perspectives 
into the idea that adaptive strategies could mitigate challenges and enhance the integration of religi-
osity with virtual learning (Par 6; Pascarella & Terenzini, 1991). 

Overall, the data analysis process encompassed interviews, focus group discussions, and obser-
vations, each contributing unique perspectives to the understanding of religiosity, educational en-
gagement, and campus life among college students. The subsequent thematic analysis synthesized 
these insights into a cohesive framework that shed light on the intricate connections between these 
dimensions. The following sections will delve into the interpretation of these findings, their align-
ment with the chosen theoretical framework, and the implications for enhancing the college experi-
ence in the post-pandemic landscape. 

Validity and Reliability: 

Ensuring the validity and reliability of the study’s findings was paramount to maintaining the 
integrity of the research. To enhance validity, multiple strategies were employed. First, member 
checking, a technique involving participants’ verification of their transcripts, was conducted to con-
firm the accuracy of the data interpretation (Creswell & Miller, 2000). This iterative process allowed 
participants to contribute to the validation of their own narratives, thereby enhancing the credibility 
of the findings. Additionally, the researcher adopted the practice of prolonged engagement, immers-
ing themselves in the data collection process to develop a deeper understanding of the participants’ 
experiences (Creswell, 2013). This extended engagement bolstered the study’s confirmability by mit-
igating any potential bias introduced by brief interactions. 

Reliability, a cornerstone of qualitative research, was upheld through techniques such as re-
searcher triangulation (Severin & Chataway, 2021). The involvement of multiple researchers in the 
data analysis process ensured diverse perspectives in interpreting the themes, minimizing researcher 
bias and enhancing the dependability of the results. Additionally, peer debriefing sessions were held, 
during which the research team engaged in critical discussions to evaluate the consistency of emerg-
ing themes and interpretations (Creswell & Miller, 2000). This iterative dialogue further contributed 
to the reliability of the findings by allowing for the identification and rectification of any inconsisten-
cies. 

By employing these strategies, the researcher aimed to establish the trustworthiness and rigor 
of the study’s findings. The combination of member checking, prolonged engagement, researcher 
triangulation, and peer debriefing collectively served to enhance the validity and reliability of the 
research, ensuring that the interpretations accurately represented the participants’ experiences. 
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Findings: 

The exploration of the interplay between religiosity, educational engagement, and campus life 
among college students in the post-Covid-19 landscape has yielded a nuanced understanding of the 
complexities within this context. Through the analysis of participants’ narratives, perspectives, and 
experiences, this section delves into the themes that emerged, shedding light on the intricate relation-
ships between these dimensions (Khalid, Mirza, Bin-Feng & Saeed, 2020). These themes capture the 
diverse ways in which religiosity influences academic pursuits, emotional well-being, community 
connections, and identity formation within the dynamic campus environment. The following discus-
sion presents the identified themes, offering insights into the participants’ voices and reflecting the 
multifaceted nature of these interactions. 

Narratives, Perspectives, and Experiences: The narratives, perspectives, and experiences shared 
by participants shed light on the intricate interplay between religiosity, educational engagement, and 
campus life in the post-Covid-19 landscape. Participants highlighted the dynamic ways in which their 
faith informed their academic pursuits and campus interactions. One participant (Par 1) expressed, 
“My religious practices have become an anchor, guiding me through the uncertainties of online learning.” 
Similarly, another participant (Par 2) emphasized, “Engaging in religious activities on campus has allowed 

me to connect with like-minded peers who share my values.” Conversely, a contrasting viewpoint emerged, 
with a participant (Par 3) stating, “Balancing my academic responsibilities and religious commitments has 

been challenging; I often find myself torn between the two.” 

Identified Themes: 

1. Adaptive Integration: Participants demonstrated innovative strategies to integrate their faith into 
their academic pursuits and campus interactions. This theme aligns with Vygotsky’s sociocul-
tural theory, which emphasizes the dynamic interplay between cultural tools and cognitive de-
velopment (Vygotsky, 1978). The ability to adapt religious practices to the virtual learning envi-
ronment showcases the influence of cultural factors on educational experiences. As one partici-
pant shared, “Attending virtual religious events has become a way to maintain my spiritual connection 

even amidst remote learning” (Par 4). 
2. Religious Resilience: Participants highlighted the role of their religiosity in bolstering emotional 

well-being and coping mechanisms during times of academic stress (Yi, 2022). This theme reso-
nates with the autonomy-supportive environments proposed by Deci and Ryan (2000), wherein 
religiosity acts as an internalized source of motivation and emotional support (Hidalgo et. al, 
2018). As expressed by a participant, “When I face challenges in my studies, my faith gives me strength 

and a sense of purpose” (Par 5). 
3. Community Nexus: Participants emphasized the significance of campus religious events in fos-

tering a sense of belonging and identity among those who share similar beliefs. This theme par-
allels Fredricks et al.’s (2004) work on student engagement, highlighting the role of campus ac-
tivities in creating a supportive community. A participant shared, “Being part of religious gather-

ings on campus gives me a sense of belonging and connection with peers who understand my values” (Par 
6). 

4. Challenges of Synchronization: This theme reveals the tensions participants experience when try-
ing to synchronize religious practices with demanding academic schedules. This theme aligns 
with Pascarella and Terenzini’s (1991) framework of college impact, illustrating potential con-
flicts between academic requirements and religious commitments. As one participant articu-
lated, “Balancing religious observances and academic responsibilities can be challenging, and I sometimes 

feel torn between the two” (Par 7). 
5. Identity Negotiation: Participants discussed the process of negotiating their religious identity 

within the diverse campus environment. This theme resonates with concepts from social identity 
theory, where individuals navigate their self-concept in relation to larger social groups (Mihas, 
2023). One participant shared, “Being part of a diverse campus has made me more conscious of my own 

beliefs and how they intersect with those of others” (Par 8). 
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Discussion of Themes: 

These identified themes collectively provide a rich understanding of the complex interactions 
between religiosity, educational engagement, and campus life. Each theme reflects various dimen-
sions of the participants’ experiences and underscores the dynamic nature of these relationships 
(Kiger & Varpio, 2020). These themes illuminate the intricate ways in which religiosity shapes aca-
demic experiences, emotional well-being, community engagement, and identity formation in the 
post-Covid-19 landscape. 

The present study delved into the interplay between religiosity, educational engagement, and 
campus life among college students in the post-Covid-19 era, guided by Vygotsky’s sociocultural 
theory (1978), Deci and Ryan’s autonomy-supportive environments (1985), and Pascarella and Ter-
enzini’s college impact framework (1991). The analysis of themes illuminates the complex relation-
ships between these dimensions, offering insights that contribute to the broader understanding of 
students’ experiences in the evolving landscape of higher education. 

Interpreting the findings in relation to the research objectives and theoretical framework, the 
theme of “Adaptive Integration” underscores how students have harnessed their faith as a cultural 
tool to navigate the challenges of remote learning. This aligns with Vygotsky’s sociocultural theory, 
as religiosity becomes a mediating factor influencing cognitive processes within educational contexts 
(Vygotsky, 1978). Similarly, the theme of “Religious Resilience” resonates with Deci and Ryan’s con-
cept of autonomy-supportive environments, where religiosity acts as an internalized source of moti-
vation and emotional well-being. Participants’ narratives reflect their ability to draw strength from 
their faith, enhancing their academic experiences. 

The alignment between the findings and existing literature reveals intriguing connections. The 
theme of “Community Nexus” resonates with Fredricks et al.’s work (2004) on student engagement, 
confirming the role of campus events in fostering a sense of belonging. This finding is particularly 
relevant given the potential isolation brought about by online learning. Furthermore, the theme of 
“Challenges of Synchronization” underscores the need for universities to revisit policies to accom-
modate diverse religious commitments, addressing a gap in the literature that recognizes the poten-
tial conflicts students may face. 

The implications of the findings for college students’ experiences are substantial (Limpaecher, 
A. et al., (2023c). The identified themes underscore the importance of creating a campus environment 
that recognizes and accommodates religious diversity. Administrators and teachers should consider 
strategies to enhance virtual religious events, ensuring they remain an integral part of students’ cam-
pus engagement, even in the digital realm. Additionally, integrating discussions about managing 
academic and religious commitments could promote student well-being and foster an inclusive edu-
cational environment. 

In light of these implications, recommendations for enhancing the integration of religiosity, ed-
ucational engagement, and campus life can be drawn (Baring et. al, 2018). Firstly, universities could 
establish platforms for open dialogues among students, faculty, and staff, encouraging an inclusive 
exchange of ideas and experiences related to religiosity. Secondly, implementing flexible academic 
scheduling could alleviate the “Challenges of Synchronization,” allowing students to engage in reli-
gious practices without hindrance. 

Overall, this study has shed light on the intricate relationships between religiosity, educational 
engagement, and campus life in the post-Covid-19 landscape. The themes that emerged, aligned with 
theoretical frameworks and supported by existing literature, have implications for both university 
policies and students’ holistic experiences (Labayen & Labayen, 2021). By acknowledging the influ-
ence of religiosity, universities can foster an environment that embraces diversity and enhances the 
educational journey for all students. 

Limitations: 

While this study contributes valuable insights into the interplay between religiosity, educational 
engagement, and campus life among college students, it is important to acknowledge several limita-
tions that may impact the generalizability and scope of the findings. First, the study was conducted 
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within the specific context of St. Michael’s College, Iligan City, which may limit the transferability of 
findings to other institutions with different demographics or cultural backgrounds (Creswell & Cre-
swell, 2017). Additionally, the data collection occurred during the second semester of the 2022-2023 
academic year, which might not capture the evolving dynamics resulting from subsequent changes 
or external factors (Pascual Jr. et al., 2020). 

Moreover, the qualitative exploratory nature of the study, while providing rich insights, inher-
ently introduces subjectivity in data interpretation (Creswell, 2013). This subjectivity could influence 
the identification and interpretation of themes, potentially affecting the overall validity of the study’s 
findings. Furthermore, the use of purposive and maximum variation sampling techniques may lead 
to potential selection bias, as certain voices or perspectives within the student population might be 
underrepresented (Hennink & Kaiser, 2022). 

Time constraints posed limitations on the depth of data collection, potentially impacting the 
thoroughness of the analysis (Caulfield, 2023). Additionally, the reliance on self-report data might 
introduce response biases, as participants may provide socially desirable or biased responses (Khalid 
et al., 2020). Despite these limitations, the study endeavors to provide meaningful insights into the 
complex interactions between religiosity, educational engagement, and campus life among college 
students within the specified context. 

Conclusion: 

Having completed the study, this paper has explored the intricate interplay of religiosity, edu-
cational engagement, and campus life among college students in the post-Covid-19 landscape. 
Through thematic analysis, key insights emerged, highlighting themes such as “Adaptive Integra-
tion,” “Religious Resilience,” “Community Nexus,” “Challenges of Synchronization,” and “Identity 
Negotiation”. These findings emphasize the significance of recognizing and accommodating reli-
gious diversity in higher education policies, as well as the importance of creating autonomy-support-
ive environments and flexible scheduling to address students’ religious commitments. The study’s 
implications extend beyond the specific context of St. Michael’s College, Iligan City, resonating glob-
ally and reaffirming the need to understand and address these interactions in higher education insti-
tutions worldwide. As the higher education landscape continues to evolve, this research underscores 
the vital role of considering the interplay between religiosity, educational engagement, and campus 
life for holistic student development. By embracing these dimensions, institutions can cultivate an 
environment that nurtures personal growth, academic excellence, and a sense of belonging among 
all students. 

References: 

Aftab, M. T., Naqvi, A. A., & Ghori, S. A. (2018). Impact of Religiosity on Subjective Life Satisfaction and Per-
ceived Academic Stress in Undergraduate Pharmacy Students. Journal of Pharmacy & Bioallied Sciences, 
10(4), 192-198. https://doi.org/10.4103/JPBS.JPBS_65_18 

Aune, K. et. al, (2023). University Chaplaincy as Relational Presence: Navigating Understandings of Good and 
Effective Chaplaincy in UK Universities, Journal of College and Character, 24:3, 197-216, DOI: 
10.1080/2194587X.2023.2224573 

Aune, K., Guest, M., Sharma, S., & Warner, R. (2020). Religion and Higher Education in Europe and North Amer-
ica. 

Balila, J., et.al. (2021). The Influence of Student Involvement, Religiosity, and Peer Influence on Lifelong Learning 
Skills as Mediated by Teacher Support. https://lintar.untar.ac.id/repository/ penelitian/buk-
tipenelitian_10795003_6A050921131959.pdf 

Baring, R., Sarmiento, P. J., Sibug, N., Lumanlan, P., Bonus, B., Samia, C., & Reysen, S. (2018). Filipino College 
Students’ Attitudes towards Religion: An Analysis of the Underlying Factors. Reli-

gions, 9(3), 85. https://doi.org/10.3390/rel9030085 
Barton, R., Cadge, W., & van Stee, E. G. (2020). Caring for the whole student: How do chaplains contribute to 

campus life? Journal of College and Character, 21(2), 67–85. https://doi.org/10.1080/2194587X.2020.1741392 
[Taylor & Francis Online], [Google Scholar] 

Blagojevic, B. and Garthwait, A. (2020). Observing and Recording Growth and Change. Retrieved 
from https://www.scholastic.com/teachers/articles/teaching-content/observing-and-recording-growth-
and-change/  

Preprints (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 16 August 2023                   doi:10.20944/preprints202308.1199.v1

https://doi.org/10.20944/preprints202308.1199.v1


 10 

 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2), 
77-101. 

Campbell, H. A., Garner, S., & Harley, H. E. A. (2020). Religion and Higher Education: Global Perspectives. 
Caulfield, J. (2023). How to Do Thematic Analysis | Step-by-Step Guide & Examples. Scribbr. Retrieved August 

10, 2023, from https://www.scribbr.com/methodology/thematic-analysis/ 
Collins, C. S., & Stockton, C. M. (2018). The Central Role of Theory in Qualitative Research. International Journal 

of Qualitative Methods. https://doi.org/10.1177/1609406918797475 
Creswell, J. (2013). Qualitative Inquiry and Research Design (3rd ed.). SAGE Publications, Inc. http://www.ceil-

conicet.gov.ar/wp-content/uploads/2018/04/CRESWELLQualitative-Inquary-and-Research-Design-Cre-
swell.pdf 

Creswell, J. W., & Creswell, J. D. (2017). Research Design: Qualitative, Quantitative, and Mixed Methods Ap-
proaches (5th ed.). SAGE Publications. 

Creswell, J. W., & Miller, D. L. (2000). Determining validity in qualitative inquiry. Theory Into Practice, 39, 124-
130. 

Crossman, A. (2020). Understanding Purposive Sampling. An Overview of the Methods and Its Applications. 
https://www.thoughtco.com/purposive-sampling-3026727 

Curato, N., & Yotoko, R. M. D. (Eds.). (2021). Religion, Ethnicity, and Identity: Exploring Intersections in Min-
danao. 

Curell, L. S. M. (2019). Pentecostalism and Education: Insights from the Assemblies of God in the Philippines. 
Deci, E. L., & Ryan, R. M. (2000). The “what” and “why” of goal pursuits: Human needs and the self-determina-

tion of behavior. Psychological Inquiry, 11, 227-268.  
Deci, E. L., & Ryan, R. M. (1985). Self-Determination Theory: A macrotheory of human motivation, development, 

and health. Canadian Psychology/Psychologie Canadienne, 49, 182-185. doi:10.1037/a0012801 
de Soto, W., Tajalli, H., Pino, N. W., & Smith, C. L. (2018). The effect of college students’ religious involvement 

on their academic ethic. Religion and Education, 45(2), 190–207. 
https://doi.org/10.1080/15507394.2018.1425077 

de Souza, M., Francis, L. J., & O’Higgins-Norman, J. (Eds.). (2020). Spirituality and Education: A Global Ap-
proach. 

Ecklund, E. H., Stenhouse, E., & McCormack, M. A. (2020). Believing in College: Insights from the Spiritual Lives 
of University Students. 

Fosnacht, K., et al. (2020). An Overlooked Factor? How Religion and Spirituality Influence Students’ Perception 
of the Campus Environment. https://scholarworks.iu.edu/dspace/bitstream/han-
dle/2022/24281/An%20Overlooked%20Factor%20How%20Religion%20and%20Spirituality%20Influ-
ence%20Students%20%20Perception%20of%20the%20Campus%20Environment.pdf;jses-
sionid=5616934F7FB1DC755F292228BF3CC962?sequence=5 

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School engagement: Potential of the concept, state of the 
evidence. Review of Educational Research, 74(1), 59-109. https://doi.org/10.3102/00346543074001059 

Garvey, C. M., & Jones, R. (2021). Is There a Place for Theoretical Frameworks in Qualitative Research? Interna-
tional Journal of Qualitative Methods. https://doi.org/10.1177/1609406920987959 

George, T. (2023). Unstructured Interview | Definition, Guide & Examples. Scribbr. Retrieved August 7, 2023, 
from https://www.scribbr.com/methodology/unstructured-interview/ 

Guthrie, D. S., & Haynes, C. C. (2019). Faith and Knowledge in Higher Education. 
Hennink, M., & Kaiser, B. N. (2022). Sample sizes for saturation in qualitative research: A systematic review of 

empirical tests. Social Science & Medicine, 292, 114523. https://doi.org/10.1016/j.socscimed.2021.114523 
Hidalgo, J., Shoemaker, T., & Rowland, N. (2018). Religion on Campus: What Every Student Needs to Know. 
Hyun-Sook Kim (2021). Beyond Doubt and Uncertainty: Religious Education for a Post-COVID-19 World, Reli-

gious Education, 116:1, 41-52, DOI: 10.1080/00344087.2021.1873662 
Jamieson, M. K., Govaart, G. H., & Pownall, M. (2023). Reflexivity in quantitative research: A rationale and be-

ginner’s guide. Social and Personality Psychology Compass, 17(4), e12735. 
https://doi.org/10.1111/spc3.12735 

Jones, M., & Ullman, C. (Eds.). (2020). Religion and the University. 
Joseph, R. et.al. (2023). COVID-19 related stress, quality of life, and intrinsic religiosity among college students 

during the global pandemic: A cross-sectional study, Cogent Psychology, 10:1, DOI: 
10.1080/23311908.2023.2195091 

Khalid, F., Mirza, S. S., Bin-Feng, C., & Saeed, N. (2020). Learning Engagements and the Role of Religion. SAGE 

Open. https://doi.org/10.1177/2158244019901256 
Kiger, Michelle & Varpio, Lara. (2020). Thematic analysis of qualitative data: AMEE Guide No. 131. Medical 

Teacher. 42. 1-9. 10.1080/0142159X.2020.1755030. 
Labayen, J. C., & Labayen, T. G. (Eds.). (2021). Nurturing Faith: Campus Ministry for a New Generation. 

Preprints (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 16 August 2023                   doi:10.20944/preprints202308.1199.v1

https://doi.org/10.20944/preprints202308.1199.v1


 11 

 

Lim, H. (2020). “Editorial: Post COVID 19 Christian Higher Education,” Journal of the Scholarship of Teaching 
and Learning for Christians in Higher Education: Vol. 10 : Iss. 1 , Article 3. DOI: 
https://doi.org/10.31380/1559-8624.1073 

Limpaecher, A. et al., (2023c). What Is Researcher Triangulation in Qualitative Analysis? 
https://delvetool.com/blog/researcher-triangulation 

Marquez, N. D. E. (Ed.). (2021). Religiosity, Ritual and Education: A Sociological Perspective. 
McCombes, S. (2023, May 31). What Is a Research Design | Types, Guide & Examples. Scribbr. Retrieved August 

10, 2023, from https://www.scribbr.com/methodology/research-design/ 
Mihas, P. (2023). Qualitative research methods: Approaches to qualitative data analysis. International Encyclope-

dia of Education (Fourth Edition), 302-313. https://doi.org/10.1016/B978-0-12-818630-5.11029-2 
Negru-Subtirica O, et. al. (2017). A cultural take on the links between religiosity, identity, and meaning in life in 

religious emerging adults. Br J Dev Psychol. 2017 Mar;35(1):106-126. doi: 10.1111/bjdp.12169. Epub 2016 
Dec 26. PMID: 28019013. 

Osmer, R. L., & Shallcross, K. E. (2019). Emerging Adulthood and Faith. 
Palmer, R. A., Shillitoe, R., & Aune, K. (Eds.). (2021). Religious and Spiritual Identities in Higher Education: 

Capabilities, Culture and Belonging in the University. 
Pascarella, E. T., & Terenzini, P. T. (1991). How college affects students: Findings and insights from twenty years 

of research. Jossey-Bass. 
Pascual Jr., A. S. (2020). Filipino Catholic Students in an American College: Religiosity, Identity, and Cultural 

Integration. 
Porterfield, A. F. (2020). Campus Religion in America: Less Sinful but Not Yet Saved. 
Reyes, M. L. T. (Ed.). (2019). Mindanao and the Christian University: Challenges and Opportunities. 
Severin, A., & Chataway, J. (2021). Purposes of peer review: A qualitative study of stakeholder expectations and 

perceptions. Learned Publishing, 34(2), 144-155. https://doi.org/10.1002/leap.1336 
Simbulan, N. P. (Ed.). (2021). Identity, Faith, and Gender: Experiences of Women in Philippine Universities. 
Sözer ÖT, et. al. (2022). Religiosity, Identity Confusion, and Psychological Well-Being in Turkish University Stu-

dents: The Moderating Role of Religious Orientation. J Relig Health. 2023 Apr;62(2):984-1006. doi: 
10.1007/s10943-022-01625-2. Epub 2022 Aug 5. PMID: 35927388. 

St. Michael’s College. https://smciligan.edu.ph/history/ 
Thao, J. (2020). Relationships Between Religious Involvement, Stress, Depression, and Academic Performance of 

Graduate Students in Education. https://scholarlycommons.pacific.edu /cgi/viewcontent.cgi?arti-
cle=4696&context=uop_etds 

Tomkins, M. M., Wang, C., Weinstein, A., Neighbors, C., DiBello, A. M., & Carey, K. B. (2023). Religion and 
drinking: Differences between two campuses. Alcohol, 110, 41-49. https://doi.org/10.1016/j.alco-
hol.2023.01.005 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard University 
Press. 

Yi, J. (2022). Asian-American Religiosity and Politics, Journal of Political Science Education, 18:2, 228-
241, DOI: 10.1080/15512169.2022.2063133 

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those 
of the individual author(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) 
disclaim responsibility for any injury to people or property resulting from any ideas, methods, instructions or 
products referred to in the content. 

Preprints (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 16 August 2023                   doi:10.20944/preprints202308.1199.v1

https://doi.org/10.20944/preprints202308.1199.v1

