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Abstract: Recent trends in assessing teachers' psychological aspects have led to considering emo-

tional intelligence (EI) as one of the main factors determining teachers' job satisfaction. The present 

study aims to explore the different effects of emotional intelligence on teachers' job satisfaction. This 

study used the Scoping review method and focused specifically on studies conducted from January 

2014 to February 2023, and 21 studies met the inclusion criteria. Overall, the results indicated that 

emotional intelligence has both direct and indirect positive effects on teachers' job satisfaction. How-

ever, the results on the effects of various EI models on teachers' job satisfaction were inconsistent. 

The findings suggest that more research is needed to investigate the impact of the ability model of 

EI on teachers’ job satisfaction, as well as longitudinal studies to understand the long-term effects 

of this relationship. Finally, studies are also needed to determine whether demographic factors in-

fluence the effects of EI on teachers’ job satisfaction in different countries and contexts. 

Keywords: Emotional intelligence; job satisfaction; teacher; Scoping review 

 

1. Introduction 

Emotional intelligence (EI) is an important factor that affects teachers’ professional 

development and teaching quality. It has its roots in "social intelligence", which is "the 

ability to understand and manage men and women, boys and girls - to act wisely in hu-

man relations" and was first proposed by Thorndike in 1920[1]. In 1990, Salovey and 

Mayer were interested in the concept of social intelligence and from this notion, they pro-

posed the concept of "emotional intelligence," which they defined as the ability of people 

to manage their emotions as well as a "subset of social intelligence that involves the ability 

to monitor one's own and other's feelings and emotions, to discriminate among them, and 

this information to guide one's thinking and action[2]." According to Salovey and Mayer 

(1990), people with a high level of EI also have a high level of emotional competence, 

which is characterized by their ability to regulate and appraise their own emotions and 

the emotions of others (e.g., anger, sadness) to achieve a variety of adaptive outcomes or 

emotional states (e.g., motivation, creative thinking)[2]. For example, some people can 

recognize other people's emotions more accurately and develop more effective strategies 

to regulate their own emotions than others[3]. On the other hand, Goleman (1995), guided 

by this definition of Salovey and Mayer, popularized the concept of (EI) in his book “Emo-

tional Intelligence: Why It Can Matter More Than IQ” and suggested that emotional intel-

ligence is “the capacity for recognizing our own feelings and those of others, for motivat-

ing ourselves, and for managing emotions well in ourselves and our relationships.” In the 

field of education and teaching, the importance of teachers’ emotional intelligence has 

been widely acknowledged[4– 7]. It can be defined as the teacher's capacity to manage his 

or her own emotions and those of others.  

Prior research has underlined the effects of EI on job-related outcomes, including job 

satisfaction[8], [9]. Job satisfaction (JS) is a concept that originates from organizational 

psychology. Teacher job satisfaction is teachers' overall attitudes and views about their 
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working conditions and profession. It is essential to their effectiveness, schools, and stu-

dent's academic and educational achievement [10]. It also refers to how much teachers 

enjoy the conditions in which they carry out their professional activities [11] .Therefore, 

understanding the effects of Emotional intelligence on teachers’ job satisfaction is essential 

as it can provide information for effective school administration. 

In this article, a scoping review of the effects of Emotional intelligence (EI) on teach-

ers’ job satisfaction is presented. Given that EI is still emerging and relatively new in the 

field of teacher education and that it plays a significant role in teachers’ job satisfaction, 

the present study aims to provide an overview of relevant research and identify key trends 

and gaps existing in the literature. Considering the purpose of the review and the charac-

teristics of different types of reviews [12], a scoping review methodology was applied be-

cause this strategy is designed to produce overviews of available research rather than to 

provide an answer to a narrow and concise research question within an already estab-

lished research field[13]. The main contribution of this article is as follows: Firstly, this 

review provides an overview of the different effects of EI on teachers' job satisfaction; 

secondly, this study identifies and categorizes the effects of different EI models on teach-

ers' job satisfaction and, finally, it presents research gaps in the existing literature. The 

present scoping review can therefore guide more systematic studies, and future attempts 

to develop, investigate and evaluate other aspects of the relationship between EI and 

teacher job satisfaction. 

2. Emotional intelligence theoretical models 

In terms of theoretical models, there are currently three main directions for research 

on emotional intelligence among teachers. The ability model of EI comes first, followed 

by the mixed model, and finally, the trait model. These three models are important be-

cause they influenced the construction of EI measuring instruments and the research on 

teachers’ emotional intelligence. 

2.1. The ability model of EI. 

The ability model of EI was first developed by Mayer and Salovey (1990) and fol-

lowed their first definition of EI, which is based on people's ability to control their own 

emotions and the emotions of others and is considered a set of skills. This model has the 

advantage of directly assessing an individual's level of task performance and is divided 

into four categories: perception of emotions, facilitation, understanding, and management 

of emotions, as shown in Figure 1[14]. According to Mayer and Salovey (1997), the first 

category, which is the perception of emotions, is the ability to accurately perceive emo-

tions in one's own physical and psychological states, as well as in the face or voice of oth-

ers[3]. The second category, Emotional facilitation, is the incorporation of emotions into 

the cognitive system in order to support and facilitate thinking. The third category, the 

Understanding of emotions, refers to the comprehension of various emotions' meanings 

and the ability to analyze them. Lastly, the management of emotions is the successful reg-

ulation of one's own and others' emotions. It is worth mentioning that the ability model 

of EI has been mainly assessed using the Multivariate Emotional Intelligence Scale (MEIS) 

and the Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT). 
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Figure 1. Mayer and Salovey’s (1997) Model of Emotional Intelligence. 

2.2. The mixed model of EI 

The mixed model is the second of the three main models for conceptualizing EI. The 

mixed model includes two principal branches. The first branch, which was developed by 

Bar-On (1997), consists of five key components: 1) Intrapersonal skills, which are the abil-

ity to recognize and comprehend one's own emotions, feelings, and ideas; 2) Interpersonal 

skills, which are the ability to recognize and understand emotions, feelings, and ideas in 

others; 3) Adaptation Skills, which are the ability to change our feelings in response to 

circumstances; 4) Stress Management Skills, which are the ability to cope with stress and 

control emotions; and 5) General Mood Regulation which refers to the ability to experi-

ence and express positive emotions and optimism[15]. According to Bar-On (1997), EI is a 

set of non-cognitive skills and competencies that influence the ability to cope successfully 

with the demands and pressures of the environment. On the other hand, the second 

branch, developed by Goleman in 1998, conceptualizes EI similarly to the Bar-On model 

and consists of the following five components: self-awareness, self-regulation, self-moti-

vation, empathy, and social skills[16]. Both mixed models of EI frequently incorporate 

concepts from personality as they focus on typical performance. 

2.3. The trait model of EI 

The last model is the trait model of EI developed by Petrides and Furnham in 2001, 

which combines self-reported behavioral tendencies and self-perceived skills (as opposed 

to ability EI, which concerns actual abilities and ought to be measured with maximum 

performance rather than self-report test) additionally, it is related to dispositional tenden-

cies, personal characteristics, and self-efficacy beliefs[17]. It is categorized by fifteen per-

sonality dimensions: adaptability, assertiveness, emotion appraisal (self and others), emo-

tion expression, emotion management (others), emotion regulation, impulsiveness (low), 

relationship skills, self-esteem, self-motivation, social competence, stress management, 

trait empathy, trait happiness, and trait optimism, which are grouped under four aspects: 

well-being, self-control, emotionality, and sociability[17]. 

In summary, although these three models have different characteristics, we can ob-

serve that they all share the idea of the original definition of EI, which is the ability to 

regulate our own and other people's emotions. However, the ability model assesses EI 

with objective instruments that require individuals to solve emotional problems, whereas 

the mixed and trait models evaluate EI with subjective instruments that require individu-

als to self-evaluate their level of EI. Understanding and synthesizing existing models can 

help this study identify the impacts of the various EI models on teachers ‘job satisfaction. 

3. Method 

This study used a scoping review methodology to get an overview of the existing 

literature on the effects of EI on teachers’ job satisfaction, following the framework of 

Arksey and O'Malley (2005)[13]. According to Grant and Booth (2009), a scoping review 

"provides a preliminary assessment of the potential size and scope of available research 

literature[18]. Its purpose is to define the nature and scope of research evidence, which 

typically includes ongoing research. […] Policymakers can use scoping reviews to deter-

mine whether a full systematic review is necessary." 

Following the framework of Arksey and O'Malley (2005), This study is divided into 

five components which are: 1) identifying the research question; 2) identifying relevant 

studies; 3) selecting studies; 4) charting the data; and 5) collecting, summarizing, and re-

porting the results. In the following sections, the review process is presented according to 

the five to the five stages mentioned above[13].  

3.1. Identification of the research question 
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The identification of the research question was motivated by the desire to explore 

EI's effects on teachers’ job satisfaction. Therefore, the initial research questions for this 

review were:  

1. What does the literature say about the effects of EI on teachers’ job satisfaction?  

2. What effects do the different EI models have on teachers' job satisfaction? 

3. Where are the research gaps in the existing literature? 

3.2. Identifying relevant studies  

The present study identified relevant studies through incremental searches in four 

electronic databases, namely: Web of Science (WOS), Science Direct, ERIC, and EBSCO. 

The keywords used for the search were emotional intelligence OR self-awareness OR self-

motivation OR empathy OR Emotion regulation AND job satisfaction, AND teacher OR 

instructor OR educator. As shown in Table 1, the Boolean OR operator separated each 

search term, and the Boolean AND operator separated each dimension. The search was 

limited to English-language studies published from January 2014 to February 2023. Addi-

tional publications were identified by examining the reference lists of those studies se-

lected for inclusion in this review (See Table 1 for full details). 

Table 1. Key search terms. 

                 Search terms  

 

 

 

AND 

Emotional intelligence OR self-awareness OR self-

motivation OR empathy OR Emotion regulation  

 Job satisfaction 

 Teacher OR instructor OR educator.  

3.3. Study selection 

Once relevant articles were identified, titles and abstracts were evaluated for a full 

review. Articles were ultimately selected based on the first goal of this scoping review, 

that is, to identify the effects of Emotional intelligence on teachers’ Job satisfaction. Finally, 

several inclusion/exclusion criteria were applied. First, the sample population had to in-

clude teaching professionals, which means these studies had to use teachers’ samples in 

their research design; this includes primary school teachers, secondary and high school 

teachers, university teachers, etc. Hence, studies with other human service professionals, 

such as healthcare workers or social workers etc., were eliminated from this scoping re-

view. Second, only those studies, including Emotional intelligence and teacher job satis-

faction as related variables, were selected for a full review. Titles and abstracts were 

screened independently. Lastly, our third criterion was that emotional intelligence assess-

ment tools were based on an EI framework. This criterion led us to include studies that 

evaluated at least one EI dimension. Therefore, we excluded articles that followed differ-

ent theoretical approaches (e.g., emotional labor or coping strategies). 

3.4 Charting the data. 

First, a total of 1821 studies were identified, 512 duplicates and 1227 studies with 

unrelated titles were excluded, and 82 non-duplicate studies were retained as the initial 

literature to be screened.  

Second, based on the title and abstract, we excluded 57 studies that did not meet the 

criteria, and of the remaining 25 studies, 4 full-text studies were not related to the focus 

area of this review. Finally, 21 studies were included in this review. Furthermore, the full 

21 articles were reviewed independently by the authors, and the general information of 

the selected studies was summarized and charted, emphasizing the authors and year of 

publication, sample size, study population, measures and instruments used to collect data 
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and key findings. Following the PRISMA (Preferred Reporting Items for Systematic Re-

views and Meta-Analyses) statement, Figure 2 illustrates the study selection process, in-

cluding procedures for searching databases, screening titles and abstracts, screening full 

texts, and selecting articles that are eligible for inclusion[19].  

 

Figure 2. PRISMA flowchart of the study selection process. 

Table 2. Overview of the reviewed studies. 

line Authors(year) Sample size Population Measures Context Key findings 

1 

 

Rogowska, A. M., 

& Meres, H. 

(2022) 

 

 

N=322 

 

primary,  high,

technical 

secondary 

school 

-Trade school 

teachers 

 

-Multivariate Emotional 

Intelligence Scale (MEIS) 

-Minnesota Satisfaction 

Questionnaire (MSQ)—

short form 

Poland 

Emotional intelligence is a 

significant positive predictor 

of job satisfaction. 

 

2 

Peláez-

Fernández, M. A., 

et al (2021) 

N= 685 
-childhood 

- primary 

 

-Wong and Law EI Scale 
Spain 

Emotional intelligence was 

positively related to 

happiness and job satisfaction 
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-secondary 

school teachers 

 

-Overall job satisfaction 

scale 

 

3 

Latif, H., Majoka, 

M. I., & Khan, M. 

I. (2017) 

N=210 

Secondary 

school Female 

teachers 

-Self-Report Emotional 

Intelligence Test (SREIT) 

-Job Satisfaction Scale 

Pakistan 
EI had significant direct effect 

on job satisfaction 

4 

Mérida-López, S., 

& Extremera, N. 

(2020) 

N=190 
Secondary-

school teachers 

-Mayer-Salovey-Caruso 

Emotional Intelligence 

Test (MSCEIT v.2.0) 

Spanish version 

-Job satisfaction was 

measured with a 5-item 

scale Spanish version 

scale 

Southern 

Spain 

-ERA did not show a 

significant main effect for 

predicting levels of 

teachers’job satisfaction 

-However, the interaction 

between work engagement 

and ERA significantly 

augmented the prediction of 

both job and life satisfaction. 

 

5 

Sökmen, Y., & 

Sarikaya, İ. 

(2022). 

N=252 
primary school 

teachers 

-Trait Emotional 

Intelligence 

Questionnaire–Short 

Form (TEQue-SF) 

-Minnesota Satisfaction 

Questionnaire MSQ 

Scale 

Turkey 

Self-efficacy and emotional 

intelligence levels of primary 

school teachers predict their 

job satisfaction levels in a 

meaningful and positive way. 

 

 

6 

Toprak, M., & 

Savaş, A. C. 

(2020). 

N=27 school 

Headmasters 

and 469 

Teachers. 

 

primary and 

secondary 

school 

 

-Bar-on Emotional 

Quotent Inventory (EQ-i) 

-Short-Form Minnesota 

Satisfaction 

Questionnaire (MSQ) 

Turkey 

-Headmasters' EI 

competencies and teachers' 

EL competencies significantly 

predict teachers ' job 

satisfaction 

 

7 

Butakor, P. K., 

Guo, Q., & 

Adebanji, A. O. 

(2021) 

N=197 

Senior High 

School and 

basic schools 

Wong and Law 

Emotional Intelligence 

Scale 

 

Ghana 
EI positively affected 

teachers’job satisfaction 
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8 

Sun, P., Chen, J. 

J., & Jiang, H. 

(2017). 

N=398 
Primary school 

teachers 

-Wong Law Emotional 

Intelligence Scale 

-Overall Job Satisfaction 

Scale. 

China 

-Coping humor was a 

significant mediator between 

EI and job satisfaction 

-coping humor only mediated 

two sub-dimensions of EI (use 

of emotion and regulation of 

emotion) and job satisfaction. 

9 

D’Amico, A., 

Geraci, A., & 

Tarantino, C. 

(2020). 

N=238 

-infantry  

-primary  

-secondary 

school teachers 

-Wong and Law 

Emotional Intelligence 

Scale (WLEIS) 

-Organizational 

Satisfaction Scale 

Italy 

There is a positive correlation 

between PEI (perceived EI) 

and job satisfaction 

 

10 

Mérida-López, S., 

Quintana-Orts, 

C., Hintsa, T., & 

Extremera, N. 

(2022) 

N=1,079 

-preschool, 

primary, and 

secondary 

schools 

 

-The Spanish version of 

the Wong and Law EI 

Scale 

-Spanish version of the 

Job Satisfaction Scale 

Spain 

-EI was positively related to 

job satisfaction only via 

support from supervisors, 

which, in turn, was negatively 

related to intentions to quit. 

 

11 

Lee, Y. H., Kwon, 

H. H., & 

Richards, K. A. R. 

(2019). 

N=271 

High school 

physical 

educators 

-Mayer-Salovey-Caruso 

Emotional Intelligence 

Test 

(MSCEIT SCALE) 

 

United States 

The direct effect of EI on 

teacher job satisfaction was 

not significant, but there was 

a positive and significant 

indirect effect as mediated 

through unpleasant emotions 

and emotional exhaustion 

12 

Li, M., Pérez-

Díaz, P. A., Mao, 

Y., & Petrides, K. 

V. (2018) 

N=881 teachers       

and 

N=37 principals 

Primary 

schools 

Teachers 

 

Trait Emotional 

Intelligence 

Questionnaire-Short 

Form(TEIQue-SF） 

-Job satisfaction scale. 

Mainland 

China (hubei 

province) 

Teachers with higher trait EI 

perform better than those 

with lower trait EI, partially 

because they are more 

satisfied with their jobs, 

which, in turn, leads to better 

performance. 

 

13 
Waruwu, B. 

(2015). 
N=170 

Senior High 

School 

Teachers 

Used Goleman mixed EI 

Model Scale 
Indonesia. 

There is a significant positive 

relationship between teachers' 

perceptions of the principal's 

emotional intelligence and job 

satisfaction of teachers. 

14 
Singh, B., & 

Kumar, A. (2016). 
N=300 

Primary school 

teachers 

-Emotional Intelligence 

Scale (EIS) 

-Teachers’Job 

Satisfaction Scale (TJSS) 

India 

The five dimensions of EI 

predict teachers’ job 

satisfaction. 
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15 

Wijayati, D. T., 

Kautsar, A., & 

Karwanto, K. 

(2020). 

N=200 

Junior high 

schools 

teachers 

-Goleman mixed EI 

model 
 

Pakistan 

Emotional Intelligence has a 

significant positive effect on 

Job Satisfaction 

16 

Kassim, S. I., 

Bambale, A. J., & 

Jakada, B. A. 

(2016). 

N=98 
University 

lecturers 

-Wong and Law  

-Generic job satisfaction 

scale 

Nigeria 

There is positive relationship 

between regulation of 

emotion and job satisfaction. 

 

17 
Ahmed, H. 

(2015). 
N=100 

University 

Teachers 

 

-EI questionnaire based 

on Goleman model was 

used for the 

measurement 

-Wysocky and Kromm’s 

Job Description Index 

contains 41 questions 

measuring job 

satisfaction. 

 

 

Pakistan 

 

There is a significant positive 

correlation between Job 

satisfaction and emotional 

intelligence. 

 

18 

Colomeischi, A. 

A., & 

Colomeischi, T. 

(2014). 

N=575 

Urban and 

rural area 

teachers 

 

-The Schutte et al. (1998) 

EI scale. 

-The Work Satisfaction 

Questionnaire  

 

Romania 

The more emotional 

intelligent they are the more 

satisfied with their teaching 

job they are and also, they 

have a more positive attitude 

towards work. 

 

19 

Luque-Reca, O., 

García-Martínez, 

I., Pulido-Martos, 

M., Burguera, J. 

L., & Augusto-

Landa, J. M. 

(2022). 

N=423 

 

Primary school 

teachers 

 

-Wong and Law 

Emotional Intelligence 

Scale (WLEIS; Spanish 

version) 

 

southern 

Spain. 

 

 

Trait ER was shown to be 

capable of indirectly 

influencing intrinsic job 

satisfaction through both PA 

and NA (negatively in this 

case) 
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20 

Karim, J., Bibi, Z., 

Ur Rehman, S., & 

Khan, M. S. 

(2015). 

N= 150 
University 

teachers 

-Wong and Law 

Emotional Intelligence 

Scale (WLEIS). 

-Job Satisfaction Survey. 

Pakistan 

Workplace incivility mediates 

the relationship between EI 

and work-related outcomes 

including job satisfaction. 

 

21 

Mustafa, M. Z., 

Buntat, Y., 

Razzaq, A. R. A., 

Daud, N., & 

Ahad, R. (2014) 

N=138 

 

Teachers from 

various 

vocational 

colleges 

 

-Used Goleman mixed EI 

Model Scale 

 

Malaysia 

southern 

zone 

There was a positive 

relationship between 

emotional intelligence and job 

satisfaction 

3.5. Summarizing, and reporting the results. 

The following sections summarize and discuss the results from the 21 included stud-

ies following Arksey and O'Malley's (2005) framework for scoping reviews[13].                      

4. Results 

4.1. Studies ‘characteristics 

4.1.1. Studies distribution by country 

A total of 21 studies were included in our review, and the main findings, including 

EI and JS measurement tools are presented in Table 2. Figure 3 shows that the studies 

were conducted in various countries, and the countries that have carried out the most 

research on this topic were Spain(n=4) and Pakistan(n=4), followed by Turkey(n=2), China 

(n=2) with the lowest production in Egypt, Poland, Ghana, Nigeria, United States, Malay-

sia, Romania, Italy, Indonesia, and India(n=1). 

             

 

 

 

 

 

 

 

 

 

 

Figure 3. Studies distribution by country. 

Of those 21 studies, only one study was identified using a large sample number 

(n=1,079) and was conducted in Spain. 

4.1.2. Research Methods of Included Studies 

Out of the 21 studies, none were conducted using qualitative or mixed methods. As 

a result, to examine the effects of EI on teacher job satisfaction, only a variety of quantita-

tive research designs, including cross-sectional, correlational, descriptive, Survey, and ex-

ploratory research designs, were employed in these studies (see Figure4).                          

4 4

2 2 1 1 1 1 1 1 1 1 1
0
1
2
3
4
5

Distribution by Country
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Figure 4. Research design of Included Studies. 

4.1.3. Participants Involved in the Research 

This study found that most of the participants in these studies were from primary 

(n=5) and secondary schools (n=5), 3 studies were conducted with university teachers, 3 

studies with a mixed population of preschool, primary, and secondary school teachers, 1 

study with a population of a variety of high and technical secondary and trade schools 

teachers, 1 study with both primary and secondary school teachers, 1 study with teachers 

from various vocational colleges, 1 study with Senior High School and primary schools 

teachers and 1 study with both rural and urban areas teachers.                         

4.2 Measures and instruments 

The present study found that the most frequently used instrument to assess emo-

tional intelligence among teachers was the Wong Law Emotional Intelligence Scale WLEIS 

(n=8). It is a 16-item self-report instrument developed by Wong and Law (2002) to assess 

the trait EI, especially in the Chinese context, using the revised Mayer and Salovey 

model[2], [3]. This instrument consists of four dimensions: (1) self-emotion evaluation, (2) 

others' emotion appraisal, (3) use of emotion, and (4) management of emotion[20] . Table 

2 shows that countries such as Spain, based on the Wong and Law scale, have developed 

a Spanish version scale. Besides, other instruments, such as the Schutte Multi-Factor Emo-

tional Intelligence scale, Trait Emotional Intelligence Questionnaire-Short Form (TEIQue-

SF), Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT), Self-Report Emotional 

Intelligence Test (SREIT), and EQ-I were also used. It is worth noting that most instru-

ments used to assess teachers' emotional intelligence are based on self-report instruments 

and few instruments such as the MSCEIT and MEIS scales which measure ability EI have 

been used(n=3). 

Furthermore, various instruments have also been used to measure teachers' job sat-

isfaction. Some have concentrated on measuring satisfaction on specific facets of teachers’ 

job, whereas others have sought to measure the overall teachers’ job satisfaction. There-

fore, the most frequent instrument used in these studies was the Minnesota Satisfaction 

Questionnaire (MSQ) which is a self-report questionnaire that consists of 100 items in the 

long-form and 20 items in the short form that measure various aspects of job satisfaction 

and has been widely used in a variety of settings including business, education, healthcare 

etc.[21]. It was developed by Weiss et al. in 1967 and has since been revised and updated 

several times and is specially designed to measure eight different facets of job satisfaction, 

including: Achievement, Advancement, Authority, Company policies and practices, 

Compensation, Coworkers, Job security and the Nature of work[22]. It is a reliable and 

valid measure of job satisfaction, with high internal consistency and test-retest reliability.  

In addition to the MSQ scale, the included studies also used the overall job satisfac-

tion scale, the Organizational Satisfaction Scale, the Teachers’ Job Satisfaction Scale (TJSS), 

41%

14%

27%

9%
9%

Research design of Included Studies

  Cross-sectional design Descriptive design Survey Research

Exploratory Correlational
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the Generic job satisfaction scale, and a variety of different Job Satisfaction Scales[23]– 

[27].   Moreover, of the 21 reviewed studies, some studies (n=5) did not provide infor-

mation on the instruments used to evaluate teachers' JS. 

4.3. Summary of studies in relation to the effects of emotional intelligence on teachers’ job 

satisfaction 

To examine the effects of emotional intelligence on teachers’ job satisfaction, we used 

a content analysis method and focused on the content of studies relevant to the objectives 

of this scoping review[28]. Overall, most studies revealed that emotional intelligence pos-

itively affects teacher job satisfaction directly and indirectly. The analyses of the articles 

related to the direct and indirect effects will be described, discussed, and summarized in 

the following sections.  

4.3.1. Direct effect of EI on teachers’ job satisfaction    

The reviewed studies on the direct effect of EI on teachers’ job satisfaction were cat-

egorized and concluded that EI had a direct positive effect on teachers’ job satisfac-

tion[29]– [34]. These studies revealed that emotional intelligence (EI) plays a significant 

role in teachers' job satisfaction because it improves their ability to cope with the chal-

lenges and stressors associated with their profession, such as managing challenging stu-

dents, dealing with parents, and navigating administrative tasks. Findings demonstrated 

that, highly emotional intelligent teachers are more likely satisfied with their job and have 

a more positive attitude towards work[35]. 

For instance, Latif et al. (2017) used a cross-sectional design to explore the mediating 

role of job satisfaction, organizational commitment, and turnover intentions in the rela-

tionship between EI and job performance and found that EI had a significant direct effect 

on job satisfaction[31]. This implies that teachers with high EI are more satisfied and com-

mitted to their institution and, thus, more satisfied with their job, with little or no intention 

of leaving. 

Another study conducted by Rogowska & Meres (2022) among 322 teachers in Po-

land revealed that Emotional intelligence is a strong direct positive predictor of teachers’ 

job satisfaction[29]. Emotional intelligence, therefore, directly impacts teachers' job satis-

faction by enhancing their ability to perceive emotions necessary for achieving teaching 

goals and creating a conducive teaching environment. Moreover, since teachers with high 

emotional intelligence have high job satisfaction, those with low emotional intelligence 

are less satisfied with their job[36]. 

Besides, what is also interesting in this review is that school headmasters' and prin-

cipals’ EI competencies are found to have a direct positive effect on teachers’ job satisfac-

tion. For instance, a study conducted by Toprak et al. (2020) discovered that headmasters' 

EI positively affected teachers' job satisfaction[37]. This suggests that when school head-

masters are able to effectively regulate their emotions through EI competencies, they are 

able to recognize teachers' emotions, which in turn makes teachers feel better about their 

profession and increase their job satisfaction. Similar results can be found in the Waruwu 

(2015) study, which reported a significant positive correlation between teachers' percep-

tions of the principal's emotional intelligence and job satisfaction. His study suggested 

that a principal’s emotional intelligence can encourage teachers’ job satisfaction[33]. 

In summary, the studies reviewed above indicate that the effect of EI on teachers' job 

satisfaction is direct and positive and that factors such as school headmasters or princi-

pals’ EI competencies are also very important in increasing teachers' job satisfaction. 

4.3.2. Indirect effect of EI on teachers ‘job satisfaction    

This study also found that several variables may influence EI's indirect effect on 

teachers' job satisfaction. These variables include work engagement, supervisor support, 

workplace incivility, coping humor, unpleasant emotions, etc.  
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Mérida-López & Extremera (2020) administered a battery of questionnaires to 190 

secondary-school teachers working in different centers of Southern Spain to gain more 

insight into the associations among ability EI, work engagement, and job satisfaction[38]. 

Consequently, it was found that ERA (Emotion regulation ability), which is a component 

of Emotional intelligence, did not show a significant main effect for predicting levels of 

job satisfaction, but the interaction term was significant through the mediation of work 

engagement. The authors suggested that this may be because ERA might improve the way 

teachers appraise events and situations that might be perceived as a threat in the school, 

and it might interact with levels of work engagement to cope with handling pressure and 

stress and positively influence both job and life satisfaction levels. Furthermore, EI was 

also found to be positively related to job satisfaction but only via support from supervi-

sors, which, in turn, was negatively related to intentions to quit. This has been explained 

by the fact that emotionally intelligent teachers would be more likely to engage in con-

structive social interactions with their principals, which may lead to job satisfaction [39], 

[40].In addition, Karim et al. (2015) investigated 150 university teachers from four public 

and two private universities from various cities in Pakistan and found that workplace 

incivility victimization, which is described in their study as “low-intensity deviant behav-

ior with ambiguous intent to harm the target in violation of workplace norms for mutual 

respect” mediate the relationship between emotional intelligence and work-related out-

comes such as job satisfaction, organizational commitment, turnover intention and Coun-

terproductive Work Behavior Checklist (CWB)[41]. This suggests that teachers with high 

EI are less likely to fall victim to peer mistreatment and more likely to be satisfied with 

their job. In addition, Sun et al. (2017) investigated 398 primary school teachers in China 

and found that coping humor was found to be a significant mediator between EI and job 

satisfaction[42]. However, it only mediated two sub-dimensions of EI (use of emotion and 

emotion regulation) and job satisfaction. Besides, unpleasant emotions have also been 

found to mediate the relationship between EI and job satisfaction[43]. Therefore, emo-

tional intelligence can reduce teachers' perceptions of negative emotions and improve 

their job satisfaction. Moreover, A recent study conducted by Luque-Reca（2022）also 

showed that trait ER indirectly influences intrinsic job satisfaction through both positive 

affect (PA) and negative affect (NA)[44]. Authors suggested that this indirect influence 

through PA and NA may be because the teacher with a high ER will experience negative 

affective states less frequently than positive ones, making them maintain positive atti-

tudes towards teaching and be satisfied with their job.  

Overall, the studies reviewed above have provided insight into how emotional intel-

ligence indirectly affects teachers' job satisfaction. These studies showed that emotional 

intelligence plays an important role in increasing teachers' job satisfaction, and variables 

such as workplace incivility, coping humor, work engagement, support from supervisors, 

unpleasant emotions, etc., can influence the effects of EI on teachers' job satisfaction. 

4.4. The effects of various EI models on teachers' job satisfaction 

Based on the theoretical basis and measurement approach used to evaluate the effects 

of EI in the reviewed studies, this study found that the use of different EI models led to 

different results. Most studies based on the mixed and trait model of EI demonstrated a 

direct positive influence and significant predictor of teachers’ job satisfaction; however, 

only 3 studies used the EI ability model, and the results of these 3 studies were incon-

sistent. For instance, one study found that ability EI was a direct effective indicator of 

teachers’ job satisfaction[29], whereas the other 2 studies found that EI ability model failed 

to show a main effect for predicting levels of job satisfaction and had no direct effect on 

teachers' job satisfaction[38], [43] 

4.5. Research gaps in the existing literature 

With regard to the third research question, while analyzing the literature in this field, 

we found several limitations. First, we found that most studies were assessed using the 
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trait EI self-report measures, which might lead to problems of common method variance 

and possible biases implicit in the use of self-report instruments. In addition, Trait EI Self-

report measurement has a further limitation of being simple for participants to manipulate 

and falsify. According to Tett et al. (2012), people can easily give the impression that they 

have a high level of emotional intelligence by providing thoughtful, socially acceptable 

answers[45]. Hence, Future studies should employ ability measures of EI.  

Second, most of the studies are cross-sectional, which limits the ability to draw causal 

inferences. Longitudinal studies are needed to understand the long-term effects of emo-

tional intelligence on teachers' job satisfaction. In addition, the Minnesota Satisfaction 

Questionnaire, which is not explicitly designed to assess teacher job satisfaction, has been 

used several times in the reviewed studies. Therefore, further studies can use scales more 

specifically designed for educational contexts, such as the teacher job satisfaction scale 

developed by Pepe (2017), to measure the relationship between EI and teacher job satis-

faction [11].  

In addition, Studies are also needed to determine whether demographic factors such 

as gender, teaching experience, location, level of education, etc., can influence the effects 

of EI on teachers’ JS in different countries and contexts. 

5. Discussion 

This scoping review examined 21 reviewed studies related to the effects of EI on job 

satisfaction among teachers in terms of studies' general characteristics, Measures and in-

struments used for data collection, both direct and indirect effects, the effects of various 

EI models on teachers' job satisfaction and finally the research gaps in the existing litera-

ture. Overall, most existing studies were conducted in Spain (4) and Pakistan (4). Addi-

tionally, most of the studies were conducted with teachers from primary and secondary 

schools (n=10) and used a variety of research designs, including cross-sectional, correla-

tional, descriptive, exploratory, survey, etc., to probe the effects of EI on teachers' job sat-

isfaction. With respect to the first research question, the main finding from this review 

revealed that EI plays a fundamental role in enhancing teachers’ job satisfaction. This can 

be both directly as well as indirectly. Hence, emotional intelligence can directly affect 

teachers' job satisfaction because teachers with high EI are more adept at managing their 

own and others emotions, which can positively impact their job. When teachers can rec-

ognize and manage their own emotions, they are better able to deal with the stress and 

challenges that come with their job, and they are more likely to experience satisfaction. 

This finding echoes the previous meta-analytic review conducted by Miao et al. (2017), 

who asserted that emotionally savvy individuals are not only high-performing but are 

also more satisfied with their jobs[39]. In addition, studies included in this review also 

demonstrated that school headmasters' and principals’ EI competencies directly influence 

teachers’ job satisfaction. Besides, several other factors, such as work engagement, super-

visor support, workplace incivility, coping humor, unpleasant emotions etc., Indirectly 

influence the EI -JS relationship. Moreover, this study also found that different EI models 

affect teachers' job satisfaction differently. Most studies using the mixed EI and trait EI 

models showed a direct positive effect and strongly predicted teachers’ job satisfaction, 

whereas results with some studies using the ability EI model failed to show a direct influ-

ence of EI on teachers’ job satisfaction. It implies that additional research is needed to 

clarify the relationship between teachers' job satisfaction and ability EI. 

In terms of practical implications, given the fact that emotional intelligence can be 

trained and has a significant impact on enhancing teacher’s job satisfaction, some re-

viewed studies suggest that first, it is important that measures or efforts such as in-service 

training programs be implemented to provide in-service teachers with the opportunity to 

develop and enhance their emotional intelligence skills[29]–[31], [38]. In other words, 

health promotion programs for teachers should include training on social-emotional skills 

to enhance well-being and effective emotion regulation strategies, which would help them 

cope with teaching-related stressors and increase job satisfaction[32], [40]. Second, for pre-

Preprints (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 7 June 2023                   doi:10.20944/preprints202306.0533.v1

https://doi.org/10.20944/preprints202306.0533.v1


 

service teachers, teacher education institutions should implement an EI module into the 

teacher education program to help them develop emotionally intelligent skills[46] .  

Finally, given that the EI competencies of principals and school leaders are likely to 

impact teachers’ job satisfaction, these studies suggested that school leaders have to im-

prove their emotional intelligence, and a system must be implemented to ensure that they 

consistently display emotionally appropriate behaviors in schools, with a focus on their 

recruitment, orientation, inductive reasoning, and ongoing professional development[33], 

[37] . 

6. Conclusions 

This scoping review provides evidence that emotional intelligence positively impacts 

teachers' job satisfaction. Overall, this review indicates that EI is associated with increas-

ing levels of teachers’ job satisfaction. Trends suggest that teachers with higher EI tend to 

have a more positive attitude towards work, lower levels of stress and burnout, and 

higher job satisfaction. Educational institutions could benefit from implementing EI train-

ing programs to enhance teachers' emotional intelligence and job satisfaction. 

Conflicts of Interest: “The authors declare no conflict of interest.”  
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