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Abstract: This study mostly analyzes the pragmatic viewpoints of speech acts and language func-

tions through Halliday’s (1975) language functions and Searle’s (1976) speech acts were adapted to 

analyze the functional aspects of the conversations and it was also intended to explore the teachers’ 

perception toward teaching and learning English as a Foreign Language (EFL) learners’ textbooks 

and the teacher’s components of communicative knowledge regarding the functions of language in 

daily activity. The participants of this paper consisted of thirteen Sunrise 10, 11, 12 grades of Kurdish 

teachers at high school English in northern region of Iraq. Through semi-structured interview, it 

was found that the conversations in the mentioned textbooks are insufficient from the pragmatic 

point of view. Some recommendation for the textbook designers, teachers, material developer were 

raised to make up the shortcomings of the textbooks. The findings reveal that the conversation texts 

in Sunrise textbooks are not meeting the systematic standard of pragmatic competence the English 

language learners and the book designer must be recommended to be aware of those shortcomings 

of the textbook series if they are required to develop their speaking skills in both student and activity 

series. The implications of this paper can be helpful in comparing the results of this study with other 

similar studies to check if there is a universal pattern in performing the speech acts and language 

functions and the interest to Kimberley Education for Life learners in increasing their knowledge of 

pragmatics in general and the role of language functions and speech acts investigated in this study. 
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1. Introduction 

Language is a communication tool used by human beings to convey and share different ideas. 

In broader sense, it enables the human beings to understand one another. Language is one of the 

essential sources for socialization as it allows social interaction and the formation of social relation-

ships. In learning language, pragmatics can explore the natural ability of the language learners how 

to interact in proper context. As stated “Pragmatics studies how people comprehend and produce a 

communicative act or speech act in a concrete speech situation which is usually a conversation” [1]. 

Some scholars are of the opinion that the general theme of pragmatics is to focus on functional lan-

guage. Overall, the language plays a vital part in human civilization and is crucial for human devel-

opment and progress. 

Classroom speech acts and language functions are two main issues for both teacher and students 

as it gives information on the type of interaction they perform inside the classroom. Hence, it shows 

the quality of verbal interaction in the classroom [2]. It is worth noting that several research also 

claims that students’ language development is greatly influenced by the use of various language 
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functions in the classroom during the interaction between teachers and students [3]. Teacher’s lan-

guage knowledge is another key factor in determining the future success of teaching and learning. 

Teachers who are a non-native speaker of English undergoes difficulties in conveying the message 

through lessons and making the learners understand the instructions in English language.  

Since textbooks are key resources in teaching and learning English for teachers and students’ 

environment, they have a tremendous role in English Language Teaching (ELT) curriculum and assist 

process of learning and teaching. According to the study [4], "textbooks are the main sources that can 

convey the knowledge and information to the learners in an easy and organized way". Sometimes, it 

is difficult to identify the role of textbooks inside the classroom accurately. As a matter of fact, it is 

important for teachers to choose a textbook which is appropriate for the class activity. Therefore, the 

chosen textbooks become an important tool during classroom teaching. They provide a base for 

knowledge dissemination and support the learning process both inside and outside of the classroom 

system thereby, promoting critical thinking skills of the learners. 

This study is anticipated to indicate the lack of both speech acts and language functions in Sun-

rise textbooks and to contribute to the betterment of utilizing textbooks in teaching and learning Eng-

lish, especially in northern region of Iraq as English as a Foreign Language (EFL). Every textbook has 

its own weakness and strength relating to the activities, materials as well as exercises. It is also stated 

that books have the function as a stationary to write the important information and can be utilized in 

the human life. Textbook has a huge effect on the student’s overall talent in managing different ac-

tivities regarding English textbook. The textbooks help in providing a common terminology for the 

learners as well as the instructors [5]. The use of common terminology through these textbooks are 

helpful when the classroom has diverse set of students. 

To achieve different learning objectives, textbooks should be authentic, useful, and meet stu-

dent’s needs. Additionally, the importance of language textbooks in the development of target lan-

guage pragmatic knowledge is also significant. However, the previous analyses of language text-

books have pointed out that many textbooks tend to offer classroom learners little opportunity for 

learning L2 pragmatics [6–12]. The mentioned studies clarify that language textbooks presents speech 

acts unfairly. The language textbooks are an important tool for the acquisition and development of 

language skills. These textbooks help to provide the structure and organization of language skills and 

helps to enhance vocabulary learning. Therefore, it helps in self learning. 

A study concluded that the presentation of speech acts in EFL/ESL textbooks was pragmatically 

unsatisfactory since they were not supported well with contextual information, nor they provided 

explicit meta-pragmatic discussion [13]. In line with the textbooks, the teacher’s perception simply 

means the natural ability to process provide stimuli to become aware of something after experiencing 

it. The language textbooks provide a variety of practice materials which includes different forms of 

language exercises, comprehension passages and writing exercises. This form of material that is pro-

vided in the language textbooks helps students with opportunities to enhance their language skills. 

Students can use such skills for practicing conversation in the learnt language. 

The factors influencing perception are functional/personal, structural, and cultural factors. First, 

functional/personal factors consist of needs, experience, motivation, hope, attention, emotion, and 

situation. Second, structural factors consist of intensity of stimulus, quantity of the stimulus, and the 

contradiction of stimulus. Cultural factor is a factor in which an individual life get shaped and leads 

to a specific way communication pattern [14]. It is also seen through different research that the lan-

guage textbooks often have such cultural information related to the target language that it helps the 

learner to get a deeper understanding of the language as well as the culture of the native people. 

These textbooks provide extensive set of vocabulary to help the learners develop their vocabulary 

and spoken skills in the language that they are learning. 

In assessment of educational perspectives, teachers’ perceptions play a vital role. Furthermore, 

they are the main factor in learning and teaching; therefore, their role and viewpoints are significant 

in identifying the limitations which occurs in educational environment as well as teacher’s educa-

tional development. Researches have underlined a position which teachers’ perceptions hold in edu-

cation and agreed that teachers’ perceptions influence teachers’ practice, judgment and decision mak-

ing [13,15]. There are sufficient research examining teacher’s perception in EFL as well as learner’s 

Preprints (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 15 May 2023                   doi:10.20944/preprints202305.1060.v1

https://doi.org/10.20944/preprints202305.1060.v1


professionals’ perception toward the textbook. The teacher’s perception has significant impact on the 

quality of classroom teaching. A positive perception would result in better learning process. 

Educational sustainability is a thoughtful model for the betterment of human life. Education is 

a tool that adds value consciously to the human life creating a balance among society, environment, 

and economy[16]. It is a continuous process of learning which can be sustainable through sharing. 

Language is a skill and a powerful tool that controls the communication. The reasoning, judgment, 

and intellectual capacity of individuals may lead to the sustainability of education. Today educational 

system is required to be shifted with a concern towards sustainability [17]. Pedagogical techniques 

are the basic structure for knowledge dissemination and the language is the carrier, though both are 

equally important for the standardization. The three core requirements are students understanding 

of sustainability, students’ ability to recognize interdependency for sustainability and a multidisci-

plinary mindset to evolve with sustainability. 

The teacher’s perception regarding the textbooks plays a significant role in the classroom teach-

ing. It helps the teachers to plan their teaching lessons more effectively. The teachers can use these 

textbooks for effective communication with their students and help the students to grasp the subject 

matter deeply [18]. Therefore, the researchers were concerned in indicating problems toward using 

English textbooks and troubles that confronts teachers in using them. Teachers must be aware of what 

they perceive and believe when conducting their daily teaching. This means that teachers’ percep-

tions are the basis for teacher to form judgment or make decisions. In addition, teachers’ perceptions 

result in how teachers deal with shortcomings in their teaching situations [13]. The lack of proper 

understanding and implementation of the teaching and learning from English textbooks may deviate 

from the educational sustainability. 

The problem cited is solved answering some intriguing questions as:  

• What are the types of both speech acts and language func-

tions in the conversation sections included in the EFL 

Textbooks? 

• How frequently each language function and speech acts 

are used? 

• What is the range of speech acts and how are they distrib-

uted in the textbooks? 

• What are the perceptions of the teachers regarding the 

pragmatic information in the textbooks they teach? 

The research aims to analyze the conversation section of Sunrise textbooks in Northern Iraq, 

through Halliday’s (1975) language function [19], and Searle’s (1976) speech act theory [20] to find 

out whether the textbooks match with the learner’s current needs and the teacher’s perception toward 

the textbook they teach.  

The research is presented in five sections. The first section is Introduction, providing the basic 

idea about the research and the concept discussed, followed by research problem, questions, and the 

research aim. The second section is the Theoretical Framework providing a detailed discussion about 

the base for the research and the importance of conceptual parameters adopted for this study. The 

third section is the Methods, basically discussing the throughout process for the study the technical 

justifications for the current study. The fourth section is the Result based on the analysis of data. The 

last section is fifth section i.e., the Conclusion which provides the final understanding about the study 

and research outcomes. The very first part is the abstract presenting the snapshot of the study, fol-

lowed by relevant keywords, and the last is references for all cited texts within the study. 

2. Theoretical Framework 

Speech acts are needful functions serve to complete the communication. A speech act may be of 

different form and formats being a word or many words forming a sentence as required at different 

situation. Speech acts vary from one language to another, which makes this challenging when a 

learner applies the same acts to second language. The phrases and expressions of the second language 

and the influence of culture may not be the same [21]. So, assuming that there is a universal rule in 
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the speech act may misguide a learner. Not only the specific communication for business or any other 

requirements rather the basic communication of greetings, apologies and introduction are also con-

trolled by speech acts. Language learners also are inclined to their first language recognizing the facts 

based on their prenotions. This situation leads to misinterpretation of understanding and the speech 

act fails to communicate. 

 

 

Figure 1. Knowledge constituents [22]. 

 

The knowledge constituents are presented (Figure 1) as the required criteria for the educational 

sustainability. The four most important criteria are the requirement subject matter, pedagogical, con-

textual, and curricular [22]. Teachers’ ability to use the material for EFL teaching also determines the 

implementation of textbook learning in fulfilling the curricula goals. The subject matter is represent-

ing knowledge of the language, knowledge of non-linguistic, and the knowledge about the text. The 

second constituent is the pedagogical which carries the teaching and learning strategies, instructions 

comprehension, and the quality of learning among students [23]. The third constituent is contextual 

which represents students’ knowledge, their proficiency in language, interest, need and preference, 

and the knowledge on materials. The fourth is the curricular focuses on knowledge of materials 

among teachers on two specified categories identification of contents and analyzing the curriculum. 

 

2.1 The role of speech acts and language functions in EFL classroom 

The role of speech acts becomes an important issue for the instructors to assist their learners to 

perform teaching behaviors during the class interaction. In another word, instructor’s role of interac-

tion inside the classroom must be taken into consideration. However, in EFL classroom setting, such 

as in Indonesia, teachers and students should pay attention to several things, such as idiomatic ex-

pressions and cultural norms [24]. The mentioned factors could be a problem to their learners it they 

do not grasp the power of utterance. Precisely, the research conducted highlights different ways in 

complimenting between Americans and Persians which proved that culture contributes to different 

style of language use [25]. With all the mentioned factors, the instructor’s skills are one of the im-

portant aspects which determine the success in the language learning and teaching process.  

Preprints (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 15 May 2023                   doi:10.20944/preprints202305.1060.v1

https://doi.org/10.20944/preprints202305.1060.v1


In foreign classroom environment, the instructor’s responsibility as a non-native speakers of 

English sometime faces difficulties in conveying the message and make the learners to grasp the 

knowledge in target language. Another study finds that Indonesian students get misunderstanding 

toward the teacher’s use of speech acts in the classroom for uttering speech acts inappropriately [2]. 

Various interpretations may come into students’ mind only from a simple utterance spoken by the 

teacher. Sometimes, the teacher wants to deliver her message indirectly, the students can understand 

in different ways [26]. When the instructor produces various utterance, he tries to inquire his learners 

to perform an action. The EFL learning implementation among learners seeks commitment from both 

ends as teachers and learners [27].  

 

 

Figure 2. Metadiscursive discourse functions [28]. 

 

EFL teaching and learning is also influenced by metadiscourse of speech acts and language. The 

framework proposed a combination of 16 functions of discourse as personal metadiscourse [28]. This 

framework discusses over the text as pronouns, or nouns with reference to their different forms. Fi-

nally, the categories considered for the implementation are broadly divided as Metatext and Audi-

ence interaction showing 4 subcategories altogether (Figure 2). Several studies incorporated this 

model for comparison in spoken and written text. Nevertheless, the comparison was conducted in 

two different disciplines also. Monologic and dialogic communications also compared to justify the 

Preprints (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 15 May 2023                   doi:10.20944/preprints202305.1060.v1

https://doi.org/10.20944/preprints202305.1060.v1


competence of this model [29]. Functional categorization framing the interactions in-between teach-

ers and students are referenced to validate the model. The efficiency of the model makes it acceptable 

among researchers of EFL. 

 

2.2 The role of textbooks in teaching and learning 

The role of textbook is of great significance in teaching and learning pedagogy. There are differ-

ent resources that help a teacher in achieving his/her educational objective in the classroom and text-

book is one of those resources [30]. It is the sole discretion of a teacher to employ different teaching 

tools and resources and decide when and how to use these resources. The role of the textbooks be-

comes even more important when a new topic is being discussed in the classroom. Moreover, there 

are variety of textbooks that are available for each topic and the teacher has the option to choose from 

the available textbooks that can be used to teach the same topic. The textbooks have an extensive 

impact on the achievement of curriculum objectives [31]. Textbook materials and the methodology of 

teaching together intend the learners to positively grasp the language. 

It has been concluded in several research that the textbooks should include different examples 

and illustrations from the real world and must be written in a simple language to make it convenient 

for both the teacher and the student to understand it. It has also been observed that if the educational 

material i.e., the textbooks are well structured and arranged systematically the learning process will 

be much easier and more successful [32]. It is very important to consider the developmental stage of 

the students while opting for a particular textbook as the intellectual capacities of the students vary. 

Therefore, the gradual learning is crucial [26]. However, the books are considered as the agent for 

change and more than that the agent for conversion. A textbook is the determinant of learning meth-

ods and the content to be taught. In fact teaching and learning process is completely structured by 

the textbook [33].  

There are many researchers who have emphasized over the changing role of textbooks in the 

current era. The key issues discussed are the evolution of information and communication technology 

and that with the usage of digital devices, where does the textbook study exist? It is suppressing the 

usage of textbook in academic environment, and the teachers are also victim of this [34]. Not only 

this but with the changing time, the content of digital sources also has changed making the whole 

concept of textbook as absurd. Students’ knowledge is based on the textbook, as they use this as the 

most basic source of learning [35]. The changing practices are impacting students’ habit to read books 

to explore information and strengthen their knowledge. 

The study conducted to assess the teachers learning through the online teaching, which showed 

that teachers were not able to perform, and it was difficult for them in online engagement. Techno-

logical Pedagogical Content Knowledge (TPACK) model proposed and studied for the justification 

on the importance of contents in textbooks as an essential part for the professional development of 

teachers [36]. The model provides three bases for knowledge as Technology Knowledge (TK), Con-

tent Knowledge (CK), and Pedagogical Knowledge (PK) consisting of seven components (Figure 3). 

EFL teaching investigated through the TPACK framework for the inclusion of information and com-

munication technologies [37]. There are studies providing self-assessment tools based on TPACK for 

the evaluation of EFL teachers for their teaching competence and the usage of technological devices 

and supporting aids.  

 

Preprints (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 15 May 2023                   doi:10.20944/preprints202305.1060.v1

https://doi.org/10.20944/preprints202305.1060.v1


 

Figure 3. Technological Pedagogical Content Knowledge [36]. 

 

2.3 Teacher’s role in evaluating the textbook 

In this process, it is the teacher’s ability to enhance the student’s skills and manage the environ-

ment of the classroom by engaging teaching and learning activities. Teacher’s knowledge back-

ground and life experience directly have an influence by their thoughts. It could affect their goals, 

teaching procedures, materials, classroom interactions, their roles in the classroom, and their students 

as well [38]. To be able to address the research problem of this study, it is very important to identify 

the teacher’s perception toward the textbook they teach and their experience in that area. According 

to numerous studies on the textbooks, their role in language teaching and the teacher’s viewpoint in 

the process [9]. The findings of several previous studies showed that the textbook used in the class-

room is considered suitable to the students’ need, teachers’ need, syllabus and examination. Modify-

ing task, adding, and omitting the materials are the strategies of the teachers in adapting the textbook 

in the classroom.  

The level of difficulties faced by the teachers is the material difficulties and aids limitation for 

teaching. Another study reviewed the comparison of the teachers’ perspectives and the students’ 

perspectives of the textbook using in-depth interviews [39]. The negative results showed that the 

teachers emphasized the fact that teaching with textbooks saves them a lot of time. On the other hand, 

the students enjoyed working with textbooks because it helps them to work in advance using the 

materials from the textbook. The teachers might confront difficulty to manage the classroom material 

and performing different activities with the lack of textbook. Inevitably, the textbook has an im-

portant role in learning and teaching activities.  
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As shown (Figure 4), there are three primary approaches to conduct a textbook analysis, and 

they are checklist, in-depth and impressionistic methods. The main objective of predictive evaluation 

is too further the process of decision making by identifying the most suitable materials for a given set 

of objectives by involving the assessment of the potential of a textbook before it is being adopted. The 

objective of a retrospective evaluation is related to the accuracy of a previous predictive evaluation 

and to identify the available opportunities for the improvement of the predictive tools for further use. 

An additional evaluation framework has been proposed which includes micro-evaluation and macro-

evaluation[40].  

The micro-evaluation approach involves a detailed empirical evaluation of a given teaching task 

chosen by the teacher while the macro approach refers to a comprehensive appraisal to assess the 

overall effectiveness of the textbook. The evaluation of textbooks is further classified into pre-use, 

while-use or in-use and after-use types which is based on the intended purposes of the evaluation[40]. 

The use of bloom's taxonomy can be extended to the field of education with the aim of supporting 

both the experienced and inexperienced teachers in promoting critical thinking skills. Last step in the 

textbook evaluation methods is the benchmark-based approach which is used to identify the intended 

learning objectives. This method enables the educators to determine whether the textbooks align with 

these goals.  

 

 

Figure 4. Textbook Evaluation Methods [40]. 
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2.4 Sunrise textbook implementation in northern region of Iraq 

The northern region of Iraq has made the usage of Sunrise textbooks obligatory for High School 

students. The application of Sunrise 10, 11 and 12 in the system of education becomes an important 

element that requires close attention to achieve the objectives in learning and teaching process. It is 

the responsibility of teachers and school principals in choosing the most suitable syllabus for the 

classroom [41]. During the different activities inside the classroom, the teachers might confront some 

obstacles in applying the material from Sunrise considering the EFL learner’s ability and competency 

in learning. Moreover, every textbook has its weak and strong points when it is compared with other 

textbooks in terms of materials, vocabulary, and activities [42]. Since it has weaknesses, they cannot 

always be the only source of learning and cannot meet all the student’s needs. In teaching and learn-

ing environment, it becomes a challenge for the English teachers to apply only textbooks and develop 

the students’ requirement atmosphere. 

In the application of Sunrise textbooks, there might be some different possibilities of the class-

room environment in utilizing the Textbook as the only source to teach English. (Figure 5). Some of 

the EFL teachers depends exclusively on the textbooks and go after the rules and regulations. Fur-

thermore, the overall designing of the textbook’s activities is sometimes very difficult to be performed 

in the education process due to the learner’s competency [43]. In addition, the EFL teachers should 

formulate their own material suitable to the classroom expectations [44]. The Sunrise has its ac-

ceptance and criticism in among the teaching fraternity of northern region of Iraq. Most of the study 

appreciates the implementation of Sunrise positively, as it is benefiting EFL learners in northern re-

gion of Iraq. Rather the criticism is more to the academic environment in northern region of Iraq, 

which is incompetent for the implementation of English Foreign Language at the school level [45]. 
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Figure 5. Sunrise Textbooks [43]. 

3. Method and Materials 

This study was conducted at KRG high school regarding their English textbooks in Erbil. Sunrise 

textbooks is considered as an English textbook material in both teaching and learning environment. 

It was observed that the English teachers in this region used an extra English textbook beside the 

Sunrise textbook. Another study makes a comparison between EFL and ESL textbooks [12]. It believes 

that textbooks rarely provide enough information for learners to successfully acquire pragmatic com-

petence. The comparison of EFL and ESL textbooks reveals that although the amount of pragmatic 
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information is small across all texts, a larger percentage of content of EFL texts are devoted to prag-

matic information. 

The material in this study has come from Sunrise high school English textbooks which consists 

of different units. These textbooks were published by Macmillan in 2011. All speech acts and lan-

guage functions in these textbook series were analyzed. Every unit begins with a conversation, every 

dialogue is followed up by another dialogue in which students are required to make statements and 

complete conversations according to the context. Moreover, in some parts of the conversation section 

the meanings of some words have been translated by the end of the student books. The paper focused 

on the teacher’s perception toward the pragmatic information in the textbooks they teach. 

 

3.1 Data collection procedure 

All speech acts and language functions in these textbook series were analyzed through Halli-

day’s (1975) language function [19], and Searle’s (1976) speech act theory [20] to find out whether the 

textbooks match with the learner’s current needs and expectancies. Sunrise textbooks 10, 11, 12 con-

sists of ten, nine and six eight respectively. Part two, a semi-structured interview was used to collect 

data for one of the main research questions on the teacher’s perception toward the textbooks. In this 

type of interview, validity, and reliability changes according to the repetition of the same words in 

each question, upon conveying equivalence of meaning [46]. It is this equivalence of meaning which 

helps to standardize the semi-structured interview and facilitate comparability.  

Both Kurdish and English languages were used in the interviews. It took approximately 20-25 

minutes for each interview depending on teacher’s ideas [47]. The whole interview was audio-rec-

orded for data analysis and data collection. Altogether thirteen teachers (males and females) from 

public and private schools were the participants in this study. The age of the teachers ranges from 28 

to 39 years old with the experience from 3 to 6 years of teaching. They have different cultural back-

ground and knowledge. This section elaborates on how data is collected authentically from the 

teacher’s view points towards the textbook series they teach. The data collection is natural and em-

pirical, and it is based on concrete information [48]. Therefore, to get an accurate data, semi structure 

interview was the most suitable instrument to gain their perceptions. 

 

3.2 Data analysis procedure 

This study is mainly qualitative research based on the data collected from the textbook. There 

are some statistical analyses presented for the clarity on data. The speech acts including Directives, 

Assertive, Commissive, Expressive, Declaratives in English language textbook series titles “Sun-

rise10, 11, 12” are incorporated. The primary source of data for this study was the textbooks. There-

fore, the whole study has been carried out by careful inspection of the conversations sections which 

included in the book series of Sunrise based on Searle’s (1976) speech acts [20], and Halliday’s (1975) 

language functions models [19]. Its purpose is to find out all types of speech acts and language func-

tions occurred in the aspects of conversations.  

Primarily, in this study some basic statistical analysis of sub-category of Searle’s (1976) speech 

act taxonomy [20], and Halliday’s (1975) language function [19] model as well as their percentages 

and frequencies shown in different tables and presented in different figures. This type of research 

will clarify deep analysis of the data collected. However, to reveal the frequency of data, this research 

also applies quantitative one [49] except the data which is gained from questionnaire quantitatively 

analyzed to take the overall perception of 10, 11, 12 grade Kurdish teachers of English toward the 

textbooks. 
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4. Results and Findings 

4.1 Role of Language Functions in EFL High School   

The language functions which were included in Sunrise English textbooks, the following finding 

were obtained: the results depict that the Sunrise high school English textbooks include various lan-

guage functions. The language functions include talking about personal information, introducing 

oneself, position, talking about places, dress, color, weight, age, free time, and talking about trans-

portation and asking about different jobs. Among the textbooks Sunrise 10 presented more functions 

of language than Sunrise 11 and Sunrise 12 respectively. Sunrise 10 presented (9/18), Sunrise 11 (6/18), 

Sunrise 12 (3/18). This study’s first research question was the types of language functions in the con-

versation sections in Iraqi Kurdish high school English textbook (Figure 6).  

 

 

Figure 6. Language Functions in the Conversation Sections.Source: Author’s Observation. 

 

Some of the language functions throughout the mentioned textbooks did not have any pattern. 

Introducing cover about 15 percent of language functions in the textbook series, how to introduce 

yourself, to talking about personal information, to how to talk about other people (Sunrise 10), fol-

lowed by talking about personal experience (Sunrise 12). Getting acquainted with other people cover 

about 18 percent of language function, asking someone’s name, asking someone’s family, find out 

about other people, asking about someone’s place, position, title, job. Then, choosing and buying 

clothes, describing situation, discussing about housework jobs, and talking about requests and or-

ders, talking about the price of things cover more than 9 percent of language functions in Sunrise 10 

and Sunrise 11 (talking about time, climate, place, talking about sequence of events, making new 

friends, discussing about planets and space travel) also each covers 10 percent of language functions.  

Lastly, there are other functions of language which include “talking about materials, dimension, 

shapes, introducing friends, talking about age, color, events, supporting different arguments, talking 

about sports, talking about requests and orders, talking about transportation, and talking about dif-

ferent job, comparing time periods, describing past events. According to the textbooks are the key 

component in most language programs, in a broader sense he argues that textbooks serve as the basis 

for much of the language input learners receive and the language practice that occur in the classroom 

[50]. 
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4.2 Functional Language and Speech Acts 

The research question intended at shaping whether there was consistency among the textbooks 

for each unit regarding the content and what speech acts were shown and at what level. It displays 

that except declarative speech act, all types of speech act occur in the conversations of Sunrise (10, 11, 

12) textbooks, the other four kinds of speech acts were observed in the conversation section such as 

declaratives, commissive, directives, and expressive. Regarding the other research questions which 

focuses on the frequency and the percentage of the speech acts and language functions with level of 

the textbooks. The role of functional language and speech acts (Figure 7) is shown below.  

 

 

Figure 7. Role of Functional Language and Speech Acts.Source: Author’s Observation. 

 

In other words, the missing of declarative speech acts can be considered as an important failure 

in the book series. According to Cutting (2002) declarative speech acts are used frequently in every-

day communication. They are words and expressions that change the world by their very utterance, 

such as “I bet,” “I declare,” “I resign,” “I announce,” “I pronounce,” and many other utterances which 

are used in different contexts. The absence of speech acts of declaratives will not help language learn-

ers to develop their pragmatic competence. 

As seen (Figure 7) no imaginative function in the conversation sections of the textbooks emerged. 

Since the imaginative function is not administered, so the frequency and the percentage are zero, 

which is one of the main failures of these textbooks. Regarding the language functions in these text-

books, other types of language functions were observed in the conversation’s sections such as 13.36% 

instrumental, 6.53% regulatory, 15.07 % interactional, 21.10 % personal, 23.11 % heuristic, 21.10 % 

representational and 0 % imaginative.  

As it is clarified, the percentage and the frequency of speech acts are not the same, such as, 40 % 

directives, 17.2% expressive, 38.4% representative, 4.4 % commissive in Sunrise textbooks. According 

to the findings, of frequency and percentage of speech acts in the conversation section are not equal. 

As it is mentioned in the second research question, there were missing sample of declarative speech 

acts in the conversation textbook, the percentage of other types of speech acts in all four types are 

also not equal. The highest percentage belongs to the directive speech acts with 40 percent, while the 
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lowest percent belongs to commissive speech acts with 4.4% percent. Since the textbooks misses de-

clarative one, Searle (1976) [20] believes that all types of speech acts are frequently used in everyday 

communication, and states that different kinds of situations or contexts lead us to use different types 

of speech acts to maintain the basic relationships in our social lives. 

 

4.3 Thoretcial support to Functional Language and Speech Acts 

According to Halliday and Cutting, a good conversation consists of all the language functions 

with an equal distribution throughout the textbook. Furthermore, a functional language contains all 

real conversation in almost all situations of Halliday’s language function. Therefore, a good textbook 

includes all types of language functions which is equally divided in the conversation texts to make 

learners to interact and promote their pragmatic competence in the speaking skills. For instance, if a 

learner wants to learn English with a specific number of various conversations texts, it is suitable for 

the textbook to carry all types of language functions.  

As the study concludes, considering this definition, it can be said that interactional competence 

not only makes the use of structural rules of language, but also runs the psycho-linguistic and socio-

linguistic functions of language which help to provide accuracy and clarify to the mutual compre-

hension of the speech acts covered in the course of a conversation [51]. Thus, the so called ‘functional 

competence’, involves the ability to establish the tie between the question and its equivalence in par-

ticular real-life situation, recognizing the speaker’s intention by evaluating his/her body language, 

awareness of the semiotic symbols used, types of social interaction, the communicative functions of 

language, acting accordingly and appropriately. It is crucial for the textbook to include all types of 

language functions to increase the pragmatic competence of the language learners. 

The functions of language analysis are to consider and to understand the idea of that language 

in a broader sense. In other words, a single sentence cannot fully analyze without considering its 

context. It is necessary, in the sequence of understanding the values of second language teaching as 

well as learning, to understand the variables in comprising communicative competence can be appli-

cable with different methods [52–55] . Guerin asserts in terms of the type of sampling and the criterion 

for this sample to be analyzed, this equality in the distribution of language functions and speech acts 

must be based on topical or thematic contexts [56]. These contexts in these textbooks are in the same 

line with different units or chapters of the books, each of which deals with a particular and real-life 

topic or theme. Crystal considered pragmatics as the study of the communicative action in its soci-

ocultural context. Which means individuals must have some sort of pragmatic competence which 

helps them to utilize the language in various aspects of communication.  

 

4.4 Teacher’s perception on Textbooks 

Another main important research questions were the teacher’s perception toward the textbooks 

they teach. In this type of questions, teacher’s serve five main functions), one of them is providing 

teachers with the general purpose of the teaching material, second encouraging the development of 

teaching skills needed for utilizing class material, third providing guidance to use the material, fourth 

assisting teachers in understanding the structure of the course material and the contribution of each 

lesson to the overall course, finally providing linguistic and cultural information as necessary for the 

effective use of the material in class. From that perspective, both textbooks and activity books are 

main source of language functions and speech acts especially in the EFL context [57].  

The system of education is teacher centered system and grammar is taught throughout chapters. 

Teachers believed that enhancing the methodology of communicative language improve their com-

petence of communication. In other words, they preferred different kinds of tasks and activity such 

as role play, pair work activities, group discussion and participating in different kinds of debates. 

These kinds of study conducted [58].  Overall analysis of this study, both textbooks does not provide 

EFL learners with the required knowledge to utilize the language in different aspects of communica-

tion. 
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The teachers who participated in this study have perceived and found many weak points and 

insufficiencies in the texts which have been creating an obvious barrier in front of the teachers in the 

process of teaching. It was believed that the Sunrise textbooks cannot fulfill the students' lifelong 

dreams and goals to learn good English. The students cannot rely on the Sunrise textbooks to learn 

English, as well as the English teachers understand the fact and know the truth, however, they cannot 

do anything because this syllabus has been provided by Ministry of Education of KRG. 

In the process of teaching Sunrise textbooks, the teachers face another problem in the section of 

conversation. In this section, the English teachers should improve the capacity of students to under-

stand the topics of the conversations and dialogues. However, the textbooks offer a very few topics 

to listen and understand, besides, they do not impress the students and they cannot draw the atten-

tion of the students due to the lack of ineffective topics. In addition, there is also a lack of activities 

and exercises to push the students to listen carefully and to make them do the exercises and answer 

the questions. Due to these reasons, most of the time; the teachers skip this section, and they neglect 

it. Because they think that it is a kind of unusable part of the Sunrise texts, and they cannot improve 

their student's capacity to understand English conversations and English dialogues.  

As some experienced high school English teachers mentioned, they felt the boredom and dissat-

isfaction of the students when they have tried to teach the listening parts. The students are passive, 

and they do not take part in the lesson actively. They do not pay attention to the topics, and they just 

want to pass the time without active participation. The conversation sections are also included in 

Sunrise textbooks need to be taught through communicative language teaching. The topics which are 

provided to practice speaking help the teachers to apply and connect the materials with real life and 

making a meaningful conversation about the topics.  

 

4.4 Findings of the reserach 

The findings of this paper reveal that the conversation texts in Sunrise textbooks are not meeting 

the systematic standard of pragmatic competence the English language learners and the book de-

signer must be recommended to be aware of those shortcomings of the textbook series if they are 

required to develop their speaking skills in both student and activity series. Regarding pragmatic 

competence, Sunrise (10, 11, 12) has crucial problem for each unit. Therefore, pragmatic competence 

which used in different contextual level within the limits of speech acts and language functions. Both 

speech acts and language functions are not equally distributed throughout the units which pays close 

attention to one of the most crucial themes in everyday life.  

In fact, this section enables the students to think and express their thoughts, viewpoints and 

ideas about the topics and interchange their information, experiences, and skills. It encourages the 

students to engage into the conversations and try to describe the topics from their own perspective. 

As a weak point, the speaking section is mostly limited and related to either the reading or grammar 

section. Learners are obliged to talk about a particular point, instead, they need to practice freely and 

authentically. There are plenty of ideas that could be found in daily life conversation. The way learn-

ers use the language really matters, if the conversation part is not interesting for them, it would be 

challenging for the teachers to get them to be able to use the language communicatively and accu-

rately.  

There are many perspectives to point out which are all the strong and weak points of sunrise 

curriculum, including the quality of teaching and the misconception of teaching the language by 

teachers. During those years of experience, they have achieved an interesting experience on how to 

teach sunrise accurately and appropriately. Furthermore, the qualified successful teacher is someone 

who makes the sphere of learning inside classroom more interesting and considers the students' abil-

ity of understanding.  

Therefore, they are inseparable part of the class. Since, the textbooks can give a positive impact 

to the students’ overall activities when it was related to the teacher’s viewpoints. Sunrise textbooks 

consists of two books, Student book and Activity book, the teachers and the students should pay a 
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great attention of both as well. Because they complete each other, and the students should follow the 

instructions of their teachers to do exercises, activities, and tasks of both books. The Activity Books is 

the outline of the activities and tasks of the Student Book. When the students do the exercises and 

tasks of the Activity Book, it will help them to understand and learn much about the different parts 

and tasks of the Student Book. It is believed that Activity Book of Sunrise curriculum is considered 

as a strong point of the curriculum and complete the mission to teach the students.   

5. Conclusion and Pedagogical Implications 

From research findings, there is an awareness among the textbook’s designers in northern region 

of Iraq. Since the world became a small village and communication in English is required from every 

aspect of life. Best materials and textbooks must be prepared for the learners to be able to communi-

cate efficiently when they get acquainted with people from different cultures. Since Sunrise high 

school English textbooks are not necessarily used for communication base, as a result they are not 

conversation oriented. The number of speech acts in Sunrise 10, 11, 12 is 117, 86, 47 respectively. This 

shows that directives and representatives shape the main parts of speech acts in the textbook series 

with 40% and 38.4% respectively. While the other speech acts carry a small percentage such as, ex-

pressive by 17.2 % and commissive by 4.4% respectively.  

The language functions which are included in Sunrise 10, 11, 12 displayed the following results. 

A total number of 18 language functions are included in Sunrise 10, 11, 12 which starts by talking 

about personal information to making suggestions and talking about sequence of events and so on. 

Among the mentioned textbooks, Sunrise 10 presented nine out of eighteen language functions than 

both Sunrise 11 (6/18), Sunrise 12 (3/18). Thus, the distribution of speech acts with the level of the 

book series are not justified. Then, choosing and buying clothes, describing situation, discussing 

about housework jobs, and talking about requests and orders, talking about the price of things cover 

more than 9 percent of language functions in Sunrise 10 and Sunrise 11 (talking about time, climate, 

place, talking about sequence of events, making new friends, discussing about planets and space 

travel) also each covers 10 percent of language functions.  

Lastly, there are other functions of language which include “talking about materials, dimension, 

shapes, introducing friends, talking about age, color, events, supporting different arguments, talking 

about sports, talking about requests and orders, talking about transportation, and talking about dif-

ferent job, comparing time periods, describing past events. Language functions in Sunrise 10, 11, 12 

are presented in a way that most of the time the power of sender to the receiver is not clear. To en-

hance the pragmatic competence of the students, two important factors are required to be developed, 

one is socio pragmatic, the other is pragma-linguistic, the role of speech acts are important in that 

aspect. However, the role of speech acts in the system of education in KRG is very limited. So, the 

findings elucidated that these textbook series are not appropriate for students to communicate easily. 

Therefore, in terms of language functions these textbook series have certain shortcomings. 

From the studies that have been carried out, Language and culture are interrelated. Therefore, 

teaching a foreign language is indivisible from teaching its cultural and social norms. The results of 

the research study will assist both ESL/ EFL teachers to share thoughtful attention to pragmatic in-

formation, enhance student’s perception toward language functions and speech acts throughout the 

textbooks.  

The implications of this paper can be viewed from different perspectives: First through compar-

ing the results of this study with other similar studies, it is possible to figure out whether there is a 

universal pattern in performing the speech acts and language functions. Second, the findings of the 

study can be of interest to Kimberley Education for Life (KEFL) learners interested in increasing their 

knowledge of pragmatics in general and the role of language functions and speech acts investigated 

in this study. They can increase the quality of their interactions by learning how to utilize certain 

speech acts aptly in different situations. Different cultures have different perceptions and interpreta-

tions of their own textbooks. Therefore, the findings of the research can assist textbook designers, 

policy makers and the ministry of education to realize the limitations of the textbook from the men-

tioned perspectives.  
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