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Abstract: (1) Background: This study explores the development, implementation, and impact of a 
social intelligence-based learning model in modern boarding schools. (2) Methods: Using a 
qualitative approach with purposive sampling, key informants included pesantren leaders, teachers, 
education personnel, and students. Data were collected through interviews, observations, 
documentation, and focus group discussions (FGDs), then analyzed thematically. (3) Results: 
Findings reveal that integrating values like tolerance, cooperation, and empathy enhances pesantren 
learning. Strategies such as group discussions, social simulations, and community-based projects 
effectively boost student engagement and social skills. However, challenges like time constraints, 
limited facilities, and inadequate teacher training hinder full implementation. (4) Conclusion: Despite 
these obstacles, the model significantly improves students’ communication, cooperation, problem-
solving, and tolerance. It offers a meaningful contribution to value-driven education in pesantren but 
requires stronger resource support, teacher training, and scheduling flexibility for broader adoption. 

Keywords: social intelligence; social learning; social studies; social skills; modern boarding schools 
 

1. Introduction 
1.1. Background 

Social Science Education is essential in shaping students’ understanding of social, cultural, and 
historical dynamics in society (Samiah et al. 2021). Social studies education aims to improve cognitive 
knowledge and develop relevant social skills, such as empathy, communication, and cooperation 
(Brophy 1990). In the context of the era of globalization, social skills are the main competencies to 
face increasingly complex social and cultural challenges (Auziņa 2018). In this case, social studies, 
which integrates cognitive and affective dimensions, has excellent potential to shape students’ social 
character (Ekasari and Nurkhairina 2021). 

As educational institutions that combine religious values with the general curriculum, modern 
Islamic boarding schools offer an excellent opportunity to form a young generation that is religiously 
and socially competent. In Aceh, Indonesia, modern Islamic boarding schools have unique 
characteristics because they integrate strong Islamic values with local Acehnese wisdom, such as the 
custom of “peumulia jamee,” which emphasizes the importance of hospitality and cooperation (Idris 
and Suroto 2023). However, social studies learning in modern Islamic boarding schools is often 
focused on the cognitive aspect without paying enough attention to developing students’ social 
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intelligence. Social skills are essential in community life, especially in the context of cultural diversity 
and local values in Indonesia (Sholeh et al. 2019). As an institution that instills Islamic values, Islamic 
boarding schools have unique potential to develop students’ social skills by integrating religious and 
social values (Solihin et al. 2020). 

The social intelligence-based social studies learning model is designed to integrate social studies 
materials with approaches that encourage the development of social intelligence, such as empathy, 
effective communication, and cooperation. This approach involves active learning through group 
discussions, social simulations, and analysis of real cases relevant to students’ daily lives (Hidayat et 
al. 2023). With this model, social studies learning is expected to become more contextual and 
applicable, allowing students to understand and internalize social values in their lives (Putri et al. 
2024). 

Social intelligence, which includes empathy, communication, cooperation, conflict resolution, 
and social awareness, becomes essential for forming individuals capable of interacting constructively 
in a diverse society (Li 2024). Integrating social intelligence in social studies learning in modern 
Islamic boarding schools is a strategic step to improve the social skills of students in a holistic manner 
(Ilyasin 2020). This study, which involved 15 modern Islamic boarding schools in Banda Aceh and 
Aceh Besar, Indonesia, aims to understand the needs, implementation, and Impact of social 
intelligence-based social studies learning models through the participation of teachers, students, and 
policymakers. Previous studies have shown that participatory-based learning improves students’ 
social skills, such as cooperation and communication. (Kim et al. 2015). This research expands these 
findings by developing a systematically integrated learning model. 

This research aims to identify, develop, implement, and evaluate the Impact of social 
intelligence-based social studies learning models in modern Islamic boarding schools. The focus is 
on answering questions related to learning needs, effective model design, implementation, and its 
Impact on students’ social skills. This research has important significance in improving students’ 
social skills, which are the main competency in the era of globalization, by integrating Islamic values 
and local wisdom in formal education. As a new approach, this research offers novelty by developing 
a learning model designed explicitly for the context of modern Islamic boarding schools, making it 
unique and relevant. Hopefully, this model can provide practical guidance for pesantren and 
teachers, improve students’ social skills, and become the basis for developing a more targeted social 
studies curriculum. 

1.2. Research Questions 

This research is designed to answer four main questions about understanding and developing 
social intelligence-based social studies learning models in modern Islamic boarding schools. These 
four questions are interrelated to create a social intelligence-based social studies learning model that 
is relevant, innovative, and applicable in modern Islamic boarding schools, as well as making an 
essential contribution to the development of value-based education in Indonesia. 

1. Identifying the needs of social intelligence-based social studies learning in modern Islamic 
boarding schools. 

2. Developing a social studies learning model based on contextual social intelligence. 
3. Testing the implementation of the learning model in modern Islamic boarding schools. 
4. Evaluate the Impact of the learning model on the social skills of students. 

1.3. Literature Review 

Social Science Education (IPS) shapes students’ social competence. Social studies research aims 
to improve cognitive knowledge and build interpersonal skills such as empathy, communication, and 
cooperation (Indriyani et al. 2021). Integrative social studies learning can increase students’ 
understanding of modern society’s social and cultural dynamics (Kurniasari 2013). In the Indonesian 
context, modern Islamic boarding schools play an important role as educational institutions that 
combine religious values and the general curriculum (Qomar and Badruzaman 2024). Modern Islamic 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 5 June 2025 doi:10.20944/preprints202506.0442.v1

© 2025 by the author(s). Distributed under a Creative Commons CC BY license.

https://doi.org/10.20944/preprints202506.0442.v1
http://creativecommons.org/licenses/by/4.0/


 3 of 18 

 

boarding schools have great potential in shaping the social character of students through Islamic 
values and local wisdom (Halik 2016). In Aceh, modern Islamic boarding schools integrate local 
customs such as “Peumulia Jamee” to teach the values of hospitality and cooperation (Anshari et al. 
2023). However, social studies learning in Islamic boarding schools is often still focused on the 
cognitive aspect without paying attention to the development of social intelligence holistically. 

Social intelligence includes the ability to understand and manage interpersonal relationships. 
The main aspects of social intelligence include empathy, communication, cooperation, conflict 
resolution, and social awareness (Afzalur Rahim et al. 2002). Social intelligence-based learning can 
help students develop the ability to interact constructively in diverse social environments (Hidayat 
et al. 2023). In this case, the social intelligence-based learning model is designed to integrate learning 
materials with approaches that encourage the development of interpersonal skills (Bennett 2015). 
Approaches such as group discussions, social simulations, and case analysis can improve students’ 
participation and social skills (Camacho-Minuche et al. 2021). In modern Islamic boarding schools, 
this learning model can be applied to help students understand social studies material more 
contextually and applicable (Nasri and Mulyohadi 2023). 

Modern Islamic boarding schools in Aceh, with their local wisdom and Islamic values, are ideal 
locations to develop and implement social intelligence-based learning models (Kadis et al. 2023). The 
participatory approach to learning in Aceh Islamic boarding schools has been proven to improve 
students’ social skills (Anshari et al. 2023). This study will continue these findings by developing a 
more systematic and integrated learning model to significantly contribute to improving the social 
skills of students in modern Islamic boarding schools. 

2. Materials and Methods 

This research method uses a descriptive qualitative approach to describe and analyze the 
phenomenon being studied in depth. This approach is relevant to the purpose of the research because 
it provides flexibility to explore in detail the application of social intelligence-based learning models 
in improving the social skills of students in modern Islamic boarding schools. This method also 
allows researchers to understand various perspectives of the research subject. 

2.1. Research Design 

This study uses a descriptive design to provide a detailed overview of the implementation of 
social intelligence-based social studies learning models. This design was chosen because it follows 
the research’s focus to explore the learning process and outcomes in a particular social context (Figure 
1). The justification for this design selection lies in its ability to provide an in-depth understanding of 
complex and multidimensional phenomena. The research was conducted in 15 modern Islamic 
boarding schools in Banda Aceh and Aceh Besar. This location was chosen because it has 
characteristics relevant to the focus of the research. The research population amounted to 300 people 
and consisted of various groups, namely 200 students, 15 pesantren leaders, 40 social studies teachers, 
30 education personnel, and 15 other subjects such as student organization administrators. This 
division is carried out to ensure that all elements involved in learning are proportionally represented. 
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Figure 1. Social Intelligence-Based Learning Model in Islamic Boarding Schools (Pesantren). 

2.2. Data Collection 

This research uses data collection techniques through in-depth interviews, participatory 
observations, documentation, and focus group discussions (FGD). Informed consent for participation 
was obtained from all participants prior to data collection. Participants were fully informed about the 
objectives, procedures, and potential risks involved in the study. Consent was obtained verbally due 
to the nature of the study. For minors, parental consent was obtained along with their assent. 

Interviews were conducted with pesantren leaders, social studies teachers, education staff, and 
students to explore views and experiences of social intelligence-based learning. Observation was 
carried out to directly observe the learning process in the classroom and extracurricular activities. At 
the same time, documentation included the collection of syllabi, lesson plans, activity notes, and 
student statistical data. FGD involves students and teachers to explore collective ideas and 
perspectives. 

2.3. Data Validity 

The validity of the data was checked by source triangulation to ensure the consistency of 
information from various parties, triangulation of methods to compare the results of interviews, 
observations, and documentation, and member checking to confirm the accuracy of the data with 
informants. Trail audits are also carried out by keeping detailed records of the research process. 

2.4. Data Analysis 

The research data analysis uses a thematic approach with the stages of data familiarization, 
initial coding, theme search, theme review, and interpretation. Data from interviews, observations, 
FGDs, and documentation were analyzed to identify patterns such as learning strategies, student 
involvement, and implementation constraints. The resulting theme is interpreted by relating it to 
social intelligence theory and character-based learning. 

2.5. Ethical Approval and Consent to Participate 

This study was approved by the Ethics Committee of Syiah Kuala University, Approval 
Number: 66/UN11.F13/KM/DPIPS/2025. All participants were informed about the objectives of the 
research and participated voluntarily. Written informed consent was obtained prior to data 
collection. In the case of student participants who were minors, informed consent was obtained from 
their guardians, and assent was obtained from the students themselves. 
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3. Results 

This study explores implementing a social intelligence-based social studies learning model to 
improve students’ social skills in modern Islamic boarding schools. As an educational institution 
focusing on religious values and social character, Pesantren is the ideal context for integrating social 
intelligence-based learning. This research involved 300 subjects from various elements of Islamic 
boarding schools, including students, Islamic boarding school leaders, social studies teachers, 
education personnel, and administrators of student organizations. The study results provide a 
comprehensive overview of the subject’s characteristics, learning process, strategies, and challenges 
in implementing this model. The research findings are expected to contribute to the development of 
social intelligence theory in education and offer practical strategies to be applied in the pesantren 
environment to support students’ social skills in daily life. A detailed explanation of the research 
results is presented in the following sections, starting with the subject’s characteristics, then analyzing 
the learning process, and ending with strategic recommendations. 

Table 1 shows the characteristics of the research subjects totaling 300 people, consisting of 
students (66.67%), pesantren leaders (5%), social studies teachers (13.33%), education personnel 
(10%), and student organization administrators (5%). Most subjects were male (60%) and aged 16–18 
(50%). Most have active involvement in social activities (50%), moderate level of social intelligence 
understanding (50%), access to technology (80%), and living in a full dorm (60%). Subjects come from 
rural (60%) and urban (40%), with education levels balanced between junior and senior secondary 
(50% each). This table provides an overview of the research population relevant to analyzing social 
intelligence-based learning models in Islamic boarding schools. 

Table 1. Characteristics of the Research Subject. 

Elements Information Number 
(N) 

Percentage 
(%) 

Gender Man 180 60%  
Woman 120 40% 

Age 12–15 years 100 33.33%  
16–18 years old 150 50%  

>18 years old 50 16.67% 
Role in Islamic Boarding Schools Students 200 66.67%  

Islamic Boarding School 
Leaders 

15 5% 
 

Social Studies Teacher 40 13.33%  
Education Personnel 30 10%  
Santri Organization 

Manager 
15 5% 

Long time as a student/teacher <1 year 60 20%  
1–3 years 120 40%  
>3 years 120 40% 

Engagement Rate in Social Activities Very active 100 33.33%  
Active 150 50%  

Inactive 50 16.67% 
Level of Understanding of Social 
Intelligence 

Tall 120 40% 
 

Keep 150 50%  
Low 30 10% 

Availability of Access to Technology Have access 240 80%  
Don’t have access 60 20% 

Origin of Educational Background Related Education 40 66.67%  
Education is not related 20 33.33% 
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Condition of Santri Families Living in an entire 
dormitory 

180 60% 
 

Roundtrip 120 40% 
Motivation for Learning/Teaching Tall 180 60%  

Keep 90 30%  
Low 30 10% 

Origin of Santri Region Urban (kota) 120 40%  
Rural 180 60% 

Level of Education of Students Junior, intermediate 
level 

150 50% 

 
Upper middle level 150 50% 

Focus of Study Field 
(Teacher/Education Personnel) 

IPS 40 66.67% 
 

Religious education 15 25%  
Other fields 5 8.33% 

Types of Extracurricular Activities 
Participated in 

Religious activities 100 33.33% 
 

Arts and cultural 
activities 

80 26.67% 
 

Sports activities 70 23.33%  
Others 50 16.67% 

Data Processing, 2024. 

3.1. Validity of Research Data 

Table 2 explains the validity strategy of research data through triangulation analysis. Five types 
of triangulation guarantee the validity of the data. Source triangulation is carried out by comparing 
data obtained from various sources, such as students, social studies teachers, pesantren leaders, and 
education personnel, to ensure consistency of information from multiple perspectives. Method 
triangulation uses data collection methods, in-depth interviews, participatory observations, 
documentation, and focus group discussions (FGDs), to reduce bias and improve data reliability. 
Time triangulation is done by collecting data at different times, such as during learning, 
extracurricular activities, or informal time, to understand data variations based on time contexts. 
Researcher triangulation involves more than one researcher in analyzing data so that the 
interpretation of the results is more objective and free from individual bias. Finally, theoretical 
triangulation compares research results with relevant theories, such as social intelligence theory and 
character-based learning, to validate research findings with a solid scientific basis. This strategy 
ensures that the study results have a high level of validity and are trustworthy. 

Table 2. Validity of research data with Triangulation analysis. 

Types of 
Triangulation 

Procedures Performed Purpose 

Source 
Triangulation 

Data from various sources, such as 
students, social studies teachers, 
pesantren leaders, and education 
personnel, were compared. 

Ensure consistency of 
information from different 
perspectives of the research 
subject. 

Triangulation 
Methods 

Data collection methods were used for in-
depth interviews, participatory 
observations, documentation, and FGDs. 

Reduce bias and improve data 
reliability by comparing results 
from different methods. 

Triangulation 
Time 

Collect data at different times, for 
example, during the learning process, 
extracurricular activities, and informal 
times. 

Captures variations in data 
based on a specific time 
context. 
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Triangulation of 
Researchers 

Involve more than one researcher to 
compare and discuss the results of data 
analysis. 

Reduce subjectivity and 
increase objectivity in the 
interpretation of research 
results. 

Triangulation 
Theory 

Compare research findings with relevant 
theories, such as social intelligence theory 
and character-based learning. 

Validate the research results 
with a theoretical basis to 
increase confidence in the 
findings. 

Data Processing, 2024. 

3.2. Research Findings 

This study revealed that implementing social intelligence-based learning models in modern 
Islamic boarding schools effectively improves students’ social skills. In-depth interviews with 
pesantren leaders and social studies teachers highlighted group discussions and teamwork as key 
strategies. These methods encourage collaboration, idea-sharing, and problem-solving while 
integrating values like tolerance and cooperation. Students reported improved communication skills 
and a better understanding of others’ perspectives. However, challenges such as limited curriculum 
time and difficulties engaging students with low social skills were noted. Participatory observations 
showed a significant increase in students’ social interactions during group-based learning compared 
to traditional lectures. Activities like small group discussions and extracurricular programs further 
enhanced social intelligence, with teachers acting as facilitators in a supportive, community-based 
pesantren environment. 

Documentation findings indicated that the curriculum has integrated social intelligence values 
into lesson plans (RPP), but implementation varies across classes, particularly in larger groups. 
Extracurricular activities like leadership simulations and debates are crucial in developing speaking, 
listening, and teamwork skills. Feedback from FGDs revealed that students found this approach 
beneficial, boosting their confidence, communication, and cooperation. They suggested adding more 
interactive activities, such as educational games and group projects, to strengthen social skills. 
Teachers emphasized the need for additional training to effectively enhance their ability to apply 
these learning models. 

1. The Needs of Social Intelligence-Based Social Studies Learning in Modern Islamic Boarding 
Schools 

Table 3 summarizes the need for social intelligence-based social studies learning in modern 
Islamic boarding schools, showing that social values such as tolerance, cooperation, and 
communication have been listed in the curriculum. However, their implementation in the classroom 
is still uneven. The dominant learning method is lectures, with limited student involvement, although 
they are more motivated by group activities or joint projects that have not been routinely 
implemented. The limitations of facilities, such as discussion rooms and learning aids, hinder social 
intelligence-based learning. Teachers also need additional training to improve their skills in using 
interactive methods. Extracurricular activities such as debates and leadership simulations effectively 
develop social skills but have not been integrated with social studies learning. In addition, the limited 
time in the curriculum is the main challenge for teachers in inserting social intelligence-based 
activities. These findings illustrate the urgent need to improve various aspects of learning to support 
the development of students’ social skills more effectively. 

Table 3. Identification of Social Intelligence-Based Social Science Learning Needs. 

Aspects Key findings Explanation 
Curriculum Social values such as tolerance, cooperation, 

and communication are listed in the RPP, but 
their implementation is not evenly 
distributed. 

The curriculum document shows 
the integration of social values, but 
not all teachers can apply them 
consistently. 
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Learning Methods Lecture methods with limited student 
involvement still dominate the majority of 
learning. 

Teachers need more interactive 
methods like group discussions and 
simulations to increase student 
engagement. 

Student 
Involvement 

-Students feel more motivated if learning 
involves group activities or joint projects. 

Students show enthusiasm for 
social interaction-based learning, 
but activities like this have not been 
applied often. 

Supporting 
Facilities 

Limited facilities, such as space for group 
discussions and interactive learning tools. 

Teachers and students identified the 
need for adequate facilities to 
support social intelligence-based 
learning. 

The Role of 
Teachers 

Teachers need additional training to 
implement social intelligence-based learning 
models. 

Teachers recognize that the 
application of interactive methods 
requires improving their 
pedagogical skills. 

Extracurricular 
Activities 

Activities such as debates and leadership 
simulations support the development of 
social skills but have not been integrated with 
social studies learning. 

This activity is considered adequate 
by students, but it is not directly 
related to social studies learning in 
the classroom. 

Implementation 
Barriers 

Limited time in the curriculum schedule is an 
obstacle to inserting social intelligence-based 
activities. 

Teachers struggle to manage the 
time between completing academic 
materials and developing students’ 
social skills. 

Data Processing, 2024. 

2. Contextual social intelligence-based social studies learning model 

Table 4 describes the research findings on developing a contextual social intelligence-based 
social studies learning model in modern Islamic boarding schools. Integrating social values such as 
tolerance, cooperation, and communication in the curriculum and lesson plans is important, with 
learning strategies based on group discussions, social simulations, and community projects that 
effectively improve students’ social skills. Social studies material needs to be adapted to the context 
of pesantren’s life, including religious values, community life, and local social issues, to make it more 
relevant and easy to understand. The role of teachers as active facilitators and the use of interactive 
technology, such as virtual simulations, enrich the learning experience. In addition, extracurricular 
activities such as debates and leadership simulations provide hands-on experience in working 
together and interacting. Project-based evaluation and observation of social interaction are 
recommended to assess social skills comprehensively. This finding is essential in creating a relevant 
and practical social studies learning model in modern Islamic boarding schools. 

Table 4. Contextual Social Intelligence-Based Social Social Intelligence Social Social Learning Model. 

Aspects Key findings Explanation 
Curriculum 
Components 

The integration of social values such as 
tolerance, cooperation, and 
communication needs to be strengthened 
in the lesson plan and implementation in 
the classroom. 

The curriculum must 
emphasize more local and 
global contexts relevant to 
students’ lives. 

Learning 
Strategies 

Group discussion methods, social 
simulations, and community-based 
projects are practical approaches to 
improve social skills. 

Learning needs to involve real 
situations relevant to the 
students’ daily experiences. 

The Role of 
Teachers 

Teachers must act as facilitators who 
actively guide discussions and 

Additional training for 
teachers is needed to improve 
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simulations to encourage productive 
social interaction. 

their ability to apply social 
intelligence-based methods. 

Contextualization 
of Materials 

Social studies materials need to be 
adapted to the context of Islamic boarding 
schools, such as religious values, 
community life, and local social issues. 

Students find it easier to 
understand the material if it 
relates to their daily lives and 
their social challenges. 

Extracurricular 
Activities 

Debates, leadership simulations, and 
project collaboration must be integrated 
with social studies learning. 

This activity provides direct 
experience in interacting and 
working together, 
strengthening students’ social 
skills. 

Use of 
Technology 

Technologies such as interactive learning 
media, digital platforms, and virtual 
simulations can be used to increase 
student engagement. 

Technology helps present 
diverse social situations and 
enrich students’ learning 
experience. 

Learning 
Evaluation 

Project-based assessment, observation of 
social interactions, and group reflection 
must be applied to measure social skills. 

The evaluation should assess 
social skills comprehensively, 
including communication and 
cooperation skills. 

Data Processing, 2024. 

3. Implementation of the learning model in modern Islamic boarding schools 

Table 5 illustrates the results of testing the implementation of a social intelligence-based social 
studies learning model in modern Islamic boarding schools, which shows the success of group 
discussion methods and social simulations in increasing the active involvement of students. This 
method helps students understand the material more efficiently, is relevant to daily life, and increases 
learning motivation. After receiving training, teachers can play an effective role as facilitators, 
although limited learning time is the main obstacle to accommodating all planned interactive 
activities. Technology, such as interactive learning media and virtual simulations, has also increased 
student engagement. In contrast, extracurricular activities, such as debates and group projects, 
support the development of social skills, although their integration into formal learning still needs to 
be improved. The results of the project-based evaluation showed a significant improvement in the 
students’ communication, cooperation, and problem-solving skills. Overall, the implementation of 
this model is adequate, although it requires adjustments to overcome time constraints and integration 
of activities. 

Table 5. Implementation of Social Intelligence-Based Social Sciences Learning Model. 

Implementation 
Aspects 

Key findings Explanation 

Application of 
Learning Methods 

Group discussions and social 
simulations are well implemented 
and increase student involvement. 

Students participate more actively 
and show better communication 
skills during learning activities. 

Response Center Students feel that this method 
helps them understand the 
material more quickly and is 
relevant to their daily lives. 

Santri stated that a social 
intelligence-based approach makes 
learning more engaging and 
increases learning motivation. 

The Role of 
Teachers 

Teachers can adapt to new 
learning models after receiving 
training. 

Teachers play an effective role as 
facilitators in encouraging social 
interaction during the learning 
process. 
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Implementation 
Constraints 

Learning time is limited to 
accommodate all planned 
interactive activities. 

Teachers find it difficult to balance 
the completion of academic materials 
with the implementation of social 
intelligence-based activities. 

Use of Technology Technology such as interactive 
learning media and virtual 
simulations increases student 
engagement. 

Technology helps present a more 
diverse social situation and enrich 
students’ learning experience. 

Extracurricular 
Activities 

Debates and group projects 
support social skills but are not yet 
fully integrated into social studies 
learning. 

This activity provides hands-on 
experience in cooperation and social 
interaction but needs better time 
management. 

Learning 
Evaluation Results 

Project-based assessments show an 
improvement in communication, 
cooperation, and problem-solving 
skills in students. 

Students showed significant progress 
in social skills as measured through 
group activities and reflection. 

Data Processing, 2024. 

4. Evaluating the Impact of the learning model on students’ social skills 

Table 6 shows that the social intelligence-based social studies learning model has improved 
students’ social skills in modern Islamic boarding schools. Students showed significant 
improvements in communication skills, such as speaking confidently, actively listening, and 
respecting the opinions of others. Cooperation skills have also improved, with students more easily 
sharing tasks and completing projects together. In addition, students are more skilled in problem-
solving, tolerance, and empathy, understand diversity, and show behavior that respects differences. 
Learning motivation increased due to relevant and engaging learning methods. At the same time, 
positive changes in social behavior, such as cooperative initiatives and conflict resolution skills, 
confirmed the success of this model in building students’ social skills effectively. 

Table 6. Evaluation of the Impact of Social Intelligence-Based Social Studies Learning Model on Social Skills 
of Students. 

Evaluation 

Aspects 
Key findings Explanation 

Communication 

Skills 

Students improve their speaking and 

listening skills during group 

discussions and activities. 

Students are more confident in 

expressing their opinions and can 

respect the opinions of others 

during interactions. 

Cooperative 

Ability 

Students find working in groups easier, 

sharing tasks and completing projects 

together. 

Group activities increase the sense 

of responsibility and solidarity 

among students. 

Troubleshooting - Students can analyze social problems 

given in simulations and offer solutions 

collaboratively. 

This learning model encourages 

critical and creative thinking in 

facing social challenges. 

Tolerance and 

Empathy 

Students better understand the 

importance of tolerance and show 

empathy when interacting with friends 

from different backgrounds. 

Social intelligence-based activities 

increase students’ awareness of 

diversity. 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 5 June 2025 doi:10.20944/preprints202506.0442.v1

© 2025 by the author(s). Distributed under a Creative Commons CC BY license.

https://doi.org/10.20944/preprints202506.0442.v1
http://creativecommons.org/licenses/by/4.0/


 11 of 18 

 

Learning 

Motivation 

Students’ motivation to participate in 

learning increases because of methods 

that are interesting and relevant to their 

lives. 

The contextual approach 

encourages active participation 

and interest in the subject matter. 

Changes in Social 

Behavior 

Students show a more open attitude 

and initiative to work together, and 

they can resolve conflicts effectively. 

Social intelligence-based learning 

positively impacts students’ daily 

behavior in Islamic boarding 

schools. 
Data Processing, 2024. 

3.3. Thematic Analysis 

Table 7 summarizes the thematic analysis of the research results on the implementation and 
Impact of social intelligence-based social studies learning models in modern Islamic boarding 
schools. Key findings include the effectiveness of learning models that increase student engagement 
through group discussion methods, social simulations, and community projects, and the relevance of 
learning to their lives. The improvement of social skills can be seen in students’ ability to 
communicate, cooperate, solve problems, and show tolerance and empathy. The role of teachers as 
facilitators is the key to success, even though time constraints and supporting facilities are challenges. 
The Positive Impact was also seen in the change in students’ more open behavior, the initiative to 
work together, the ability to resolve conflicts, and the increase in learning motivation. This table 
illustrates the success of the learning model in improving students’ social skills holistically, although 
attention needs to be paid to the obstacles in its implementation. 

Table 7. Thematic analysis of the four research results. 

Theme Sub Theme Key findings Explanation 
Effectiveness of the 
Learning Model 

Student 
Involvement 

- The application of group 
discussion methods, 
social simulations, and 
community projects has 
increased student 
involvement. 

Students are more 
motivated and actively 
participate in learning 
because of the relevant 
and interesting methods. 

 
Relevance of 
Learning 

- Learning becomes more 
relevant to the daily life of 
students, increasing their 
interest and motivation. 

Students feel that the 
material taught is easier 
to understand because it 
relates to their social 
experience. 

Social Skills 
Enhancement 

Communication - Students show 
improved speaking skills, 
active listening, and 
respect for other people’s 
opinions. 

The interactive learning 
method encourages 
students to be confident 
in expressing their 
opinions and listening 
with empathy.  

Cooperation - Students are easier to 
work in groups, share 
tasks, and complete 
projects together. 

Group activities increase 
the sense of 
responsibility and 
solidarity among 
students.  

Troubleshooting - Students can critically 
analyze social problems 

Social simulations and 
community projects 
encourage critical and 
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and provide solutions 
collaboratively. 

creative thinking skills 
in facing social 
challenges.  

Tolerance and 
Empathy 

- Social intelligence-based 
activities increase 
students’ awareness of 
diversity and empathy for 
others. 

Students appreciate 
differences more and 
can interact with friends 
from different 
backgrounds. 

The Role of 
Teachers and 
Implementation 
Obstacles 

The Role of 
Teachers as 
Facilitators 

- Teachers successfully 
guided discussions and 
interactive activities after 
attending additional 
training. 

Teachers play an active 
role in supporting 
students’ social 
involvement during 
learning.  

Time constraints - Time limitations are an 
obstacle to accommodate 
all social intelligence-
based activities. 

Teachers find it difficult 
to balance the need for 
completing academic 
materials and 
developing students’ 
social skills.  

Supporting 
Facilities 

-The limitations of 
discussion rooms and 
interactive learning tools 
are obstacles in 
implementing the 
learning model. 

Adequate facility 
support is needed to 
support social 
intelligence-based 
learning activities. 

Positive Impact on 
Social Behavior 

Changes in Social 
Behavior 

- Students show more 
open behavior and 
initiative to work together 
and can resolve conflicts 
effectively. 

The social intelligence-
based approach 
encourages students to 
be more adaptive and 
cooperative in daily 
social interactions.  

Learning 
Motivation 

- Students’ motivation 
increases because of 
relevant and interesting 
learning methods. 

Students are more 
enthusiastic about 
participating in learning 
because they feel that 
the material taught is 
relevant to their lives. 

Data Processing, 2024. 

Figure 1 illustrates the Social Intelligence-Based Learning Model paradigm for social studies in 
Islamic boarding schools, which integrates social pedagogic and social andragogic dimensions. This 
model emphasizes contextual learning with pesantren life, integrating religious values, local culture, 
and global social dynamics to shape students’ social skills. With activities such as group discussions, 
social simulations, and collaborative projects, this model supports strengthening social interaction, 
experiential learning, and student collaboration skills. From a social andragogic perspective, this 
model encourages learning independence, lifelong learning, and adaptive and inclusive leadership 
development while instilling values of tolerance, cooperation, and empathy. This paradigm produces 
a generation of students who are academically intelligent, socially competent, and ready to face 
challenges in various life contexts, making pesantren a pioneer of education that contributes to 
society. 
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4. Discussion 

The results of the study show that social intelligence-based social studies learning is urgently 
needed in modern Islamic boarding schools to integrate values such as tolerance, cooperation, and 
empathy in the educational process (Table 3). Currently, lectures with limited student involvement 
still dominate learning methods, so it is necessary to innovate more interactive and participatory 
learning strategies. Group discussions and social simulations, part of a social intelligence-based 
approach, can improve material understanding while training students’ social skills. These findings 
align with the importance of social intelligence in understanding and managing interpersonal 
relationships (Zhuge 2020). In addition, observations revealed that collaborative activities such as 
group projects and debates were only applied to a small percentage of classes, supporting the view 
that cooperative learning effectively increased student engagement (Le et al. 2018). 

Supporting facilities, such as discussion rooms and interactive learning tools, are essential 
elements to support the implementation of social intelligence-based learning models. Teachers also 
need additional training to optimize the application of this method, where teacher training is essential 
for the success of innovation-based learning (Zhazira et al. 2024). With a more interactive and 
collaborative approach, pesantren can create learning that is more relevant to students’ lives and 
answer the needs of modern education (Anggadwita et al. 2021). This supports the role of pesantren 
in equipping students with better adaptability in a complex social environment related to the 
importance of character education in the context of pesantren (Mau 2024). 

The study results show that the social studies learning model based on contextual social 
intelligence is relevant to modern Islamic boarding schools (Table 4). This model emphasizes 
integrating social values, such as tolerance, cooperation, and empathy, through learning activities 
relevant to students’ lives. Approaches such as group discussions, social simulations, and 
community-based projects have proven effective in increasing student engagement and 
understanding of the material (Mayer et al. 2019). These findings support previous research, which 
suggests that social intelligence is a crucial ability to understand interpersonal relationships and 
create meaningful learning (Kostiainen et al. 2018). In addition, the context of pesantren that 
prioritizes character education makes social intelligence-based learning very appropriate, where 
education in pesantren needs to emphasize social values in learning (Sudarmi and Yusuf 2022). 

This learning model also emphasizes the local context, which includes integrating religious, 
cultural, and social values relevant to students’ lives. Collaboration-based learning with a contextual 
approach can increase student participation and the relevance of the material (Ingrid 2019). However, 
applying this model requires teachers as facilitators who can direct interactive activities. Additional 
training for teachers is a critical need to improve their ability to implement social intelligence-based 
learning models (Hidayat et al. 2023). In line with the relationship with learning in the context of 
students’ lives, this model improves academic understanding and equips students with essential 
social skills for future life (Frey et al. 2019). 

Implementing a social intelligence-based social studies learning model in modern Islamic 
boarding schools effectively increases student involvement during the learning process (Table 5). 
Methods such as group discussions, social simulations, and collaborative projects have encouraged 
students to participate in learning actively. This active engagement helps them understand social 
studies material more deeply while developing communication, cooperation, and tolerance skills 
(Suryani et al. 2021). Social intelligence facilitates interpersonal interaction-based learning (Alzubi et 
al. 2024). Observations also show that students feel more motivated because learning methods are 
relevant and contextual to their daily lives (Suryawati and Osman 2017). However, the 
implementation of this model is faced with obstacles, such as limited learning time to accommodate 
all planned interactive activities (Azlan et al. 2020). 

In addition to time constraints, supporting facilities such as discussion rooms and interactive 
learning media are still the main challenges in implementing this model. Teachers who act as learning 
facilitators have a great responsibility to ensure the smooth running of each activity, but they also 
need additional training to direct the learning process effectively (Fessehatsion 2017). Teacher 
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training in supporting the successful implementation of innovation-based learning models. In 
addition, integrating extracurricular activities, such as leadership simulations and debates, with 
formal learning can increase the effectiveness of this model (Aithal and Aithal 2020). This 
collaborative activity enriches the learning experience and strengthens students’ social skills (Øzerk 
et al. 2021). Implementing this model positively impacts learning in modern Islamic boarding schools, 
although it requires more attention to overcome technical and administrative obstacles to achieve 
better optimization. 

The study results show that the social intelligence-based social studies learning model 
significantly impacts students’ social skills in modern Islamic boarding schools (Table 6). Students 
show improvement in communication skills, such as speaking confidently, actively listening, and 
respecting the opinions of others during group discussions (Costigan and Brink 2020). In addition, 
their cooperation ability has also increased, as seen from the students’ success in sharing tasks and 
completing projects collectively. Social intelligence is the foundation for building effective 
interpersonal relationships, which is important in a collaborative learning environment (Chikersal et 
al. 2017). Activities such as social simulations also help students critically understand and solve social 
problems, training them to think creatively in real-world challenges (Bunt and Gouws 2020). 

In addition to communication and cooperation skills, this learning model also increases 
students’ tolerance and empathy, especially in interacting with friends from different backgrounds. 
Collaboration-based learning not only improves academic skills but also fosters an attitude of mutual 
respect among students. Evaluation through project-based activities shows that students can show 
initiative in working together and resolving conflicts effectively (Lin et al. 2024). This change is also 
supported by increased learning motivation, where students feel more connected to the material 
taught because of its relevance to their lives (Appova and Arbaugh 2018). However, adequate facility 
support and continuous teacher training are needed to maximize the Impact of this model, where 
learning innovations can only succeed if supported by sufficient resources (Burns 2023). This 
evaluation confirms that the social intelligence-based learning model improves students’ social skills 
and prepares them to face social challenges in future life (Warsah et al. 2024). 

Social intelligence-based learning models in boarding schools effectively integrate social values 
such as tolerance, cooperation, and empathy into social studies learning through group discussions, 
simulations, and community projects. This approach supports the previous researcher’s view that the 
importance of social intelligence in building interpersonal relationships is in line with the character 
of pesantren, which emphasizes character education (Shiddiq et al. 2024). Although effective, 
implementing this model faces challenges such as limited time and facilities and the need for 
additional training for teachers as facilitators (Goh et al. 2017). Integrating extracurricular activities, 
such as leadership simulations and debates, can enrich students’ learning experiences and strengthen 
their social skills (Siddiky 2019). By overcoming this obstacle, the social intelligence-based learning 
model can become a new paradigm that produces academically intelligent and socially competent 
students. 

5. Conclusions 

This study concludes that the social intelligence-based social studies learning model effectively 
improves students’ social skills in modern Islamic boarding schools. This model can integrate social 
values such as tolerance, cooperation, and empathy through interactive learning methods like group 
discussions, social simulations, and community projects. Implementing this model also increases the 
involvement of students in learning, helps them understand social studies material more deeply, and 
strengthens communication, cooperation, problem-solving, and empathy skills. These findings show 
that social intelligence-based learning is relevant not only to the educational context in Islamic 
boarding schools but also to the demands of modern education that emphasize the development of 
social skills. 
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6. Research Limitation 

This research has several limitations that need to be considered. First, the limited learning time 
in pesantren is an obstacle in accommodating all interactive activities planned in the learning model. 
Second, supporting facilities, such as discussion rooms and interactive learning tools, are not entirely 
adequate to support the optimal implementation of this model. Third, additional training for teachers 
is still needed so that they are more skilled in facilitating social intelligence-based learning. Finally, 
this research was conducted in one pesantren, so the results cannot be generalized to all with different 
characteristics. Further studies involving various Islamic boarding schools with diverse contexts are 
needed to validate and develop these findings. 
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