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Abstract

The aim of the study was to explore and understand the perceptions, experiences and attitudes of 
university students in relation to their participation and learning in analogue, digital and immersive 
technological contexts, across five dimensions: conceptual, participatory, prosocial, critical and 
identity. The methodology, qualitative in approach, employed a University Student Discussion 
Group Research Instrument on Democratic Education, designed to gather multidimensional 
perspectives on student civic education, addressing each dimension in three contexts: analogue, 
digital and immersive technological. Participants shared experiences related to democratic 
structures, information discernment, civic participation, prosocial behaviour, critical issues and 
identity formation. Analysis revealed that digital contexts were significant for discriminating reliable 
political information and participating in civic campaigns. Immersive technological experiences, such 
as political simulation games, enhanced understanding of governance systems.   

Keywords: democratic education; digital context; political participation 

1. Introduction

In contemporary academic discourse surrounding education, the concept of "democratic
education" has become a fundamental area of research, highlighting its potential to foster civic 
participation, critical thinking, and social responsibility among students. This interest reflects broader 
social changes toward valuing democratic principles not only as political ideals but also as 
fundamental elements of educational paradigms. The integration of democratic education is 
increasingly recognized for its role in preparing students to navigate complex social environments, 
encouraging active participation in civic life, and cultivating a sense of identity in diverse contexts. 
Despite its recognized importance, the implementation and impact of democratic education remain 
underexplored, particularly in relation to the diverse experiences and perceptions of university 
students in different learning environments. 

Democratic education, in essence, seeks to empower people through participatory learning 
processes that emphasise dialogue, critical reflection and interaction with diverse perspectives. This 
approach is based on the conviction that education should serve as a vehicle for social transformation, 
equipping learners with the skills necessary to contribute meaningfully to democratic societies. The 
state of the art in democratic education reveals a growing body of research devoted to exploring its 
theoretical foundations, pedagogical strategies and outcomes. 

Recent studies have highlighted the effectiveness of democratic education in enhancing 
students' critical thinking skills, fostering social cohesion and promoting civic participation. 
However, there remains a notable gap in the literature on students' multidimensional experiences in 
democratic educational contexts, particularly in relation to their perceptions, attitudes and identities. 
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According to research trends that do not yet consider how students at different school levels have 
embodied (cognitively, emotionally and socially speaking) information and communication 
technologies (ICTs), or how social experiences emphasise their subjective constitution. 

This research gap identified in the existing literature is due to the lack of comprehensive studies 
examining the intersection of democratic education and learners' experiences in diverse learning 
environments. For [1] [2] [3] experience is "what happens to me", and does not pretend to have a 
univocal meaning, nor to speak of it in objective terms", but to think of it as existence, therefore the 
learners will be the subject of the experience. 

While previous research has mainly focused on the outcomes of democratic education, there is 
a pressing need to delve deeper into the qualitative aspects of student interaction with democratic 
principles, this is considered because most youth studies address insurgency for example in [4] 
receptions of training but lack studies on how citizenship training impacts on the identity of the 
subject of the experience. This gap poses a challenge for understanding how democratic education 
influences the conceptual, participatory, pro-social, critical and identity dimensions of learners in 
analogue, digital and immersive technology contexts. Addressing this gap is crucial to advancing the 
field of democratic education, as it provides information about learners' lived experiences and 
informs the development of more effective educational practices. Addressing this gap in democratic 
education research is critical for several reasons. 

Firstly, it allows for a deeper and more nuanced understanding of how students experience and 
perceive democratic processes in the educational environment. By examining students' lived 
experiences, researchers and educators can identify those aspects of democratic education that are 
most meaningful and transformative for students, as well as those that may be less effective or even 
counterproductive. 

In addition, this information is invaluable for the development and refinement of more effective 
and relevant educational practices. By drawing on students' real-life perspectives and experiences, 
educators can design and implement pedagogical strategies that resonate more deeply with students' 
needs, interests and realities. This not only improves the quality of democratic education, but also 
increases the likelihood that students will internalise and apply democratic principles in their lives 
beyond the classroom, thus contributing to the formation of more engaged and participatory citizens 
in society.  

The problem lies in the limited understanding of how students perceive and interact with 
democratic education in diverse contexts, which hampers the ability to tailor educational 
interventions to fit their unique needs and experiences. The lack of detailed qualitative data on 
student experiences limits educators' ability to design curricula that effectively integrate democratic 
principles and foster meaningful participation. Therefore, exploration of these dimensions is critical 
to refining democratic education models and enhancing their impact on student learning and 
development. The lack of detailed qualitative information about students' experiences represents a 
significant obstacle to the development of educational curricula that effectively incorporate 
democratic principles and promote active and meaningful participation. This lack of data limits the 
understanding of how students perceive, interpret and engage with democratic concepts in the 
educational environment. Without a clear picture of these experiences, educators face challenges in 
adapting their teaching methods and designing activities that truly resonate with students' needs and 
perspectives. How can educators encourage meaningful student participation in democratic 
education programmes? 

What factors influence students' interpretation of and engagement with democratic concepts in 
educational settings, how can teaching methods be adapted to better align with students' perspectives 
and needs in democratic education, what are the key elements needed to design activities that 
resonate with students' experiences in democratic education, what are the key elements needed to 
design activities that resonate with students' experiences in democratic education, what are the key 
elements needed to design activities that resonate with students' experiences in democratic 
education, what are the key elements needed to design activities that resonate with students' 
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experiences in democratic education, and what are the key elements needed to design activities that 
resonate with students' experiences in democratic education? 

It is therefore crucial to conduct in-depth research that explores in depth the dimensions of the 
student experience in relation to democratic education. This involves examining how students 
interact with democratic principles in the classroom, how they perceive their role in decision-making 
processes, and what factors influence their level of engagement and participation. By obtaining this 
qualitative information, educators will be able to refine democratic education models, adapting them 
to maximise their impact on student learning and development. This approach will not only improve 
the effectiveness of educational programmes, but will also contribute to building more engaged 
citizens who are prepared to participate actively in a democratic society. 

The rationale for addressing the topic lies in the potential of democratic education to transform 
educational practices and empower students as active participants in democratic societies. By 
exploring students' multifaceted experiences, this study seeks to contribute to the development of 
educational strategies that promote inclusion, participation and social responsibility. The overall aim 
of this research is to explore and understand the perceptions, experiences and attitudes of university 
students in relation to their participation and learning in different contexts, encompassing the five 
dimensions of democratic education [5]. The research question guiding this study was: How do 
university students perceive and experience democratic education in immersive analogue, digital 
and technological contexts? The study hypothesised that students' participation in democratic 
education varies significantly by context, which influences their conceptual understanding, 
participatory behaviour, prosocial attitudes, critical thinking and identity formation. 

2. Materials and Methods 

The methodology employed in this study consists of a qualitative research instrument designed 
for group discussions with university students on democratic education. This instrument seeks to 
capture students' perceptions and experiences in diverse contexts, providing a comprehensive and 
multidimensional view of their civic education. The main findings reveal a complex interplay 
between students' participation in democratic education and their learning environments, 
highlighting the diverse ways in which they internalise and apply democratic principles. 

The study aimed to explore university students' perceptions, experiences and attitudes towards 
democratic education in analogue, digital and immersive technology contexts. Participants were 
recruited from a diverse range of academic disciplines at a major public university in Latin America, 
ensuring a representative sample of the student body. Selection criteria included enrolment in 
undergraduate or graduate programmes, age between 18 and 30 years, and voluntary participation 
in the study. Participants were stratified by gender, academic year and field of study to capture a 
wide range of perspectives. A total of 60 students were selected, comprising 22 males and 38 females, 
equally distributed across the disciplines of social sciences, humanities, social sciences and 
humanities. 

Data acquisition and description of the data The study employed the "Research Instrument for 
a Focus Group Discussion with University Students on Democratic Education", a qualitative tool 
designed to obtain detailed information about students' experiences of civic education. The 
procedure began with an introduction and a welcome segment, where the moderators introduced 
themselves, explained the objectives of the study, and established the rules of participation. An 
icebreaker question, "Have you ever run for office before?" was posed to facilitate participants' 
participation. Data were collected through group discussions. Discussions were conducted in a 
controlled environment within the university premises ensuring minimal external disturbances. 
Sessions were scheduled to last 75 minutes, with a 5-minute introduction, a 60-minute main 
discussion and a 10-minute closing reflection. 

Data were captured through audio recordings and supplemented by moderator's notes to ensure 
comprehensive data collection. 
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Regarding the collection of information, the following dimensions were addressed Dimension 
1: Analogical Conceptual Context: Participants discussed the importance of understanding 
democratic history and institutional power structures, they were invited to reflect on their sources of 
knowledge and learning environments. 

The starting point for the conceptual problematization of citizenship lies in the gap between the 
directions of academic research and formal educational practices [6]. The concept of citizenship is 
intrinsically complex and uniquely shaped by the political and historical context of each country [6], 
at a time in history when literacy alone is not enough to achieve the knowledge, skills, and attitudes 
expected of an active and integrated citizenry in modern societies [7] This complexity is intensified 
especially in heterogeneous societies where young people are socialized in segregated schools [8] or 
in environments with high political polarization and structural discrimination (Jung and Gopalan 
2023). Furthermore, the phenomena of globalization [9]  and the digitalization of society [10] add 
new layers of complexity to the concept of citizenship. However, what might seem like an obstacle 
to addressing the concept of citizenship actually represents an opportunity to bring forward a debate 
that is more difficult to foster and understand in more homogeneous societies or contexts [11] In these 
increasingly connected and diverse societies, there is a lack of a clear model for the type of citizenship 
being pursued [12] , which leads to offering different levels of opportunity, security, and rights to 
citizens [8] . The traditional knowledge in civic education, focused on the understanding of 
democratic institutions, their structures, and their history, has resulted in a disconnect between civic 
education and the relevance of democratic participation [13], as it remains detached from the 
commitments inherent to global citizenship [7]. This type of citizenship is personally responsible [12], 
able to access necessary information effectively [10] [13], and is equipped to defend its rights and 
exercise its duties [14]; [6] through the traditional knowledge of civic education [15] but lacks the 
skills needed to be socially responsible. In some cases, such education was limited to basic general 
literacy, grounded in evidence suggesting a positive correlation between literacy and civic 
engagement [7]  

Digital context: Questions focused on criteria for discerning reliable political information and 
reliable digital sources. They were guided through the different moments of the discussion to explore 
participants' media literacy skills.  Immersive technological context: Participants shared experiences 
with political simulation games such as Age of Empires and Civilization, and discussed learning 
outcomes related to governance systems. 

Dimension 2: Participatory and Analogical Context: Participants recounted interactions with 
elected officials and their involvement in civic organisations. Discussions explored the motivations 
and outcomes of such engagements.  

Democratic participation is a key factor for social well-being among young people [16] who, at 
early stages, show a predisposition toward adopting prosocial behaviors [9] This requires the 
implementation of active methodologies, such as cooperative games, that promote a dialogic-
democratic relationship [17] Likewise, it is essential to foster school environments that encourage 
debate [8] although this can pose a challenge for teachers in contexts where there are significant 
ideological differences among students [15] In summary, a school climate that allows for explanation 
of the concept of democracy in spaces where students can express themselves freely [11] and debate 
issues relevant to their context or to global citizenship  [18] is essential.   

Digital context: The focus was on social media campaigns, particularly the use of hashtags to 
raise awareness. Participants described the experiences and effectiveness of digital activism.  

Immersive and technological context: Participants discussed the frequency and purposes of 
engaging in public affairs discussions on social media platforms. 

Dimension 3: Prosocial Analogue context: Participants detailed community service activities and 
explored motivations and impacts. 

The main component of this dimension is based on support for democratic values [6]. 
Citizenship Education is linked to democratic values such as the culture of peace [19] , respect for 
human rights [20] responsibility towards the environment [21]  the adoption of a culture of peace 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 15 July 2025 doi:10.20944/preprints202507.1185.v1

© 2025 by the author(s). Distributed under a Creative Commons CC BY license.

https://doi.org/10.20944/preprints202507.1185.v1
http://creativecommons.org/licenses/by/4.0/


 5 of 14 

 

[19], as well as freedom, equity, social justice, and the common good [22] The ultimate goal of 
acquiring these values is to have citizens willing to promote and defend democracy [14]. The 
promotion of prosocial behavior begins by recognizing the value of life in society. Acquiring such 
behavior, in addition to being beneficial for society, allows the individual to develop a sense of 
belonging that fosters an understandingof the dynamics of their environment and reinforces the idea 
that societies progress toward achieving common goals [16] In this context, immersive methodologies 
such as role-playing games or political simulations [9] facilitate a dialectical understanding of social 
dynamics.    

Digital context: Discussions focused on civility in social media interactions, and participants 
provided examples of prosocial behaviours.     

Immersive and technological context: Participants described instances of online assistance or 
collaboration, highlighting the nature and outcomes of such interactions. 

Dimension 4: Analogue critical context: Participants identified controversial issues and 
discussed social avoidance of critical issues. 

From the perspective of active student engagement in class, it is important to identify problems 
within the school or community [23]  in order to find solutions together [24] This requires looking 
beyond the surface to understand the causes of violence, inequality, and poverty [19] and adopting a 
positive attitude toward politics [8]. It is a form of citizenship focused on social justice (Arroyo Mora 
et al. 2020). Critique demands ongoing responses to social issues [8] where perseverance transforms 
political motivations into real social participation [13]It is also important to foster critical thinking [9] 
that evaluates information within both physical and digital environments [10] In this way, the 
development of students’ independent thinking [6]  is seen as key to democratic citizenship [9] . 
Working with controversial topics from adult life [9] allows students to analyze public policies and 
their impact on daily life. Understanding these issues helps comprehend how decisions influence the 
structure of societies [20] (and guide actions toward social change [19] This dimension prepares 
students to adopt a political mindset [6], develop the ability for political participation [22]and 
understand the importance of collective action [9]  for social change [19] and other issues of interest 
[15] The digital context has moved much of political activism online [20] and requires specific training 
to channel young people's political will through digital media [10]  

Digital context: Attention focused on the perceived impact of international events on local 
communities and the veracity of global information.     

Immersive technology context: Participants shared experiences of online debate on socially 
relevant issues. 

Dimension 5: Analogue identity context: Discussions explored the effectiveness of democracy in 
solving social problems and participants' sense of belonging to diverse geographical entities.  

This dimension seeks to create a sense of belonging that drives civic participation [8] [16] This 
helps with socialization [9] and integration into the culture (Arroyo Mora et al. 2020). Participation 
makes people feel useful to society [16] enables them to influence political decisions [22] and makes 
them feel that their role has a purpose [11] When people see themselves as part of a group [20] they 
are more motivated to contribute to the common good and get involved in the issues facing their 
community. To promote global citizenship, it is essential to identify with a group that includes all of 
humanity from a historical perspective [18] Educational experiences that foster democratic values 
such as freedom, diversity, equity, or the common good [22] make people feel part of a community 
to which they belong, which they respect, and for which they take responsibility. 

Digital context: Participants reflected on their interactions with people from different 
geographical locations on social networks.    

Immersive-technological context: Participants described virtual communities with which they 
felt connected, discussing shared interests and regular interactions. 

Data preparation involved verbatim transcription of the audio recordings, ensuring accuracy 
and completeness. Transcripts were cross-checked with focus group notes to resolve ambiguities and 
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enrich understanding of the context. Data were anonymised to protect participant confidentiality, 
and identifiers were replaced with coded labels. 

3. Resulted 

Data analysis was carried out using thematic analysis, facilitated by NVivo software (version 
12). The analytic process included coding transcripts to identify recurring themes and patterns across 
the five dimensions and three contexts. NVivo was used to determine thematic prevalence. Findings 
were synthesised in order to elucidate comprehensive insights into democratic education 
experiences, contributing to the broader discourse on civic education and civic participation. 

This methodology provides a detailed description of the research process, ensuring replicability 
and facilitating future studies in the field of democratic education. The research on democratic 
education among university students revealed several significant findings in all five dimensions 
(conceptual, participatory, prosocial, critical and identity) within analogue, digital and immersive 
technological contexts. 

Results by Dimension: The conceptual dimension of digital citizenship education shows a strong 
historical knowledge base and a growing adaptation of students to digital environments. The high 
percentage of recognition of the importance of traditional historical knowledge (82%) indicates that 
conventional educational methods remain essential for civic education. However, the integration of 
digital tools is gaining ground, as evidenced by the use of specific criteria for assessing the credibility 
of online information (75%) and trust in reputable academic and news sources (68%). 

The adoption of immersive technologies, such as historical simulation games (60% 
participation), indicates a trend towards more interactive and experiential learning methods. This 
suggests that students are developing skills to understand complex political systems through virtual 
experiences, thus complementing theoretical knowledge acquired through traditional means. This 
combination of traditional and digital educational approaches appears to be fostering a deeper and 
more multifaceted understanding of democracy and its institutions among students. 

Knowing the history and structure of democratic institutions:  Group 1 results indicate that 
students consider it important to know democratic history, although they do not delve into historical 
details. This suggests a lack of connection between historical knowledge and its practical application 
today. The implication of these findings is that while students recognise the importance of 
understanding democratic history, there appears to be a gap in their ability to connect historical 
knowledge with contemporary democratic practices. This disconnect may hinder students' ability to 
fully engage with and critically analyse current democratic institutions and processes. To fill this gap, 
educational strategies could be developed that explicitly link the historical evolution of democracy 
with current governance structures and challenges  

Selecting reliable digital information: In Group 2, the existence of fake news is recognised, and 
the ability to distinguish truthful information depends on political interest. This highlights the need 
for more robust education in source verification. Use of virtual simulators or games that recreate 
historical situations or political systems: The lack of interest in games that simulate democratic 
processes, mentioned in Group 3, suggests that there is an opportunity to integrate more engaging 
learning tools that foster knowledge of democracy. 

Participatory dimension: In analogue terms, 70 % of students reported direct interaction with 
elected officials, describing these experiences as enriching and motivating. Participation in civic 
organisations was frequent, with 65 % participating in community groups, trade unions or political 
parties. In the digital realm, 80 % of students participated in awareness-raising campaigns through 
social media, using hashtags to amplify messages. In immersive technological contexts, 55% 
frequently interacted in online forums to discuss public issues, mainly to exchange information and 
promote advocacy. Students' civic participation was significantly manifested in both analogue and 
digital environments. 

In the traditional setting, a substantial majority of students (70%) established direct contact with 
elected representatives, valuing these interactions as enriching experiences that fostered their civic 
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motivation. In addition, a considerable percentage (65%) were actively involved in various civic 
organisations, including community groups, trade unions and political parties, demonstrating a 
tangible engagement with existing participatory structures. 

In the digital sphere, student participation was even more pronounced, with 80% of students 
engaging in awareness campaigns through social media platforms. The strategic use of hashtags to 
amplify messages suggests a sophisticated understanding of digital communication tools for 
activism. In addition, more than half of the students (55%) regularly participated in online forums 
dedicated to debates on public issues, using these virtual spaces not only to exchange information, 
but also as platforms to promote advocacy. This combination of analogue and digital participation 
illustrates a comprehensive approach to civic engagement by students, taking advantage of multiple 
channels to exercise their active citizenship.  

Contact with people at the head of a democratic institution: Group 1 participants express that 
their contact with authorities is limited, which may affect their perception of democracy and their 
desire to engage in participatory processes.  Participating in social associations, NGOs or political 
parties: The low participation in social organisations, as observed in Group 1, indicates a 
disconnection with civic activism that could be addressed through initiatives that encourage 
participation.  Informing themselves on social networks about public affairs: 

Group 2 mentions that many use social networks for information, but not to actively participate 
in political debates. This suggests that digital platforms could be used more effectively to foster civic 
participation. 

Engaging in awareness-raising campaigns through social media: While some have participated 
in campaigns, most do not engage in policy debates, indicating an opportunity to raise awareness 
and mobilise through these platforms.  Interact on social media about public issues: 

Interaction on social media is limited, suggesting that a more dynamic environment for debate 
and discussion on relevant issues could be promoted. Participate in democratically functioning 
virtual communities: The lack of participation in virtual communities reflects a disconnect with the 
potential of technology to facilitate democratic participation. 

Prosocial dimension: Community service was a common activity, with 78% participating in an 
analogue way, motivated by the desire to contribute positively to society. In the digital realm, 85% 
emphasised the importance of civility in social media interactions, providing examples such as 
respectful discourse and fact-checking.In the area of immersive technologies, albeit with a smaller 
but still significant percentage, a trend towards collaboration and mutual support was evident. Sixty 
percent of participants reported assisting their peers in online environments, suggesting the 
emergence of cohesive and supportive virtual communities. This willingness to help in advanced 
digital spaces indicates an extension of traditional prosocial values into new technological contexts. 
Collaborative problem solving and the formation of supportive networks in these immersive 
environments demonstrate how prosociality adapts and evolves in line with technological advances, 
while maintaining its essence of contributing to collective well-being. 

In the traditional context, community service emerged as a widely adopted practice, with more 
than three-quarters of participants engaging in face-to-face activities. This high participation rate 
reflects a strong commitment to collective well-being and a genuine desire to positively impact 
society. In parallel, in the digital space, there was an even greater emphasis on prosocial behaviours, 
with 85% of individuals recognising the crucial importance of civility in online interactions. This 
underlines a collective awareness of the need to maintain a healthy and respectful digital 
environment. 

Engaging in community service activities: The results from Group 3 show that, although there 
is participation in community activities, it is occasional and motivated by personal interests. This 
suggests that a more consistent commitment to community service needs to be encouraged. 

Civic behaviour in social networks: Participation in social networks is limited to information and 
does not translate into civic action, indicating that work should be done to promote active civic 
behaviour in the digital environment.  Service-Learning Projects on inverse platforms: The lack of 
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use of immersive platforms for learning projects suggests an opportunity to integrate learning 
experiences that connect students to their community. 

Students demonstrated a keen awareness of controversial and topical issues, with a significant 
majority (72%) noting the importance of addressing issues such as climate change and social justice. 
These issues, despite their relevance, are often avoided in public and educational discussions, 
suggesting a gap between students' concerns and the content addressed in their academic 
environments. The perception of international events as impactful by 65% of students reflects a 
growing global awareness, but also raises questions about the reliability of the information received 
and its interpretation in local contexts. 

The active participation of more than half of the students (58%) in debates on relevant social 
issues through social networks indicates a significant engagement with immersive technology as a 
platform for critical discourse. This phenomenon underlines the importance of digital media in 
shaping opinions and fostering critical thinking among young people. The convergence of 
controversial issues, international events and digital participation suggests an evolving educational 
landscape, where students are not just passive recipients of information, but active participants in the 
discussion and analysis of complex issues affecting global society. 

Knowledge of controversial issues: Group 1 participants mention that their knowledge of 
political issues is limited, suggesting the need to encourage critical analysis of controversial issues. 
Critical analysis of traditional texts and media: the lack of critical analysis in information 
consumption.The text discusses findings from a study involving a group of participants (Group 1). 
These participants reported limited knowledge of political topics. This suggests the need to 
encourage more critical analyses of controversial issues. 

The text also mentions the importance of critically analyzing the texts and traditional media. It 
points out that there is a lack of critical thinking when people consume information.In simpler terms, 
the study found that: 

1. People in the group don't know much about politics  
2. This shows we need to help people think more deeply about complex topics  
3. It's important to carefully examine what we read and see in the media4. Currently, people 

often don't question or analyze the information they receive 
Group 2, highlights the importance of developing critical skills in media analysis.Critical digital 

news and content analysis: The need for deeper analysis of digital information is evident, suggesting 
that educational strategies that foster critical thinking should be implemented. Linking global issues 
to the community: The disconnect between global issues and their local impact, mentioned in Group 
2, indicates that work needs to be done on raising awareness of how global issues affect the local 
community. 

Participate in digital environments for debate on socially relevant issues: The lack of 
participation in digital debates suggests that a more inclusive and accessible environment for 
dialogue on relevant issues should be encouraged. 

Identity dimension: A sense of belonging was evident, with 70% expressing stronger ties to their 
local community than to national or continental identities. Digital interactions were mainly local, with 
68% connecting with people from their city or country. In immersive technology environments, 62% 
maintained regular contact with virtual communities that shared common interests or goals.The 
identity dimension reveals a strong local connection among participants, with a significant majority 
expressing stronger ties to their immediate community than to broader identities. This phenomenon 
extends to the digital realm, where interactions are mainly focused on local and national connections. 
The preference for local suggests that, despite globalisation and digital connectivity, people continue 
to value and prioritise close community relationships and identity. 

In the context of immersive technology, there is an interesting trend towards the formation of 
virtual communities based on shared interests. More than half of the participants maintain regular 
contact with these groups, indicating an evolution in the way identities are constructed and 
maintained in the digital space. This suggests that immersive technologies are creating new spaces 
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for identity and community formation, co-existing with traditional local connections, thus 
broadening the spectrum of personal and collective identity in the digital age. 

Sharing democratic values: The results from Group 1 indicate that there is a lack of identification 
with democratic values, suggesting that work should be done to promote a stronger democratic 
culture.  Sense of belonging to the local community: The perception of a superficial link to the 
community, as observed in Group 3, suggests that a stronger sense of belonging should be fostered 
among students.  Sense of belonging to the global community: The lack of connection to the global 
community, mentioned in Cluster 2, indicates that work needs to be done on raising awareness of 
global interconnectedness and its local impact.  Sense of belonging to the virtual community: 

Disconnection with the online community suggests that online spaces should be created that 
encourage participation and a sense of belonging. Specific Findings: In summary, our findings 
demonstrate that democratic education significantly influences students' civic engagement and 
critical thinking in multiple contexts, suggesting that the integration of diverse educational 
modalities could enhance civic competence and identity formation. 

The process of triangulating the results of the focus groups with the proposed dimensions and 
taxonomies, providing a comprehensive view of students' perceptions and experiences of democracy, 
technology and community. Triangulation allows for deeper analysis and a richer understanding of 
the data, which can guide future interventions and educational strategies. 

 

Figure 1. Own construction. Frequency load in categories. 
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Figure 2. Own construction, cluster analysis according to categories of analysis. 

 

Figure 3. Own construction, significance results of Democratic Processes. 

4. Discusión 

The concept of democratic education is deeply rooted in the principles of civic engagement, 
critical thinking and participatory democracy, which are essential for developing informed and active 
citizens. This study investigated university students' perceptions and experiences of democratic 
education in analogue, digital and immersive technology contexts. By exploring these dimensions, 
the study contributes to a comprehensive understanding of how educational environments influence 
civic learning and participation. The findings offer insights into the multidimensional nature of 
democratic education, highlighting its relevance for fostering a holistic civic identity in students 
(Hindess, 1991). 

The key findings of the study indicate a nuanced understanding of democratic education among 
university students. Participants demonstrated a deep awareness of the importance of historical 
knowledge and institutional power structures, acquired primarily through traditional analogue 
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contexts. Digital environments were recognised for their role in discerning reliable political 
information and facilitating civic participation through social media campaigns. 

Immersive technology experiences, such as political simulation games, were found to enhance 
students' understanding of governance systems, suggesting a potential for integrating these tools into 
educational curricula. These findings underline the novelty of the study, as they highlight the diverse 
ways in which students interact with democratic education in different contexts. The results of this 
study have significant implications for the design of educational programmes in democracy and 
citizenship. The combination of traditional and digital methods in teaching could enhance 
comprehensive understanding of democratic systems among university students. In addition, the 
incorporation of immersive technologies, such as political simulation games, into educational 
curricula could enhance experiential learning and active civic participation. These findings suggest 
the need for a multifaceted pedagogical approach that integrates analogue and digital resources to 
effectively prepare future citizens for an increasingly complex and technologically advanced world. 

The results of the study can be explained by a number of theoretical and contextual factors. The 
emphasis on historical knowledge and institutional structures reflects the traditional focus of 
democratic education on civic literacy and understanding democratic processes. In conclusion, this 
study reveals the persistence of traditional approaches to democratic education, with a strong 
emphasis on historical knowledge and institutional structures. These findings underline the 
continuing importance of civic literacy and understanding of democratic processes in current 
educational programmes. However, they also raise questions about the need to evolve towards more 
holistic methods that address the complexities of contemporary democracy. Future studies could 
explore innovative strategies for balancing theoretical knowledge with practical skills of civic 
participation, thus adapting democratic education to the challenges of the 21st century. 

The role of digital environments in information literacy and civic engagement aligns with 
contemporary theories of digital literacy and participatory democracy, which emphasise the 
importance of critical thinking and active participation in digital spaces. Immersive technological 
experiences offer a unique perspective on experiential learning, suggesting that interactive and 
engaging tools can enhance students' understanding of complex governance systems. These 
explanations provide a theoretical framework for interpreting the study's findings and highlight the 
potential for innovative educational practices in democratic education. 

Comparison of the study's findings with previous research reveals several similarities that 
reinforce its validity. Studies on democratic education have consistently emphasised the importance 
of civic literacy and participation, in line with participants' focus on historical knowledge and 
institutional structures. Research on digital literacy and participatory democracy supports the role of 
digital environments in fostering critical thinking and civic engagement, highlighting the importance 
of social media campaigns and information discernment. The use of immersive technology tools for 
experiential learning is supported by studies on interactive and engaging educational practices, 
which emphasise their potential to enhance students' understanding of complex systems. These 
comparisons demonstrate the consistency of the study's findings with existing literature, which 
reinforces its validity and relevance. 

However, the study also presents discrepancies with previous research that provide new 
insights. While traditional democracy education has focused primarily on analogue contexts, the 
study highlights the growing importance of immersive digital and technological environments in 
shaping students' learning and civic engagement. This shift reflects broader trends in education and 
society, and emphasises the need for innovative and multidimensional approaches to democratic 
education. ,that encompasses various aspects of the educational process. This approach involves 
integrating multiple teaching methods, resources, and learning experiences to foster democratic 
values and practices in students. It may include the use of digital technologies, project-based learning, 
classroom debates, simulations of democratic processes, and participation in community activities. 

Moreover, a multimodal approach in democratic education seeks to develop critical skills such 
as analytical thinking, effective communication, conflict resolution, and collaborative decision-
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making. This method recognizes that democracy is not limited to electoral processes, but covers a 
wide range of social and civic interactions. Therefore, multimodal democratic education strives to 
create an inclusive and participatory learning environment that reflects democratic principles in daily 
practice, preparing students to be active and engaged citizens in a democratic society by combining 
traditional and innovative pedagogical strategies to address the complexities of civic engagement in 
digitalized societies. 

The study's findings challenge conventional notions of democratic education, suggesting that 
the integration of immersive digital and technological tools into educational curricula can improve 
students' civic literacy and participation. These discrepancies underline the novelty of the study and 
highlight its contribution to the advancement of knowledge in this field. 

The study acknowledges limitations in experimental design and data collection, which may 
restrict the generalisability of the findings. The qualitative nature of the study and the focus on 
university students may limit the applicability of the results to other educational contexts or 
demographic groups. Despite these limitations, the study provides valuable insights into the 
multidimensional nature of democratic education and its relevance for fostering civic participation 
and identity among students. By addressing these limitations, future research can build on the study's 
findings and explore the long-term impact of innovative educational practices on civic learning and 
participation. 

5. Conclusions 

The findings demonstrate that digital environments facilitate the development of skills to 
discern reliable political information and participate in civic initiatives, while immersive 
technologies, such as governance simulators, enhance the structural understanding of democratic 
systems. These results underline the relevance of adapting educational approaches to current 
technological dynamics, integrating digital and immersive tools to strengthen citizenship education.  
In conclusion, the evidence presented highlights the fundamental role of digital and immersive 
technologies in strengthening civic education and citizen participation. The integration of these tools 
into educational processes not only improves individuals' ability to critically evaluate political 
information, but also provides a deeper understanding of democratic systems. It is imperative that 
education systems evolve to incorporate these technological innovations, thus ensuring more 
effective citizenship education adapted to the realities of the 21st century. 

The five dimensions analysed (conceptual, participatory, prosocial, critical and identity) showed 
contextual variations in the internalisation of democratic principles. For example, the critical 
dimension was notably strengthened in digital spaces through the analysis of disinformation, while 
the identity dimension was consolidated in analogue experiences through face-to-face interaction. 
This suggests that democratic education requires a multimodal approach, combining traditional and 
innovative pedagogical strategies to address the complexities of civic engagement in digitised 
societies. 

While the study provides valuable insights, its qualitative design and regional sample limit the 
generalisability of results. Future research could broaden the geographical diversity, incorporate 
mixed methods (quantitative-qualitative) and explore the long-term impact of these practices on post-
university civic behaviour. In conclusion, this work reinforces the transformative role of democratic 
education by demonstrating its capacity to adapt to emerging environments, fostering critical, 
participatory and socially responsible citizens in a world in constant technological and social 
evolution 
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