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Abstract: To reduce the risk of COVID-19 infection, transmission and illness during the pandemic, 

the Department for Education (DfE) issued guidance to schools. However, research on how the school 

community perceives the impact of the COVID-19 mitigation measures outlined remains limited. 

This qualitative study aims to explore the effects of school closures and in-school mitigation measures 

on daily school life, as well as their impact on mental health and wellbeing from the perspective of 

English secondary school staff and pupils. Participants were purposively sampled from English 

secondary schools serving diverse communities participating in the COVID-19 Mapping and 

Mitigation in Schools study (CoMMinS). Semi-structured interviews were conducted remotely, and 

data analysed thematically. Interviews were between January and August 2021 with participants 

from five secondary schools (20 staff and 25 pupils). Both staff and pupils reported significant 

disruption to school life, with four themes identified: (1) teaching and learning impact, (2) social 

impact, (3) safeguarding impact, (4) and mental health and wellbeing impact. Findings highlight 

widespread negative effects across all aspects of school life, as well as on the mental health and 

wellbeing of both staff and pupils. The COVID-19 mitigation measures created a pervasive sense of 

loss, uncertainty and increased stress.  

Keywords: schools; teachers; pupils; covid-19 mitigation measures; school closures; education; social; 

safeguarding; mental health and wellbeing; qualitative  

 

1. Introduction  

COVID-19 School Closures and Mitigation Measures  

The COVID-19 pandemic caused significant disruption to education [1]. To stop the spread of 

infection, English school closures were enforced by national government (March until September 

2020 and January until March 2021), except for vulnerable children and those of key workers (defined 

by the government) [2]. For schools to operate safely and minimise COVID-19 transmission when 

open, Department for Education (DfE) guidance [3] required mitigation measures to be implemented 

which included: face coverings; a range of hygiene measures (sanitising and cleaning, respiratory 

and hand hygiene); COVID-19 test, trace and isolation procedures; increased ventilation; and 

numerous physical distancing measures to minimise contact within the school community.   

Impact of COVID-19 Mitigation Measures on the Mental Health and Wellbeing of the School Community 
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The COVID-19 pandemic had a significant negative impact on young people’s mental health and 

wellbeing. There are consistent reports of increased levels of mental distress among pupils, including 

anxiety and depression, due to prolonged school closures and pandemic-related restrictions [4–8]. 

Young people themselves have expressed concerns about how the pandemic worsened their mental 

health and wellbeing [9]. Evidence suggests that those most negatively affected by COVID-19 and 

related restrictions experienced heightened emotional distress [10]. However, some studies also note 

that a minority of pupils—such as those who did not enjoy school or had pre-existing mental health 

difficulties—experienced improved wellbeing during lockdowns due to reduced social pressures and 

academic stress [10–13]. Qualitative UK studies highlight the broader impact on education and social 

interactions in addition to emotional struggles such as anxiety and depression [13–18].  

The pressures of the COVID-19 pandemic also had a profound effect on school leaders [19–21] 

and teachers [22–29]. Concerns over high numbers of staff leaving the profession due to pandemic-

related stress have been widely reported [30]. The increased workload from COVID-19 mitigation 

measures contributed to a decline in teacher mental health and wellbeing [22–29], with rising cases 

of anxiety [31] and depression [32] linked to job-related stress. 

Key stressors for school staff included organising and managing remote learning [23,25], the 

negative impact on teaching and pupil learning [24], navigating ongoing instability and change [1], 

addressing pupil wellbeing concerns [12,17], and coping with additional professional demands [7–

9]. School leaders also faced financial constraints in implementing COVID-19 mitigation measures, 

as well as significant health and safety challenges when reopening schools [1]. Over time, evidence 

suggests that the growing demands of pandemic-related policy have contributed to a sustained 

decline in teacher mental health and wellbeing [33–35]. 

Despite an increasing body of research on the unintended consequences of COVID-19 mitigation 

measures in schools [36], there are few studies examining the impact of the DfE guidance and related 

measures on school life, and mental health and wellbeing from the perspective of the school 

community. The aim of this qualitative study was to explore how COVID-19 school closures and in-

school mitigation measures affected school life, as well as their impact on the mental health and 

wellbeing of staff and pupils in English secondary schools. Staff and pupil perspectives on the 

effectiveness of implementing the mitigation measures, and whether the measures were effective at 

promoting safety, have been reported separately [37].   

2. Methods  

Study Design  

A qualitative semi-structured interview study was conducted to explore the impact of COVID-

19 mitigation measures on school life from the perspectives of secondary school staff and pupils.    

Sampling Strategy 

Staff and pupils were recruited from secondary schools in Southwest England participating in 

the ‘COVID-19 Mapping and Mitigation in Schools’ (CoMMinS) study [38]. Participants were 

purposively sampled to ensure a range of schools (size, deprivation level), staff roles (e.g. 

Headteachers and Teaching Assistants) and pupil demographics (year group, eligibility for free 

school meals (FSM), ethnicity, and key worker/vulnerable group status) were included.   

Data Collection  

Semi-structured interviews were conducted remotely (using an online platform or telephone), 

using interview guides informed by the literature and DfE guidance. Staff received the study 

participant information via the school and contacted the researchers if interested in participating. 

Pupils received the study information via a recruitment video and website during a tutor, assembly, 

Personal Social and Health Education (PSHE) session, or they received the study website link via a 

school email. Potential participants were asked to register their interest through an online form and 

provide basic demographic information to inform purposive sampling.  
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Ethical Considerations 

Written parental consent was sought for pupils under 16 alongside verbal assent from the pupil 

at the start of the interview (digitally recorded); verbal consent was sought for pupils over 16 years 

of age and for school staff. Pupils were given the option of participating in the interview with their 

parent/carer or peer from the same year and school. After the interview, all participants received a 

£20 gift voucher to thank them for their participation. The study was approved by the Faculty of 

Health Sciences Research Ethics Committee at The University of Bristol (Ref. 112305).  

Data Analysis  

Interviews were digitally recorded, transcribed verbatim, checked for accuracy, and 

anonymised. The transcripts were analysed using a hybrid approach to thematic analysis [39]. 

Researchers (SB and JW) used line-by-line coding to construct initial draft coding frames, based on 

three transcripts, supported by QRS NVivo 12 qualitative data management software [40].  A 

combination of data-driven inductive and deductive coding, using pre-defined codes from the study 

objectives and interview guides (Appendix 1), was used. To enhance analysis and maximise rigor, 

researchers (SB and JW) independently double-coded transcripts. These were compared and 

discrepancies were resolved by discussion. The refined coding frame was then applied to the 

remaining transcripts. Themes were then developed, reviewed and refined, and a descriptive 

narrative of the data was created, to summarise the data under each theme. This process was 

completed separately for the school staff and pupil data. 

3. Results 

School staff and pupils were recruited from five secondary schools with diverse characteristics; 

four mainstream schools and one setting for pupils unable to attend mainstream (alternative 

provision). In total, 20 school staff (female: 12 (60%)) participated in interviews between January and 

July 2021 (including Headteachers, Senior Leaders, Class Teachers and Support Staff). In total, 25 

pupils participated in interviews between March and August 2021 (female: 14, (56%)). Two 

interviews were paired (with a nominated peer) and one comprised three peers; one interview was 

undertaken with support by a parent and another by an older sibling. Pupils ranged from Year 7-12 

(aged 12 to 17) (Year 7 n=7, Year 8 n=2, Year 9 n=3, Year 10 n=6, Year 11 n=1, Year 12 n=6). Twenty 

eight percent were receiving FSM, 44% were white British, and 40% were in the key 

worker/vulnerable group attending school during lockdown closures. Table 1. shows the 

characteristics of participating schools.  

Table 1. Characteristics of participating schools . 

Sample 

characteristics   

School 1 School 2 School 3 School 4 School 5 

N pupils in school <1000 <1000 <200 <1000 >1000 

Year groups Years 7-11 Years 7-11 KS2 to Year 

13 

Years 7-11 Years 7-13 

N pupils 

interviewed 

5 8 3 1 8 

N staff 

interviewed  

5 3 4 3 5 

% eligible for Free 

School Meals 

(FSM)* 

36.5% 12% 77% 34.9% 16.6% 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 7 April 2025 doi:10.20944/preprints202504.0540.v1

https://doi.org/10.20944/preprints202504.0540.v1


 4 of 15 

 

IMD 2019 quintile 

(within school 

type)** 

Most 

deprived (5) 

Least 

deprived (1) 

Most 

deprived (5) 

Next most 

deprived (4) 

Average 

deprived (3) 

*FSM proxy measure for deprivation **Index of Multiple Deprivation. 

3.1. Overview of Findings 

COVID-19 school closures and mitigation measures significantly disrupted all aspects of school 

life. Analysis of the data identified the following four themes: 

1. Teaching and learning impact (3.2): impact on teaching practices and processes, and pupil 

learning, exams, and the academic future of pupils  

2. Social impact (3.3): impact on school culture and social opportunities, and social, emotional and 

behavioural needs of pupils  

3. Safeguarding impact (3.4): impact on pupil safeguarding needs, and pupil welfare provision 

4. Mental health and wellbeing impact (3.5): impact on staff mental health and wellbeing, and on 

pupil mental health and wellbeing.  

3.2. Teaching and Learning Impact 

Findings indicated that school closures and in-school mitigation measures impacted teaching 

and learning. Teaching practices and processes, and pupil learning, exams and their academic future 

were affected.  

3.2.1. Impact on Teaching Practices and Processes  

School staff faced significant challenges adapting their teaching methods and supporting pupil 

learning. During school closures, many struggled with using new IT systems and platforms to deliver 

and assess online lessons. 

“It was a very quick sudden switch. A lot of us have been teaching for years and you come in each day and 

do your thing stood up in front of 30 faces each hour. Then all of a sudden, within a matter of days really, it was 

a switch to online learning. Just something that we’ve never had explicit training for that was very much 

learning on the job.” (P9, school 4, Assistant Headteacher)  

However, despite the challenges staff faced in adapting their teaching methods, they also 

recognised and valued the development in teaching and learning that emerged over time due to 

advances in use of online technologies. 

“The embracing of technology is probably the single biggest step forward for both adults and the children. 

We’re so, so, much better at it now, the live lessons we run, and the children understand how to use Teams.” 

(P8, school 4, Assistant Headteacher)  

School staff frequently reported that in-school mitigation measures had a negative impact on 

teaching and learning on return to in-person education. Physical distancing requirements and face 

coverings made it difficult for staff to communicate effectively with pupils, support their learning, 

and assess their progress. 

“Teachers were not to leave the 2-metre box at front of classroom, and they weren’t to circulate the room. 

So, a lot of pedagogy had to change. A lot of that live marking and that immediate assessment, some of that 

formative stuff, has not taken place in the same way, so that’s been a really difficult challenge.” (P6, school 2, 

Senior Leader)  

Restrictions on pupil movement required staff to move between classrooms, which some found 

to negatively affect their teaching practice. Without a dedicated classroom, they described 

experiencing a sense of chaos and loss of control over their teaching environment. Staff also reported 

an increased teaching workload due to covering for colleagues absent due COVID-19 infection, 

isolation, or shielding. This added pressure left many feeling overworked and undervalued, with 

several describing their workload as unsustainable. 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 7 April 2025 doi:10.20944/preprints202504.0540.v1

https://doi.org/10.20944/preprints202504.0540.v1


 5 of 15 

 

3.2.2. Impact on Pupil Learning 

All staff reported a learning deficit among pupils, commonly referred to as ‘lost learning’. This 

included delays in learning progress, loss of previously acquired knowledge, and missed curriculum 

content due school closures. 

“We have these rolling schemes of work every year, we’ve just rewritten our whole curriculum, and we 

are having to pitch it a lot lower. That’s a good reflection of Year 7 behaviour and ability.” (P12, school 1, 

Class Teacher) 

Many staff observed a lack of pupil engagement upon returning to school, often attributing this 

to pupils struggling to access the work. They expressed the greatest concern for pupils who had lower 

academic levels before the pandemic and those from disadvantaged backgrounds, noting that these 

groups were disproportionately affected. 

“On-line learning definitely highlighted inequality. Students trying to do work on their phone, not having 

Wi-Fi, not having a laptop, not having any space to work. I’ve got some students caring for parents because 

parents are single and ill. It’s just an awful lot.” (P4, school 2, Senior Leader) 

However, staff also highlighted some positive impacts of school closures on certain pupils, 

particularly those who typically struggle in a traditional school setting. Examples included pupils 

who were less confident, those with mental health challenges, autism, or behavioural difficulties, as 

they may have found remote learning environments less stressful and more accommodating of their 

needs. 

Pupils echoed staff concerns about the negative impact of school closures on their learning, often 

attributing this to reduced academic support from teachers and missed curriculum content. Some 

also acknowledged that their own lack of motivation, decreased engagement, and reduced 

productivity during remote learning contributed to setbacks in their academic progress. Many pupils 

reported struggling with concentration, time management, and establishing a study routine while 

learning from home. 

“One time my WiFi, it shut out like ten times during the online lessons and I was really preoccupied so I 

didn’t really have much motivation to do any of the work, I have no work from lockdown or anything, to be 

honest.” (Pupil 8, school 2, Year 7) 

On return to school, pupils frequently expressed feelings of lost academic progress and 

competence, along with anxiety about catching up. Notably, no pupils reported any positive impact 

of school closures or in-school mitigation measures on their learning. 

Both pupils and staff reported difficulties in coping with the changes and uncertainty over the 

exam processes and university application procedures. These disruptions caused significant stress 

for staff and heightened anxiety among pupils, many of whom worried about the impact on their 

academic future and job prospects. 

“One of my Year 11 boys contacted me and he said, ‘Miss I’m just not sleeping and I’m finding it really 

hard to turn up for lessons’, and he’s my top student in that Year 11 group and I said,  ‘Well you know are 

you going to bed at a reasonable time?’ and he said, ‘I’m just so anxious I wake in the night and I’m worried 

about my future and I’m worried about my grades.” (P12, school 1, Class Teacher) 

Some pupils reported these difficulties led to apathy. 

“It’s like everything got cancelled and everything got changed, so in terms of exam results and, you know, 

UCAS [university application process], there’s this kind of feel that it doesn’t really matter about choices 

because it will change.” (Pupil 24, school 5, Year 7)  

3.3. Social Impact  

Findings indicated that school closures and in-school mitigation measures had social impacts on 

staff and pupils. School culture and social interactions were disrupted, limiting opportunities for 

connection.  Staff’s accounts also indicated that social, emotional and behavioural needs of pupils 

increased.   

3.3.1. Impact on School Culture and Social Opportunities  
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Both staff and pupils reported missing the culture of school life during school closures. On return 

to school, many felt that the overall ethos of schools had changed. Restrictions led to the loss of 

familiar rituals, routines, and norms, weakening their sense of community and belonging.  

Social opportunities were also negatively affected, as many shared spaces and facilities were no 

longer accessible. Canteens and sports halls were repurposed for COVID-19 testing, while physical 

distancing measures limited the use of libraries, study areas, and social spaces. For staff, meeting 

rooms, shared offices, and staff rooms were also restricted, further limiting collaboration and 

connection.  

“We can’t access the tennis courts or netball courts or anything that our school really has. We can’t even 

go to the library. Sport was a very big part of my school life and obviously it’s not anymore.” (Pupil 22, school 

5, Year 12) 

“We were all based in our offices having a good old catch up and good old grumble about everything, but 

I’ve hardly seen any of my colleagues at all in the last sort of three and a half weeks because you know we’ve 

been warned to stay out of the offices and not be around too many people so it’s quite isolating.” (P12, school 

1, Class Teacher)  

Pupils frequently reported the negative impact of missed extra-curricular activities, enrichment 

events, and other school-based experiences that typically support social development. The loss of 

these opportunities limited their ability to connect with peers, engage in new experiences, and 

develop important social skills. 

“My teacher towards the end of our first year of sixth form, was like, ‘Okay guys, I can't do this anymore. 

What we're gonna do is next lesson, you bring in an object and you talk about it’. It was like a show and tell, it 

was something you do in Year 3. And yeah, I think that was quite awkward. But I think definitely people haven't 

been talking as much, because we didn't go out for, what, a good solid seven weeks.” (Pupil 21, school 5, Year 

12)  

“There’s no work experience and there are other things that we can’t do because of COVID which is 

probably having a negative impact on them.” (P15, school 1, Headteacher)  

“Christmas performances, going away on residential trips and camps, all those kinds of things, which to 

be honest, are the big things for the kids that they always remember and enjoy, we haven’t been able to do.” (P1, 

school 3, Headteacher)  

Pupils also expressed frustration over the negative impact of COVID-19 restrictions on their 

social lives beyond school. Many described feeling a lack of enjoyment, purpose, and motivation, as 

well as experiencing boredom due to the limitations on their daily activities. 

“Like you get up and you know in your mind that you’re not gonna do anything that day – you’re just 

gonna sit at home and not do anything. It’s just like, ‘What am I doing with my life?’, ‘Why am I living this?’ 

Something that you just feel like, ‘I want to do something, but I don’t know what to do,’ if that makes sense. 

You don’t really have that much energy or motivation to do things. One day, I just would not feel like getting 

up or doing any exercise.” (Pupil 13, school 1, Year 7)  

Pupils also lost out on important events that mark transitions and rites of passage in their school 

life as they had to be cancelled, highlighting the emotional impact of missing these important 

milestones. 

“We had students leave us before summer without being able to say farewell to people. You know it’s loss 

of these experiences.” (P5, school 3, Senior Leader)  

“It was a bit weird moving up (to secondary school) during the pandemic ‘cause we didn’t get open days 

and we didn’t get the headteacher talking to us face to face, she had to send us a video.” (Pupil 5, school 2, 

Year 7)  

Staff experienced a significant loss of social interactions with colleagues which affected their 

ability to support one another and maintain a sense of teamwork during school closures and when 

returning under COVID-19 mitigation measures. 

Some staff also reported a loss of professional identity due to the shift in their role as a teacher 

during school closures. The absence of in-person interactions with both colleagues and pupils left 

many feeling disconnected from their usual teaching environment. As a result, many staff members 
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reported feelings of loneliness and isolation, further impacting their wellbeing and sense of belonging 

within the school community.  

“In the September term that was quite miserable really, being stuck at the front and not being able to 

interact with people normally.” (P19, school 5, Senior Leader)  

For some staff, the social impact of COVID-19 restrictions was particularly significant due to 

their personal living circumstances. Upon returning to school, many reported feeling unhappy as 

physical distancing measures limited their usual interactions with both colleagues and pupils. The 

cancellation of social and wellbeing activities and events, such as ‘coffee and cake’, further 

contributed to feelings of isolation, reducing opportunities for staff to connect and support one 

another.  

“We normally have a barbeque in the summer where everyone brings their family and there’s a carol 

service and a commemoration day and there’s all these events that build up the culture and the environment of 

school that also really helps the staff. They used to meet for breakfast and this kind of stuff, that type of stuff is 

so important – so important and it will not be happening anywhere.” (P5, school 3, Senior Leader)   

3.3.2. Impact on Social, Emotional and Behavioural Needs of Pupils  

All staff reported a rise in pupils’ social, emotional and behavioural needs. Many observed that 

pupils appeared unsettled, struggled to follow established school routines, and faced difficulties in 

managing peer relationships. 

“The social skills they’re not as good as they were and we’re seeing more challenging behaviour from key 

pupils, and they show it in different ways. There’s lots more arguments between the kids in some classes, I guess 

that’s how they’re showing that they’re not okay.” (P7, school 3, Senior Leader)  

Many staff highlighted that the increased social, emotional, and behavioural needs of pupils 

placed an additional burden on them, negatively affecting their own wellbeing and relationships with 

pupils.  

“There’s a lot more negative interactions with children, just being unsettled and boisterous. They are 

really, really struggling to settle and I’m really upset because I’m not managing to meet the needs of the majority 

of the students because of the behaviour of the others and I’m so sick of it. It’s having not been in school for so 

long and being out of routine and who knows what they’re dealing with at home. Boredom, loneliness, other 

more serious concerns and you see it…you see it in them when they come back to school.” (P10, school 1, Class 

Teacher) 

Staff also gave accounts of the challenges of physical distancing measures and face coverings, 

which made it more difficult to communicate effectively in the classroom. These barriers hindered 

their ability to manage behaviour and provide emotional support to pupils. 

The disruption to key transition periods, particularly for Year 7 (moving to secondary school) 

and Year 12 (transitioning to sixth form), was especially concerning. Pupils in these year groups were 

not only below expected achievement levels but also lacked independence and essential social and 

emotional skills. As a result, both staff and pupils experienced greater difficulties, making school life 

more stressful and challenging. 

“They’re not as mature as another Year 7 would be in previous years. They haven’t got emotional 

intelligence because they didn’t have the transition period.” (P11, school 4, Pastoral Support Teacher) 

Echoing staff accounts, many pupils reported feeling unsettled on return to school. They 

struggled with developing a sense of independence during school closures and found it difficult to 

maintain friendships. 

The summer was ruined because I didn’t get to see any of my friends.” (Pupil 17, school 5, Year 7)  

Pupils also described challenges in holding conversations with peers and ongoing relationship 

difficulties, often attributing these issues to restrictions on mixing with other pupils. Additionally, 

some experienced separation anxiety after spending an extended period at home with their families 

during school closures, making the transition back to school and taking part in extra-curricular 

activities even more challenging. 
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“Before COVID I could just go on a sleepover, go camping with my scouts or something. I wouldn’t be 

afraid to do it. But now, because I’ve spent so much time with my parents, I get nervous leaving them, I get 

nervous about going on sleepovers and doing stuff like that.” (Pupil 5, school 2, Year 7)  

Despite the challenges, many pupils demonstrated resilience in adapting to post-lockdown 

school life. Staff reported that most pupils quickly re-adjusted to school routines, showing flexibility 

and the ability to cope with the disruptions caused by COVID-19. Their capacity to adapt highlighted 

their strength in navigating change despite the difficulties they faced. 

“From what I’ve seen, students are remarkably adaptable and flexible and resilient and when they come 

back into the school building because that routine has been embedded, it’s remarkable how quickly it all seems 

normal again being back. And the same with staff, teachers are very routine orientated.” (P9, school 4, 

Assistant Headteacher)  

3.4. Safeguarding Impact 

Findings indicated that school closures and in-school mitigation measures had a significant 

impact on safeguarding and pupil welfare. Staff reported an increase in safeguarding concerns, with 

a rise in pupil welfare needs during and after school closures. 

3.4.1. Impact on Pupil Safeguarding Needs 

During lockdowns, there were frequent reports of domestic violence and increased police 

involvement with families, highlighting the heightened risks faced by vulnerable pupils. Staff 

described feeling overwhelmed by the growing safeguarding demands, adding to their workload 

and emotional burden. 

“There have been more domestic violence incidents at home; more parental conflict. There’s been conflicts 

between children and parents and abuse from children to parents, you know.” (P18, school 5, Deputy 

Headteacher) 

“I’ve heard really upsetting things while I’ve been on the phone to students. Really upsetting things that’s 

going on in a household, like domestic abuse. But also dealing with students in care that were significant risk. 

Obviously, my son was working at home, my husband was working at home, and I felt like I was bringing into 

my home all these safeguarding and wellbeing issues because I felt like I couldn’t escape them.” (P20, school 

5, Senior Leader)  

3.4.2. Impact on Pupil Welfare Provision 

Staff reported a significant loss of access to external services and professionals during the 

pandemic that were typically available previously to support pupils. Any support that remained 

available was often delayed and delivered online, which many felt was less effective and negatively 

impacted pupils in need. Frustration grew among staff due to the lack of welfare provision, as they 

took on increased responsibilities in identifying, monitoring, and supporting at-risk pupils.  

“Social care still aren’t doing face to face, and it is still very much on the school to be sorting out these 

kind of issues. We only have a certain number of hours in the day where we can try and sort of sort their 

academic stuff out, and then to try and deal with everything that has been going on at home.” (P3, school 3, 

Senior Leader) 

Many described feeling burdened by these additional duties, particularly during school closures 

when they had to step in to provide extra care. This included conducting home visits, delivering food 

packs, and making check-up phone calls to ensure pupil wellbeing and safety. 

“It’s keeping children safe. We want to make sure these children (that normally have social workers) are 

okay and I think the emotional demand is massive, we don’t have the time to do what we feel is right, and that 

is really taking its toll.” (P1, school 3, Headteacher)  

On return to school, staff reported feeling overwhelmed by the growing demand for pastoral 

care and mental health support. This was needed due to existing pre-pandemic backlog, an increase 

in new safeguarding concerns, and ongoing difficulties in accessing expert support services. 
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Staff also reported difficulties providing their usual pastoral care for pupils due to restrictions. 

Also due to pastoral staff being used to run COVD-19 testing and other health and safety duties.  

3.5. Mental Health and Wellbeing Impact  

COVID-19 school closures and in-school mitigation measures significantly disrupted school life, 

negatively affecting the mental health and wellbeing of both staff and pupils.  

3.5.1. Impact on Staff Mental Health and Wellbeing  

Staff frequently reported feeling undervalued and overwhelmed by excessive workloads while 

lacking autonomy to make decisions. Accounts highlighted that the increased workload demands 

were unsustainable and raised concerns about staff retention. Teaching and supporting pupils 

became particularly challenging due to high learning needs, disengagement, and increased 

behavioural, social, and emotional difficulties. The lack of professional and external support further 

exacerbated these feelings. Additionally, concerns about COVID-19 exposure created a poor sense of 

safety, further impacting staff wellbeing. Many reported experiencing depression, anxiety, 

frustration, helplessness, and both mental and physical exhaustion. 

“Staff have struggled. There has been an element of ‘I don’t feel like I can do anymore’. So that feeling of 

loss of capacity.” (P8, school 4, Assistant Headteacher)  

Most staff felt unsupported in managing their own mental health and wellbeing, both during 

school closures and after returning to in-person teaching. However, despite these challenges, staff in 

most schools remained committed to their roles, supporting one another and working together to 

navigate the difficulties.  

“Everybody has a sense of – how can we do this and how can we achieve this for our students and ourselves. 

I don’t know, it’s a bit like you know in the war time they had all that sort of spirit, well we’ve kind of got that 

same spirit I suppose.” (P11, school 4, Pastoral Support Teacher)  

3.5.2. Impact on Pupil Mental Health and Wellbeing  

Many pupils expressed resentment that the COVID-19 pandemic had become the central focus 

of school life, leaving them feeling burdened by its ongoing impact.  

“For me it’s like every conversation you have it will somehow lead to Corona, and everything is infested 

with the subject Corona, every lesson we speak about Corona, every lesson.” (Pupil 7, school 2, Year 7)  

There were frequent accounts of difficulties coping with loss, change and uncertainty with 

pupils describing a range of emotions including boredom, frustration, anger, detachment, 

disengagement, and loneliness. Many also felt let down, experiencing heightened anxiety, fear, stress, 

and depression. Some reported feeling so overwhelmed that it led to an increase in self-harm 

behaviours. 

“It’s very hard to get out of negative thinking. A lot was triggered by COVID-19, but the effects are still 

there even without COVID being as strict. So I do think it will impact a lot of people, like, further down the 

track kind of thing.” (Pupil 25, school 5, Year 12) 

“I love school, I love my teachers and I love seeing my friends, I'm a very sociable person, I talked to the 

whole school, I talk to every person I see, so it was kind of hard for me. I was, ‘Oh, I'm so upset now’. It did 

make me depressed to be honest, I'm not gonna lie.” (Pupil 21, school 5, Year 12) 

Additionally, pupils commonly experienced poor sleep, a loss of motivation, and a decline in 

their learning capacity, skills, and abilities. The lack of adequate welfare support—especially limited 

access to external professional services—further exacerbated their mental health challenges, leaving 

many without the help they needed. 

4. Discussion 

This study examined how COVID-19 school closures and in-school mitigation measures affected 

English secondary school staff and pupils. The findings revealed that disruptions to usual ways of 

working had a negative impact on school life, as well as the mental health and wellbeing of the school 
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community. COVID-19 mitigation measures disrupted teaching and learning, impacted the school 

community socially, impacted safeguarding needs and welfare provision, and negatively impacted 

both staff and pupil mental health and wellbeing. Both staff and pupils experienced a strong sense of 

loss, uncertainty, and increased stress. 

Implications for Staff  

Participants’ accounts reinforced existing research highlighting the pressures faced by school 

staff [19–29,33–35]. Concerns about staff workload have long been recognised [41], and the additional 

burdens imposed by COVID-19 further intensified these challenges [42]. Reducing staff workload in 

future pandemics should be a key priority. This study also found that many staff felt unsupported in 

managing their own mental health and wellbeing during the pandemic. Addressing this issue is 

critical, especially given the well-documented link between staff wellbeing and pupil mental health 

[43].  

Implications for Pupils 

Previous research has consistently reported the negative impact of the pandemic on young 

people’s mental health and wellbeing [21–26,30–35], with most studies focusing on the effects of 

lockdown and school closures. More far-reaching consequences involving negative impacts on pupil 

behaviour, learning and pastoral care were predicted [44]. This study confirmed these showing that 

negative effects persisted beyond school closures during lockdowns and that in-school mitigation 

measures also had a significant adverse impact.  

The latest national survey in England (2023) [45] reported an increase in mental health disorders 

in children and young people over time, suggesting that one in five now have a probable mental 

health disorder. Research also indicates that pupils themselves perceive their mental health and 

wellbeing as having deteriorated due to the pandemic [9]. Findings from this study provide further 

insight into how school closures and mitigation measures exacerbated issues. Feelings of stress, loss 

and uncertainty, and resentment of COVID-19’s disruption to school life have negatively affected 

pupils’ mental health and wellbeing. Given the established link between positive mental health and 

academic achievement [46], reducing disruption to school life in future pandemics and addressing 

pupils' emotional responses are crucial for minimising long-term consequences on both wellbeing 

and academic outcomes.  

Staff perspectives in this study also support concerns over the disproportionate impact of the 

pandemic on pupils from disadvantaged backgrounds, highlighting the need for targeted solutions 

to minimise these disparities in future pandemics. However, findings align with previous research 

suggesting that school closures had some positive effects for certain young people [10–12]. This raises 

the possibility that for some pupils, online learning could serve as a viable alternative to attending 

school under restrictive mitigation measures. Staff also reported that many pupils demonstrated 

resilience on return to school, a perspective that has been less frequently reported [47]. Further 

research into strategies for fostering pupil resilience and optimising remote learning is warranted.  

Implications for Policy and Practice 

The perspectives of staff and pupils from this study provide vital insights to inform policy and 

practice in future pandemics. Strategies should focus on minimising disruption, reducing stress, loss 

and uncertainty, alleviating additional staff burden, and enhancing support for both staff and pupil 

mental health and wellbeing. Findings from this study highlight the need to mitigate the negative 

impact of in-school measures that disrupt social interactions, relationships, and daily routines. 

Maintaining stability, preserving school traditions, and ensuring key transition events take place 

were found to be particularly important for both staff and pupils. While policymakers must take steps 

to reduce infection risks, these measures must be carefully balanced against the potential harm to 

school life and the overall wellbeing of the school community. Future pandemic planning should 
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prioritise approaches that protect both public health and the continuity of education, social 

connections, and emotional wellbeing. 

The COVID-19 crisis has highlighted the significant role schools play in providing essential 

services (for example mental health support, food assistance, and safeguarding interventions) [48]. 

Beyond academic development, schools serve as vital spaces for young people’s social and emotional 

growth [49]. To protect the mental health and wellbeing of the school community in future 

pandemics, it is essential to ensure continued access to external specialist services. Given that 

challenges in accessing these services were already reported before the pandemic, additional training, 

support, and resources for school staff to manage pastoral and safeguarding responsibilities within 

schools are also necessary. Strengthening these areas will help maintain essential support for young 

people and reduce the strain on school staff.  

Limitations and Strengths  

This study was conducted between January and August 2021, capturing real-time perspectives 

of both staff and pupils during the COVID-19 pandemic. A key strength of this research is its ability 

to document the lived experiences of school closures and in-school mitigation measures as they 

unfolded. The triangulation of staff and pupil perspectives strengthens the validity of the findings by 

providing a more comprehensive understanding of the impact on school life and mental health and 

wellbeing. 

Although the study sample was drawn from Southwest England, the diversity of school 

characteristics and COVID-19 rates comparable to other regions in England enhance the 

generalisability of the findings. Additionally, the implications for policy and practice extend beyond 

the UK and are relevant in a global context. 

However, a longitudinal qualitative study would have provided deeper insight into both the 

immediate and long-term effects of the pandemic on school life, as well as the mental health and 

wellbeing of staff and pupils. Including parent perspectives may have further enriched the findings 

by offering additional viewpoints on the challenges faced by families during this period. 

Despite these limitations, this is, to our knowledge, the first study to explore both staff and pupil 

experiences of school closures and COVID-19 mitigation measures in UK secondary schools. As such, 

it offers valuable insights to inform future pandemic preparedness and response strategies. 

Further Research  

Longitudinal studies would be valuable in assessing both the immediate and long-term effects 

of COVID-19 on school life, as well as on staff and pupil mental health and wellbeing. Further 

research could help identify effective interventions and strategies that have supported staff and 

pupils in coping with pandemic-related disruptions. These findings could inform evidence-based 

recommendations to mitigate negative impacts and enhance preparedness for future pandemics.  

5. Conclusions 

Lessons from the COVID-19 pandemic can help inform responses to future public health crises. 

While policymakers must work to minimise infection risks, the benefits of mitigation measures 

should be carefully balanced against the disruption they cause to school life, and negative impact on 

mental health and wellbeing of staff and pupils. Any in-school mitigation strategies should be 

supported by strong evidence of their effectiveness in reducing infection to prevent unnecessary 

harm to education, as well as to avoid widening existing inequalities among pupils. 

Furthermore, schools should be supported in maintaining their role so that they can effectively 

deliver education and welfare support. Strengthening schools’ capacity to support mental health and 

wellbeing and deliver safeguarding and pastoral care must be a priority in future pandemic planning. 

Acknowledgments: We acknowledge support from the wider CoMMinS team led by Professor Caroline Relton. 

We would also like to acknowledge the school contacts for their assistance with recruitment, parents that 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 7 April 2025 doi:10.20944/preprints202504.0540.v1

https://doi.org/10.20944/preprints202504.0540.v1


 12 of 15 

 

provided their consent for their child to take part, and the staff and pupils involved in the interviews. Thank you 

to Dr Harriet Fisher, Research Fellow, University of Bristol, for reviewing an early draft of this work. 

Author Contributions: SR: JH conceived and designed the study. SB, JW conducted interviews and analysed 

the data and SB drafted the manuscript. All authors contributed to revisions, read and approved the final 

manuscript. 

Conflicts of interest: None declared. 

Funding: This research was funded by the National Institute for Health Research (NIHR) and UK Research and 

Innovation (UKRI) COVID-19 rapid response initiative (grant number MR/V028545/1) and supported by NIHR 

Applied Research Collaboration West (NIHR ARC West) at University Hospitals Bristol NHS Foundation Trust 

and  NIHR Health Protection Research Unit (HPRU) in Behavioural Science and Evaluation at Univeristy of 

Bristol.  The views expressed in this article are those of the authors and not necessarily those of the NIHR, or 

the Department of Health and Social Care. The funders had no role in study design, data collection and analysis, 

decision to publish, or preparation of the manuscript. 

Abbreviations 

CoMMinS COVID-19 Mapping and Mitigation in Schools study   

DfE   Department for Education 

PSHE   Personal Social and Health Education  

FSM  Free School Meals 

IMD  Index of Multiple Deprivation 

References 

1. Parveen, K.; Tran, P.Q.B.; Alghamdi, A.A.; Namaziandost, E.; Aslam, S.; Xiaowei, T. Identifying the 

Leadership Challenges of K-12 Public Schools During COVID-19 Disruption: A Systematic Literature 

Review. Front. Psychol 2022, 13, 875646. 

2. Department for Education. Vulnerable Children and Young People, and Critical Workers. London: DfE. 

Available online: Vulnerable children and young people, and critical workers - GOV.UK  (last updated 10 

May 2023; accessed on 1 April 2025). 

3. Department for Education. Operational Guidance. London: DfE. Available online: 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/10571

06/220224_Schools_guidance.pdf (first published 2 January 2021, last updated February 2022, accessed on 

1 April 2025). 

4. Young Minds. Coronavirus: Impact on Young People with Mental Health Needs. Survey 4: February 2021. 

Available online: Covid Impact On Young People With Mental Health Needs | YoungMinds  (accessed 

on 1 April 2025).  

5. Millar, R.; Quinn, N.; Cameron, J.; Colson, A. Considering the Evidence of the Impacts of Lockdown on the 

Mental Health and Wellbeing of Children and Young People within the Context of the Individual, the 

Family, and Education. Available online: MHF-Scotland-Impacts-of-lockdown.pdf (accessed on 1 April 

2025). Glasgow: Mental Health Foundation. 2020. 

6. Clark, H.; Royal, P.; West, H.; Cortina, M.; Luberano, M.; Devalia, U.; Howells, K.; McManus, S.; Hodgson, 

A.; Foster, S.; Musgrave, J.; Salt, K.; Rubenstein, B.; Murray, A. The COVID Generation: A Mental Pandemic in 

the Making. UK Government All-Party Parliamentary Group on a Fit and Healthy Childhood: 2021. 

Available online: http://hdl.handle.net/1893/35944 (accessed on 1 April 2025). 

7. Samji, H.; Wu, J.; Ladak, A.; Vossen, C.; Stewart, E.; Dove, N.; Long, D.; Snell, G. Mental Health Impacts of 

the COVID-19 Pandemic on Children and Youth—A Systematic Review. Child Adolesc. Ment. Health 2022, 

27(2), 173–189. 

8. Viner, R.M.; Russell, S.J.; Croker, H.; Packer, J.; Ward, J.; Stansfield, C.; Mytton, O.; Bonell, C.; Booy, R. 

School Closure and Management Practices during Coronavirus Outbreaks Including COVID-19: A Rapid 

Systematic Review. Lancet Child Adolesc. Health 2020, 4(5), 397–404. 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 7 April 2025 doi:10.20944/preprints202504.0540.v1

https://doi.org/10.20944/preprints202504.0540.v1


 13 of 15 

 

9. Dewa, L.H.; Roberts, L.; Choong, E.; Crandell, C.; Demkowicz, O.; Ashworth, E.; Branquinho, C.; Scott, S. 

The Impact of COVID-19 on Young People’s Mental Health, Wellbeing and Routine from a European 

Perspective: A Co-Produced Qualitative Systematic Review. PLoS ONE 2024, 19(3), e0299547. 

10. Knowles, G.; Gayer-Anderson, C.; Turner, A.; Dorn, L.; Lam, J.; Davis, S.; Blakey, R.; Lowis, K.; Schools 

Working Group; Young Persons Advisory Group; Pinfold, V. COVID-19, Social Restrictions, and Mental 

Distress among Young People: A UK Longitudinal, Population-Based Study. J. Child Psychol. Psychiatry 

2022, 63(11), 1392–1404. 

11. Widnall, E.; Winstone, L.; Mars, B.; Haworth, C.M.A.; Kidger, J. Young People's Mental Health during the 

COVID-19 Pandemic: Initial Findings from a Secondary School Survey Study in South West England. NIHR 

School for Public Health Research, 24 August 2020. 

12. Postigo-Zegarra, S.; Julián, M.; Schoeps, K.; Montoya-Castilla, I. Psychological Adjustment of Spanish 

Adolescents and Their Parents during COVID-19 Lockdown: A Mixed-Method Approach. PLoS ONE 2021, 

16(7), e0255149. 

13. O’Sullivan, K.; Clark, S.; McGrane, A.; Rock, N.; Burke, L.; Boyle, N.; Joksimovic, N.; Marshall, K. A 

Qualitative Study of Child and Adolescent Mental Health during the COVID-19 Pandemic in Ireland. Int. 

J. Environ. Res. Public Health 2021, 18(3), 1062. 

14. Fisher, H.; Lambert, H.; Hickman, M.; Yardley, L.; Audrey, S. Experiences of the Coronavirus Disease-19 

(COVID-19) Pandemic from the Perspectives of Young People: Rapid Qualitative Study. Public Health Pract 

2021, 2, 100162. 

15. McCluskey, G.; Fry, D.; Hamilton, S.; King, A.; Laurie, M.; McAra, L.; Stewart, T.M. School Closures, Exam 

Cancellations and Isolation: The Impact of COVID-19 on Young People’s Mental Health. Emot. Behav. Diffic 

2021, 26(1), 46–59. 

16. Buchanan, D.; Hargreaves, E.; Quick, L. Schools Closed during the Pandemic: Revelations about the Well-

Being of ‘Lower-Attaining’ Primary-School Children. Educ 3–13 2023, 51(7), 1077–1090. 

17. McKinlay, A.R.; May, T.; Dawes, J.; Fancourt, D.; Burton, A. ‘You’re Just There, Alone in Your Room with 

Your Thoughts’: A Qualitative Study about the Psychosocial Impact of the COVID-19 Pandemic among 

Young People Living in the UK. BMJ Open 2022, 12(2), e053676. 

18. Scott, S.; McGowan, V.J.; Visram, S. ‘I’m Gonna Tell You about How Mrs Rona Has Affected Me’: Exploring 

Young People’s Experiences of the COVID-19 Pandemic in North East England—A Qualitative Diary-

Based Study. Int. J. Environ. Res. Public Health 2021, 18(7), 3837. 

19. Lien, C.M.; Khan, S.S.; Eid, J. School Principals’ Experiences and Learning from the COVID-19 Pandemic 

in Norway. Scand. J. Educ. Res 2023, 67(5), 775–790. 

20. Beauchamp, G.; Hulme, M.; Clarke, L.; Hamilton, L.; Harvey, J.A. ‘People Miss People’: A Study of School 

Leadership and Management in the Four Nations of the United Kingdom in the Early Stage of the COVID-

19 Pandemic. Educ. Manag. Adm. Leadersh 2021, 49(3), 375–392. 

21. Sundaram, N.; Bonell, C.; Ladhani, S.; Langan, S.M.; Baawuah, F.; Okike, I.; Ahmad, S.; Beckmann, J.; 

Garstang, J.; Brent, B.E.; Brent, A.J. Implementation of Preventive Measures to Prevent COVID-19: A 

National Study of English Primary Schools in Summer 2020. Health Educ. Res 2021, 36(3), 272–285. 

22. Education Support. Teacher Wellbeing Index 2020. November 2020. Available online: 

https://www.educationsupport.org.uk/media/yfrhfjca/teacher_wellbeing_index_2020.pdf (accessed on 1 

April 2025).  

23. NASUWT. Wellbeing at Work Survey. 2022. Available online: https://www.nasuwt.org.uk (accessed on 1 

April 2025). 

24. Bradshaw, C.P.; Kush, J.M.; Braun, S.S.; Kohler, E.A. The Perceived Effects of the Onset of the COVID-19 

Pandemic: A Focus on Educators’ Perceptions of the Negative Effects on Educator Stress and Student Well-

Being. Sch. Psychol. Rev 2024, 53(1), 82–95. 

25. McDonough, S.; Lemon, N. ‘Stretched Very Thin’: The Impact of COVID-19 on Teachers’ Work Lives and 

Well-Being. Teach. Teach 2024, 30(7–8), 1070–1082. 

26. Li, Q.; Tarimo, C.S.; Miao, Y.; Zeng, X.; Wu, C.; Wu, J. Effects of Mask Wearing on Anxiety of Teachers 

Affected by COVID-19: A Large Cross-Sectional Study in China. J. Affect. Disord 2021, 281, 574–580. 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 7 April 2025 doi:10.20944/preprints202504.0540.v1

https://doi.org/10.20944/preprints202504.0540.v1


 14 of 15 

 

27. Nabe-Nielsen, K.; Fuglsang, N.V.; Larsen, I.; Nilsson, C.J. COVID-19 Risk Management and Emotional 

Reactions to COVID-19 among School Teachers in Denmark: Results from the CLASS Study. J. Occup. 

Environ. Med 2021, 63(5), 357–362. 

28. Marchant, E.; Griffiths, L.; Crick, T.; Fry, R.; Hollinghurst, J.; James, M.; Cowley, L.; Abbasizanjani, H.; 

Torabi, F.; Thompson, D.A.; Kennedy, J. COVID-19 Mitigation Measures in Primary Schools and 

Association with Infection and School Staff Well-Being: An Observational Survey Linked with Routine 

Data in Wales, UK. PLoS ONE 2022, 17(2), e0264023. 

29. Robinson, L.E.; Valido, A.; Drescher, A.; Woolweaver, A.B.; Espelage, D.L.; LoMurray, S.; Long, A.C.; 

Wright, A.A.; Dailey, M.M. Teachers, Stress, and the COVID-19 Pandemic: A Qualitative Analysis. Sch. 

Ment. Health 2023, 15(1), 78–89. 

30. Harris, A.; Jones, M. Leading during a Pandemic–What the Evidence Tells Us. Sch. Leadersh. Manag 2022, 

42(2), 105–109. 

31. Allen, R.; Jerrim, J.; Sims, S. How Did the Early Stages of the COVID-19 Pandemic Affect Teacher Well-

Being? Cent. Educ. Policy Equal. Oppor. (CEPEO) Work. Pap. 2020, 1(20), 1–20. 

32. Marchant, E. The Mental Health and Well-Being of Senior School Leaders in Wales and Northern Ireland. 

Eur. J. Public Health 2023, 33(Suppl. 2), ckad160.687. 

33. Kim, L.E.; Asbury, K. ‘Like a Rug Had Been Pulled from under You’: The Impact of COVID-19 on Teachers 

in England during the First Six Weeks of the UK Lockdown. Br. J. Educ. Psychol 2020, 90(4), 1062–1083. 

34. Kim, L.E.; Leary, R.; Asbury, K. Teachers’ Narratives during COVID-19 Partial School Reopenings: An 

Exploratory Study. Educ. Res 2021, 63(2), 244–260. 

35. Kim, L.E.; Oxley, L.; Asbury, K. “My Brain Feels Like a Browser with 100 Tabs Open”: A Longitudinal 

Study of Teachers’ Mental Health and Well-Being during the COVID-19 Pandemic. Br. J. Educ. Psychol 2022, 

92(1), 299–318. 

36. Littlecott, H.; Krishnaratne, S.; Hummel, J.; Orban, E.; Heinsohn, T.; Noel-Storr, A.H.; Strahwald, B.; Jung-

Sievers, C.; Ravens-Sieberer, U.; Rehfuess, E. Unintended Consequences of Measures Implemented in the 

School Setting to Contain the COVID-19 Pandemic: A Scoping Review. Cochrane Database Syst. Rev 2024, 

12, CD015397. DOI: 10.1002/14651858.CD015397.pub2.  

37. Bell, S.L.; Williams, J.; Redwood, S.; Horwood, J. School Life during COVID-19: A Qualitative Study 

Exploring English Secondary School Staff and Pupils’ Experiences of the School-Based Mitigation 

Measures. BMC Public Health 2025, 25: 845.DOI: 10.1186/s12880-025-21696-6. 

38. CoMMinS Study. Available online: https://commins.org.uk (accessed on 1 April 2025). 

39. Swain, J. A Hybrid Approach to Thematic Analysis in Qualitative Research: Using a Practical Example. 

Sage Research Methods 2018, 12 January. 

40. QSR International Pty Ltd. NVivo (Version 12). 2018. Available online: 

https://www.qsrinternational.com/nvivo-qualitative-data-analysis-software/home (accessed on 1 April 

2025). 

41. Department for Education. Workload Reduction Taskforce: Initial Recommendations. 2024. London: DfE. 

Available online: 

https://assets.publishing.service.gov.uk/media/65a10648e8f5ec000d1f8c2f/Workload_reducation_taskforc

e_-_initial_recommendations.pdf (accessed on 1 April 2025). 

42. Kotowski, S.E.; Davis, K.G.; Barratt, C.L. Teachers Feeling the Burden of COVID-19: Impact on Well-Being, 

Stress, and Burnout. Work 2022, 71, 407–415. 

43. Harding, S.; Morris, R.; Gunnell, D.; Ford, T.; Hollingworth, W.; Tilling, K.; Evans, R.; Bell, S.; Grey, J.; 

Brockman, R.; Campbell, R. Is Teachers’ Mental Health and Wellbeing Associated with Students’ Mental 

Health and Wellbeing? J. Affect. Disord. 2019, 242, 180–187. 

44. Lorenc, A.; Kesten, J.M.; Kidger, J.; Langford, R.; Horwood, J. Reducing COVID-19 Risk in Schools: A 

Qualitative Examination of Secondary School Staff and Family Views and Concerns in the South West of 

England. BMJ Paediatr. Open 2021, 5, e001098. 

45. Newlove-Delgado, T.; Marcheselli, F.; Williams, T.; Mandalia, D.; Dennes, M.; McManus, S.; Savic, M.; 

Treloar, W.; Croft, K.; Ford, T. Mental Health of Children and Young People in England, 2023; Leeds: NHS 

England, 2023. 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 7 April 2025 doi:10.20944/preprints202504.0540.v1

https://doi.org/10.20944/preprints202504.0540.v1


 15 of 15 

 

46. Gregory, T.; Monroy, N.S.; Grace, B.; Finlay-Jones, A.; Brushe, M.; Sincovich, A.; Heritage, B.; Boulton, Z.; 

Brinkman, S.A. Mental Health Profiles and Academic Achievement in Australian School Students. J. Sch. 

Psychol 2024, 103, 101291. 

47. Waters, L.; Allen, K.A.; Arslan, G. Stress-Related Growth in Adolescents Returning to School after COVID-

19 School Closure. Front. Psychol 2021, 12, 643443. 

48. Hoffman, J.A.; Miller, E.A. Addressing the Consequences of School Closure due to COVID-19 on Children's 

Physical and Mental Well-Being. World Med. Health Policy 2020, 12, 300–310. 

49. Colao, A.; Piscitelli, P.; Pulimeno, M.; Colazzo, S.; Miani, A.; Giannini, S. Rethinking the Role of the School 

after COVID-19. Lancet Public Health 2020, 5, e370. 

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those 

of the individual author(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) 

disclaim responsibility for any injury to people or property resulting from any ideas, methods, instructions or 

products referred to in the content. 

Preprints.org (www.preprints.org)  |  NOT PEER-REVIEWED  |  Posted: 7 April 2025 doi:10.20944/preprints202504.0540.v1

https://doi.org/10.20944/preprints202504.0540.v1

