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Abstract

The integration of artificial intelligence (Al) in digital classrooms has introduced both opportunities
and challenges for academic honesty. This narrative review study explored how Al tools influence
students’ learning behaviors, assessment practices, and ethical decision-making in academic tasks.
Data were collected from students and educators through surveys, interviews, and document
analysis, focusing on Al-assisted writing, digital platforms, and institutional policies. Findings reveal
that while Al can enhance learning efficiency and engagement, it also blurs the boundary between
legitimate academic support and misconduct. Many students perceive Al use as similar to peer
assistance, resulting in uncertainty regarding ethical practices. Lower proficiency students were
particularly prone to reliance on Al-generated outputs, highlighting the need for targeted
instructional support. Traditional assessment formats, such as essays and take-home assignments,
were identified as vulnerable to Al misuse, prompting calls for process-oriented evaluations,
reflective tasks, and in-class assessments. The study also emphasizes the importance of clear
institutional policies and Al literacy programs in promoting responsible use. Moreover, emerging
technological risks, including deepfake content, underscore the necessity of proactive guidance and
monitoring. Overall, the research suggests that fostering academic integrity in Al-mediated
classrooms requires a balanced approach, combining ethical education, innovative pedagogy, and
policy development. By cultivating transparency, critical thinking, and responsible Al engagement,
institutions can maximize Al's educational benefits while safeguarding authenticity and integrity in
student work.

Keywords: artificial intelligence; academic honesty; digital classroom; ethical use; academic integrity;
Al-assisted learning; assessment practices

Introduction

The rapid integration of artificial intelligence (Al) into education has significantly transformed
the landscape of teaching and learning. In recent years, Al-powered tools such as intelligent tutoring
systems, automated writing assistants, and generative language models have become increasingly
accessible to students across grade levels. While these technologies offer promising opportunities for
personalized learning and efficiency, they simultaneously raise profound concerns about academic
honesty. The digital classroom, once primarily challenged by traditional forms of plagiarism, now
confronts complex ethical dilemmas involving Al-assisted content creation, authorship ambiguity,
and the redefinition of intellectual ownership.

Academic honesty has long been regarded as a foundational principle of educational
institutions. It fosters trust, integrity, and accountability within academic communities. However, the
emergence of generative Al systems such as ChatGPT and other automated content generators has
complicated established norms of originality and authorship. Unlike conventional sources that can
be cited and traced, Al-generated outputs often lack clear provenance, making detection and
attribution more difficult. This technological shift challenges institutions to reconsider what
constitutes authentic student work in an era where machines can produce essays, solve equations,
and generate research summaries within seconds.
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Scholars argue that academic integrity must evolve alongside technological innovation.
According to Bretag (2016), academic integrity is not merely about preventing misconduct but about
cultivating ethical decision-making and shared values within learning communities. In the context of
Al, the emphasis shifts from simple rule enforcement to deeper ethical literacy. Students may not
always perceive Al use as dishonest, especially when such tools are marketed as productivity
enhancers. This ambiguity underscores the need for clearer institutional guidelines that distinguish
between acceptable assistance and academic misconduct.

Furthermore, the normalization of digital assistance tools blurs the boundaries between
collaboration and automation. As Selwyn (2019) notes, educational technologies are never neutral;
they reshape pedagogical practices and student behaviors. Al systems can unintentionally encourage
dependency, reducing opportunities for cognitive struggle and skill development. When students
rely excessively on Al to generate ideas or complete assignments, the authenticity of assessment
becomes questionable. Educators must therefore confront the pedagogical implications of Al use, not
solely its disciplinary consequences.

The challenge also extends to assessment design. Traditional written assignments, once
considered reliable measures of learning, are increasingly vulnerable to Al-assisted completion.
Research by Eaton (2022) emphasizes that institutions must move beyond detection-focused
approaches and instead redesign assessments to prioritize critical thinking, process-based evaluation,
and oral defenses. By shifting from product-oriented evaluation to process-oriented learning,
educators can reduce the temptation and feasibility of Al misuse while promoting genuine
engagement.

At the same time, it is essential to recognize that Al technologies are not inherently unethical.
When used responsibly, Al can enhance learning by offering immediate feedback, language support,
and adaptive instruction. UNESCO (2021) advocates for a human-centered approach to Al in
education, emphasizing transparency, inclusivity, and accountability. The challenge, therefore, lies
not in banning AI outright but in establishing ethical frameworks that guide its appropriate
integration into academic tasks. Students must be taught how to use Al tools critically and
responsibly rather than clandestinely.

Another significant concern involves equity. Access to advanced Al tools may widen existing
educational disparities, granting advantages to students with better technological resources. In
digital classrooms where monitoring is limited, students who are more technologically adept may
exploit Al capabilities more effectively than others. This raises questions about fairness in grading
and the integrity of academic competition. Addressing academic honesty in the Al era thus requires
attention not only to ethics but also to issues of digital access and social justice.

Institutional responses to Al-related misconduct often focus heavily on detection technologies.
However, reliance on Al-detection software presents its own ethical and practical challenges,
including false positives and privacy concerns. Scholars caution that surveillance-driven strategies
may erode trust between educators and students. A culture of suspicion can undermine the very
integrity institutions seek to protect. Instead, fostering open dialogue about Al use may cultivate
shared responsibility and transparency within academic communities.

Moreover, the concept of authorship itself is undergoing transformation. In a digital ecosystem
where humans and machines collaborate, determining intellectual contribution becomes increasingly
complex. Students may use Al for brainstorming, grammar refinement, or structural suggestions
without fully understanding where assistance ends and authorship begins. Clear policy frameworks
and educational workshops are necessary to delineate boundaries while encouraging ethical
reflection. The emphasis should remain on learning as a developmental process rather than solely on
the final output.

The urgency of addressing Al and academic honesty is amplified by the rapid pace of
technological advancement. As Al systems continue to evolve in sophistication, educational
institutions must proactively adapt their policies, pedagogies, and assessment strategies. Waiting for
misconduct to escalate before responding may compromise institutional credibility and student
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learning outcomes. A proactive, research-informed rationale supports the development of
comprehensive guidelines that balance innovation with integrity.

Ultimately, examining artificial intelligence and academic honesty in the digital classroom is not
merely about preventing cheating; it is about safeguarding the core values of education. Integrity,
accountability, and intellectual growth must remain central, even as technological tools expand. By
cultivating ethical awareness, redesigning assessments, and promoting responsible Al literacy,
institutions can navigate the challenges of Al integration without sacrificing academic standards. The
conversation must continue to evolve, ensuring that technology serves as a partner in learning rather
than a shortcut that undermines its purpose.

Review of Related Literature

The growing presence of artificial intelligence (Al) in education has sparked extensive scholarly
discussion, particularly regarding its implications for academic honesty. Early studies on digital
learning environments emphasized the benefits of accessibility and flexibility, yet recent literature
increasingly highlights the ethical challenges posed by Al-assisted learning tools. Researchers argue
that the digital classroom has evolved into a complex ecosystem where traditional definitions of
plagiarism and authorship are being continuously renegotiated. As Al technologies become more
sophisticated, the need to examine their impact on academic integrity becomes more urgent and
multidimensional.

One major strand of literature focuses on the transformation of student learning behaviors in Al-
supported environments. According to Luckin et al. (2016), Al systems can personalize learning
experiences, but they also introduce risks related to over-reliance and reduced independent thinking.
When students depend heavily on automated tools for generating responses, their engagement in
authentic cognitive processes may diminish. This shift raises concerns about whether submitted
academic outputs genuinely reflect students’ understanding or merely the capabilities of Al systems.

In addition, Holmes et al. (2019) emphasize that Al technologies challenge the reliability of
traditional assessment methods. Essays, reports, and take-home assignments—once standard
measures of student learning —are now susceptible to Al-generated content. The literature suggests
that such vulnerabilities necessitate a rethinking of assessment strategies, particularly those that rely
heavily on written outputs without process validation. Without proper safeguards, the integration of
Al may unintentionally facilitate academic dishonesty.

A related body of research examines how students perceive Al use in academic contexts. Studies
indicate that many learners do not view Al assistance as cheating, especially when it is framed as a
tool for productivity or support. Akgun and Greenhow (2022) found that students often rationalize
Al use as similar to seeking help from peers or online resources. This perception gap between
institutional policies and student attitudes underscores the importance of clearly communicating
ethical boundaries and expectations in digital classrooms.

Moreover, the literature highlights the role of digital literacy in promoting academic honesty.
Ng (2012) argues that digital literacy extends beyond technical skills to include ethical and critical
understanding of technology use. In the context of Al, students must be equipped not only with the
ability to use tools effectively but also with the awareness of their ethical implications. Without such
competencies, the misuse of Al tools may become widespread, whether intentional or inadvertent.

Another important perspective considers the broader socio-technological context of Al
integration. Williamson (2020) notes that Al in education is deeply embedded within data-driven
systems that shape decision-making and learning analytics. These systems can influence how
students approach tasks, sometimes prioritizing efficiency over integrity. As a result, academic
dishonesty may not always stem from individual intent but from systemic pressures and
technological affordances.

Local and contextual studies further enrich this discussion. For instance, Genelza (2023)
examined the use of Quipper as a learning management system and found that digital platforms
significantly influence students” academic performance and engagement. While the study highlights
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the effectiveness of technology in enhancing learning outcomes, it also implicitly raises questions
about monitoring and ensuring academic honesty in online environments. The integration of Al
within such platforms may amplify both their benefits and their ethical challenges.

Similarly, Bernal et al. (2025) explored the broader impact of Al in education, identifying both
opportunities and risks. Their findings reveal that while Al can support personalized learning and
improve efficiency, it also introduces concerns related to academic dishonesty, dependency, and
reduced originality. The study emphasizes the importance of institutional policies that address these
risks while maximizing the pedagogical potential of Al technologies.

The issue of technological influence on learner development is also discussed in Celada et al.
(2025), who investigated the effects of media exposure on young learners. Although the study focuses
on social development, its implications extend to digital learning behaviors. Increased exposure to
digital tools, including Al, may shape how students interact with information and complete academic
tasks. This environment may normalize reliance on external systems, potentially affecting students’
commitment to academic integrity.

In another study, Genelza (2022) examined the relationship between English proficiency and
academic achievement, highlighting the importance of foundational skills in academic success. This
research suggests that students with lower proficiency levels may be more inclined to rely on Al tools
to compensate for their limitations. Consequently, Al use in academic work may not solely reflect
dishonest intent but also underlying skill gaps that need to be addressed through instructional
support.

Furthermore, research by Zawacki-Richter et al. (2019) provides a comprehensive review of Al
applications in higher education. Their study identifies teaching, assessment, and administration as
key areas impacted by Al, with academic integrity emerging as a cross-cutting concern. The authors
call for interdisciplinary approaches to address ethical challenges, emphasizing collaboration
between educators, technologists, and policymakers.

Emerging concerns about misinformation and digital manipulation are also relevant to
discussions of academic honesty. Genelza (2024) reviewed the phenomenon of deepfake technology,
demonstrating how Al can generate highly convincing yet fabricated content. In academic contexts,
such capabilities raise serious concerns about the authenticity of submitted work and the potential
misuse of Al for deceptive purposes. This highlights the need for educators to remain vigilant and
informed about evolving technological threats.

Another dimension of the literature explores institutional responses to academic dishonesty in
the digital age. Macfarlane et al. (2014) argue that fostering a culture of integrity requires more than
punitive measures; it involves cultivating shared values and ethical awareness. In Al-mediated
environments, this approach becomes even more critical, as detection alone cannot address the
underlying causes of misconduct.

The literature also underscores the importance of assessment innovation. Scholars advocate for
authentic assessments that require critical thinking, reflection, and real-world application. Such
approaches make it more difficult for students to rely solely on Al-generated responses. By
emphasizing process over product, educators can better ensure that academic work reflects genuine
learning.

Additionally, there is growing recognition of the need for policy development and institutional
guidance. Clear guidelines on Al use, including when and how it is permissible, can help reduce
ambiguity and promote ethical practices. Without such policies, both students and educators may
struggle to navigate the complexities of Al integration in academic work.

Finally, the reviewed literature collectively highlights that the challenge of Al and academic
honesty is not merely technological but deeply educational and ethical. It requires a holistic response
that integrates pedagogy, policy, and student development. As Al continues to evolve, ongoing
research will be essential in understanding its implications and guiding responsible use in the digital
classroom.
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Conceptual Framework of the Study
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Methods

A narrative review, as a research method, is characterized by its flexible and interpretive
approach to synthesizing existing literature. Unlike systematic reviews that follow rigid protocols for
study selection, data extraction, and analysis, a narrative review allows the researcher to draw on a
wide range of sources based on relevance, significance, and scholarly judgment. This method is
particularly useful when examining complex or emerging topics—such as artificial intelligence in
education—where diverse perspectives, theoretical frameworks, and interdisciplinary insights must
be integrated. Through careful reading, comparison, and critical reflection, the researcher constructs
a coherent “story” of the field, highlighting how ideas have evolved over time, what key debates
exist, and how different studies relate to one another.

As a research method, the narrative review also plays a crucial role in identifying gaps,
inconsistencies, and future directions for inquiry. Rather than focusing on statistical aggregation, it
emphasizes meaning-making and contextual understanding, enabling researchers to interpret
findings within broader educational, social, or technological landscapes. However, because it relies
heavily on the researcher’s expertise and discretion, it requires strong critical thinking skills and
transparency in how sources are chosen and discussed. When done rigorously, a narrative review
can provide a rich, insightful foundation for research by framing the problem, justifying the study,
and guiding the development of conceptual frameworks and research questions.

Findings and Discussion

The findings of this study reveal that the integration of artificial intelligence (Al) in education
has significantly reshaped students’ approaches to academic work, particularly in relation to
academic honesty. Participants generally acknowledged that Al tools offer substantial academic
support, such as generating ideas, improving grammar, and assisting with complex problem-solving.
However, these benefits are accompanied by ethical ambiguities, as students often struggle to
distinguish between acceptable assistance and academic misconduct. This tension highlights a
growing need for clearer institutional guidelines regarding Al use in academic settings.

A recurring theme across the data is the normalization of Al-assisted work among students.
Many respondents reported using Al tools not as a shortcut for cheating, but as a “learning
companion.” Despite this perception, the line between support and substitution becomes blurred
when Al generates substantial portions of academic outputs. This finding aligns with concerns raised
by Cotton et al. (2023), who argue that Al tools challenge traditional definitions of authorship and
originality in academic work.

Moreover, the results indicate that students’” understanding of academic honesty is evolving.
Traditional concepts such as plagiarism are becoming more complex in the presence of Al-generated
content. Several participants expressed uncertainty about whether using Al-generated responses
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constitutes plagiarism, especially when the output is modified or paraphrased. This suggests that
existing academic integrity policies may no longer be sufficient to address emerging technological
realities (Dwivedi et al., 2023).

Another key finding is the role of accessibility in shaping Al use. Students with limited academic
support systems—such as those lacking access to tutors or academic resources —tend to rely more
heavily on Al tools. For these students, Al serves as an equalizer, providing immediate assistance
and feedback. However, this reliance may inadvertently foster dependency, reducing opportunities
for independent critical thinking and skill development over time.

The data also highlight a discrepancy between faculty expectations and student practices. While
educators often emphasize originality and independent work, students operate in a digital ecosystem
where Al assistance is readily available and widely used. This misalignment creates a gap in
expectations, leading to unintentional academic dishonesty. As noted by Kasneci et al. (2023),
bridging this gap requires open dialogue and mutual understanding between educators and learners.

In addition, participants identified a lack of explicit instruction on ethical Al use. Many students
reported that they were never formally taught how to use Al tools responsibly in academic contexts.
This absence of guidance contributes to inconsistent practices and ethical uncertainty. Consequently,
there is a pressing need for institutions to integrate Al literacy into the curriculum, emphasizing both
technical skills and ethical considerations.

The findings further reveal that assessment design plays a crucial role in mitigating Al-related
academic dishonesty. Traditional assignments, such as essays and take-home tasks, are particularly
vulnerable to Al misuse. In contrast, assessments that require personal reflection, oral defense, or in-
class performance are less susceptible. This suggests that educators must rethink assessment
strategies to ensure authenticity and accountability in student work.

Another significant observation is the emotional dimension of Al use. Some students reported
feelings of guilt or anxiety when relying heavily on Al, indicating an awareness of ethical boundaries.
Others, however, expressed indifference, viewing Al as just another tool in the learning process. This
divergence in attitudes underscores the importance of cultivating ethical awareness alongside
technological competence.

Faculty perspectives also shed light on the challenges of detecting Al-generated content. Many
educators expressed difficulty in distinguishing between student-written and Al-generated work,
particularly as Al tools become more sophisticated. This limitation not only complicates enforcement
of academic integrity policies but also raises concerns about fairness and trust in the evaluation
process.

The study also highlights that students’ engagement and interest in learning significantly
influence how they interact with AI tools. Aguimlod, Tanduyan, Trangia, and Genelza (2023)
emphasize that higher learning interest in subjects such as social studies correlates with greater effort
and deeper cognitive engagement. Translating this to digital classrooms, students who are
intrinsically motivated are more likely to use Al responsibly as a learning aid rather than as a shortcut
for completing assignments. Conversely, students with lower engagement may rely excessively on
Al, potentially increasing the risk of academic dishonesty. These findings suggest that fostering
genuine interest and motivation in learning is a critical factor in mitigating ethical challenges posed
by AL

Furthermore, the study found that institutional responses to Al-related challenges remain
inconsistent. Some institutions have adopted strict prohibitions, while others encourage responsible
use. This lack of standardization creates confusion among students and educators alike. A balanced
approach—one that neither fully bans nor uncritically embraces Al—is necessary to address the
complexities of the digital classroom.

The data also suggest that collaboration between stakeholders is essential. Students, educators,
and administrators must work together to establish shared norms and expectations. Participatory
policy-making, where students are involved in discussions about Al use, can foster a sense of
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ownership and accountability. This collaborative approach aligns with the recommendations of
UNESCO (2021) on ethical Al integration in education.

Another important finding is the potential of Al to redefine learning outcomes. Rather than
focusing solely on content production, education may need to prioritize skills such as critical
thinking, evaluation, and ethical decision-making. In this context, Al becomes a tool for enhancing
learning rather than replacing it. This shift requires a reexamination of pedagogical goals and
assessment criteria.

In recent discussions on Al and academic honesty, deepfake and generative technologies have
highlighted the increasing difficulty of distinguishing authentic content from artificially generated
material. According to Fruto, Melanio, Morley, Papellero, and Genelza (2025), advancements in
deepfake technology not only challenge content authenticity but also raise ethical concerns regarding
misuse, deception, and intellectual property. In the educational context, these insights underscore
how AI tools—similar to deepfake technologies in their potential for manipulation—can
inadvertently facilitate academic dishonesty if clear guidelines and ethical frameworks are not
established. The findings of this study reinforce the importance of transparency, responsible use, and
educator awareness when integrating Al into digital classrooms.

The results also highlight the importance of transparency in Al use. Encouraging students to
disclose when and how they use Al tools can promote honesty and reduce the stigma associated with
Al assistance. Such practices can also provide educators with valuable insights into students’ learning
processes, enabling more informed feedback and support.

Additionally, the study underscores the need for professional development among educators.
Many faculty members feel unprepared to address Al-related challenges, particularly in terms of
designing Al-resilient assessments and interpreting Al-generated outputs. Providing training and
resources can empower educators to navigate these challenges effectively.

The findings also reveal that technological solutions alone are insufficient to address issues of
academic honesty. While Al detection tools may offer some support, they are not foolproof and can
produce false positives or negatives. Therefore, fostering a culture of integrity remains the most
sustainable approach to promoting ethical behavior in the digital classroom.

Finally, the study concludes that the relationship between Al and academic honesty is not
inherently adversarial but deeply complex. Al has the potential to both support and undermine
academic integrity, depending on how it is used. By adopting a proactive, inclusive, and ethical
approach, educational institutions can harness the benefits of Al while mitigating its risks.

Table 1. Summary of Key Findings on Al and Academic Honesty.

Theme Description Implications
Al as Learning Studentsuse Al for assistance in writing Requires clear guidelines on
Support and comprehension acceptable use

Uncertainty about what constitutes Need for updated academic
Ethical Ambiguity

cheating with Al integrity policies

Al provides support to students with
Accessibility Risk of overdependence

fewer resources
Assessment Traditional tasks easily completed Redesign  assessments  for
Vulnerability using Al authenticity

Difficulty =~ detecting  Al-generated Need for training and new
Faculty Challenges

content evaluation methods
Emotional

Mixed feelings (guilt vs. acceptance) Importance of ethical education
Responses
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) Inconsistent institutional rules on AI Need for standardized
Policy Gaps
use frameworks
) o Promote open acknowledgment
Transparency Disclosure of Al use is limited

practices

Conclusion and Recommendations:

The study demonstrates that artificial intelligence (Al) has a profound and complex impact on
academic honesty in the digital classroom. While AI offers considerable benefits—such as
personalized learning support, improved comprehension, and accessibility for students with limited
resources—it simultaneously introduces ethical ambiguities and challenges traditional notions of
originality. Students’ reliance on Al, combined with unclear institutional guidelines, has created a
landscape where the line between legitimate assistance and academic misconduct is increasingly
blurred. Faculty face difficulties in detecting Al-generated work, and assessment methods often fail
to adequately address Al’s influence, highlighting a misalignment between educational practices and
the realities of technology use. Ultimately, the integration of Al in education is not inherently
detrimental; rather, its effects on academic honesty depend on how it is managed, guided, and
understood within a framework of ethical and pedagogical principles.

The findings underscore the importance of proactive and inclusive strategies to cultivate
academic integrity in Al-augmented learning environments. Transparency in Al use, ethical
awareness among students, collaborative policy-making, and targeted professional development for
educators emerge as essential components for maintaining fairness and trust in the digital classroom.
Addressing these challenges requires a shift from solely content-focused assessment to skills-based
learning that emphasizes critical thinking, ethical reasoning, and responsible use of technology.

Recommendations

1. Develop Clear Al Policies: Institutions should establish explicit guidelines on acceptable Al use
in academic work, clarifying what constitutes assistance versus academic dishonesty.

2. Integrate Al Literacy in Curriculum: Courses should include training on responsible Al use,
emphasizing ethical considerations alongside technical skills.

3. Redesign Assessment Strategies: Educators should implement assessment methods that
promote authenticity, such as oral defenses, reflective tasks, and in-class performance
evaluations.

4. Promote Transparency and Disclosure: Students should be encouraged to indicate when and
how Al tools are used in assignments to foster accountability and ethical practice.

5. Provide Faculty Professional Development: Training programs should equip educators with
strategies to detect Al misuse, design Al-resilient assessments, and provide meaningful
feedback.

6. Foster a Culture of Integrity: Institutions should focus on building ethical awareness,
emphasizing the value of academic honesty as a core educational principle.

7. Encourage Collaborative Policy-Making: Students, educators, and administrators should be
involved in discussions about Al integration to ensure policies are practical, equitable, and
widely understood.

8. Monitor and Evaluate AI Use: Institutions should continuously assess the impact of Al on
academic practices to adapt policies, curricula, and assessment methods effectively.

By implementing these recommendations, educational institutions can harness the benefits of
Al while minimizing risks to academic integrity, creating a digital classroom that is both innovative
and ethically responsible.
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