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Abstract 

In some parts of Nigeria, many girls do not attend school, and among those sent to school, 

many still drop out early. This and other socio-cultural factors affect girls psychologically. 

There is no doubt that girls need consistent love and tutoring to guide them through the 

turbulent teen years and beyond. They need a mentor who acts as a friend and a role model. 

The Mobile-based Mentoring Platform seeks to leverage on mobile technology's 

affordances to focus on the needs of the girl-child, such as improvement in academic 

achievement, guidance in career choice, development of self-concept, and esteem. The girl-

mentees comments revealed that using the platform provided them frequent access to 

mentors and access to learning opportunities. The challenges they faced include epileptic 

internet network, intrusions by parents, and others. Therefore, this paper examined the 

challenges and benefits of mentoring girls via a mentoring platform. 

Keywords: Mobile-based mentoring, girl-child, mentoring, mobile technology.  

 

Introduction  

Educating girls is one of the most important investments that any country can make. Any 

society's development will not be balanced if a girl child is not given the right kind of 

education. A girl today will be a mother tomorrow, and for this reason, educating girls is 

paramount to any nation's growth and development. No sustainable development is possible 

if women remain uneducated, discriminated against, and disenfranchised. Improving and 

widening access to education, especially basic education, is not only an objective in itself 

but also accelerates social and economic advancement (Fakayode, 2017). 
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Challenges associated with educating the girl-child around the world have many 

dimensions. However, the root of all kinds of discrimination and bias against the girl child 

lies in the customs, traditions, and mindset of the society that considers the girl child and 

women as inferior beings. Women and girls have been treated in the most inhuman ways 

from human civilization's inception (Fisho-Orideji, 2001; Igube, 2004).  

 A report by Plan Canada indicated that 500 and 1.5 million children around the world 

experience violence every year, and 62 million girls around the world are not in school 

while millions more are fighting just to stay there (Plan Canada (2015) 

 

 Factors responsible for this include; the cost of education, distance to school, violence at 

school, gender norms, poverty, early marriage and, pregnancy. Most of the factors that 

militate against the girl-child access to education are socio-cultural (Offorma, 2008).  

'Gender-biased educational processes, including curricula, educational materials and 

practices, factors attitude and classroom interaction, reinforce existing gender inequalities' 

(The United Nations, 1995).  

Most African youths in Nigeria now experience sex at an earlier age than their parents 

(WHO, 2004). This view has also been corroborated by some studies which showed a 

decline in the age of sexual experience among adolescents contrary to accepted moral and 

cultural values (Osakwe, 1993; Okpani, 2002 ). 

 

There is no doubt that this is a dangerous trend that affects the educational system and 

society. It is expected that the school will provide the necessary guidance through 

wholesome educational studies to ensure its future generation of leaders. Preventing 

avoidable deaths from illegal abortions by pregnant teenagers and dangerous sexually 

transmitted diseases can be achieved to no small extent through proper education and 

mentoring practice. Some actions and attitudes of these girls are psychological. They need 

someone to give them adequate support and guidance. Therefore, mentoring girls on issues 

peculiar to them can foster their understanding of how to go about their day-to-day 

activities. Mentoring occurs in a variety of contexts and for a variety of purposes. 

Mentoring relationships help guide young persons to develop career aspirations or general 

life skills and social support. Mentoring is most often defined as a relationship in which an 

experienced person (the mentor) assists another (the mentee) in developing specific skills 

and knowledge that will enhance the less-experienced person's professional and personal 

growth (Adedoja, Abimbade, Akinyemi, and Bello, 2017). Mentoring is a complex 
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interaction between a trusted adult and a mentee partner; the interactions are psychological, 

professional, and personal by nature (Matthews, 2003).  

 

The mentee can be guided on how to handle situations around her and conduct herself in a 

manner that is worthy of emulation.   Mentoring is a relationship that occurs in a planned or 

unplanned situation, and, in most cases, not expected (Galbraith, 2001). A level of trust 

emerges between the mentor and the mentee drawing the two individuals together for 

professional, personal, and psychological development. Sometimes, schools or 

organizations can define the extent of the relationship and the timeframe in which 

mentoring will occur (Foster, Poole, and Coulson-Clark,2001). 

 

Mother/Daughter program is a mentoring program that encourages Hispanic-American girls 

to seek higher education, especially those whose family members have not attended college. 

The program increased career option awareness of the girls, self-confidence and raised the 

young girls' educational aspiration. Big Brother/Big sister of America targeted 

disadvantaged youths between the ages of five and eighteen years who have no more than 

one active parent or guardian in their lives. This intervention improved the attitude of 

youths towards schooling and reduced their antisocial behavior tendencies. Also, Girl for 

Girl program helps girls from economically disadvantage families to speak out against 

physical abuse and harassment.    

 

Mentoring gives girls the chance to spend time with a trusted adult who accepts them as 

they are.  It inspires girls to do their best and helps them to succeed in every facet of life.  

During mentoring activities, girls can ask questions on issues that pertain to their health and 

sex, boyfriends, school work, and future goals and aspirations.  The mentor can be almost 

anyone – a mother, young woman, religious leaders, or a professional woman in any field 

(Fakayode, 2017).  The goal is to help girls to be bold, strong enough to state their rights, 

and free enough to rise to their full potential as they lead their country forward.  When girls 

receive information through mentoring that will help them make good decisions about all 

aspect of their life, they are more likely to stay in school, take good care of themselves and 

be successful in future activities. Mentoring girls raises economic productivity of a nation 

and contributes to their improved health and nutrition, and increases the chances of 

education for the next generation (Adedoja, et al., 2017). 
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The use of digital technologies in our day-to-day lives have made interactions and 

communication simpler and not restricted by space and time. Mobile technologies enable 

individuals (Teachers/Students, Mentors/Mentees) build a working relationship that is 

context-based and flexible (Adedoja and Abimbade, 2016).  

 

The affordances of mobile technologies provide opportunities for mentoring relationships to 

be seamless. The core of mobile-based mentoring is to make mentors always available to 

the mentees (Fakayode, 2017). In this present study, mentors and mentees are able to 

interact on a platform domicile on www.mentoringinititative.org. The platform is designed 

to support Progressive Web App (PWA) so that web pages appear like traditional 

applications or native mobile applications to users. The hallmark of the mobile-based 

mentoring is to provide adequate support and guidance for girls on issues that pertain to 

academics, career, sex, generally life skills, relationships at school and home, job placement 

and others. This study examined the benefits and challenges girls experienced in using 

mobile-based mentoring platform.This study is part of a larger project that examines the 

impacts of mobile-based mentoring on girls' attitudes towards antisocial behaviors among 

secondary school students in Ibadan. Oyo state.  

Research Questions 

1. What are the benefits of using mobile-based mentoring for girls? 

2. What are the challenges of using mobile-based mentoring for girls? 

 

Methodology 

This study is a qualitative research, there is no manipulation of variables, and the meaning 

of actions is obtained from specific questions. The researchers simply seek to examine the 

benefits and challenges of the mobile-based mentoring for girls. The researcher did not 

manipulate any variable but deductions are made based on evidence collected and not from 

responses occasioned. 

Instrument and Measures 

The Focus Group Discussion Guide was developed for this study in order to have in-depth 

information about the challenges and benefits of using the mentoring platform. The FGD 

was carried out on the girl-mentees. Questions addressed include the challenges and the 
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benefits of using platform, should mentoring be included in the curriculum? What the 

influence of parents should be in a mentoring relationships and others.  

Mobile based mentoring platform – The Mobile-based Mentoring Platform is designed and 

developed to provide on-the-go mentoring for girls. Girls were mentored on issues that 

relate to academic performance, self-esteem and confidence, development general life 

skills, better relations with peers, teachers, and other people in school, how to avoid 

classroom disruptions, fighting, and other negative school behavior, sexuality issues and 

postsecondary education, job placement or career exploration. The platform is also created 

to support Progressive Web App (PWA). The web pages appear like traditional applications 

or native mobile applications to users. The platform is domicile on 

www.gcmentoringinitiative.org. Mentors and mentees are not bound by time and space 

because interactions take place on the platform via mobile devices.  

 

 

Figure 1 

Components interaction on the platform 

 

 

 

Selection of Participants and Sampling Technique 

The researchers adopted purposive sampling technique to select the schools and numbers of 

students to participate in the study. The criteria used to select mentees were based on the 

girl's willingness to participate in the study and their parents' consent to allow them 

participate. The sample size that was used for this study consists of forty (40) girls in senior 
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secondary school one (S.S.S 1). Twelve (12) mentors were selected based on their 

willingness to participate in the study, ownership of web-enabled phones or device, and 

being an undergraduate student in a Nigeria Higher Institution.  

 

Method of Data Analysis  

Content analysis was carried on the information obtained from the Focus Group Discussion 

(FGD). FGD was used to gather data because the mentees were able to discuss their 

thoughts freely.  The discussions generate ideas that can provide a wealth of information 

about mentees' perspective, biases and opinions about the program. The answers from the 

FGD sessions were grouped, organized and classifies into categories.  

 

Procedure  

 

Mentors were trained on how the platform works and how to use their mobile device to 

access it. Mentors and mentees were not bound by time and space because interactions took 

place on the platform via mobile devices. Mentors were trained on what their attitude and 

conduct towards the mentees should be. Conduct of both mentor and mentee were clearly 

stated in the guideline section on the platform. Orientation and sensitization about the 

mentoring program were done through various channels such as visitation to schools, social 

media, one-on-one contact, the internet, giving leaflets to various stakeholders, organizing 

town meetings, meetings with community and religious leaders and local government 

officials.  

Results  

Table 1: 

Showing the benefits of mobile-based mentoring 

 

     

S/N 

   Summary of Comments  

1.  I enjoyed  being mentored via 

the platform 

(www.gcmentoringinitiative.org)  

The mentees commented 

that being able to share 

their successes, personal 

struggles, learning 

difficulties, ideas, and other 

challenges  with someone 

who understands them and 

is always ready to listen 

would help them 

understand life more and be 

2.  I enjoy discussing with my 

mentor on the platform 
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emotionally balanced to 

undertake diverse issues 

their academics and 

personal lives.  

The platform provided a 

relaxing environment to be 

able to discuss with the 

mentors anytime they want 

to  

3.  The mentoring platform exposed 

me to learning many  new things 

that I do not know before 

The mentors were able to 

provide various learning 

opportunities and useful 

advice on academics 

especially subjects they 

have difficulties in 

understanding. The 

mentors provide URLs and 

other learning resources for 

easy comprehension of 

concepts 

4.  I feel comfortable being 

mentored on the platform 

because I will be  able to ask 

questions I would not have asked 

face-to-face 

Participants indicate that 

having access to their 

mentors every time through 

the platform helps build 

trust easily and can ask 

personal questions anytime 

such occasion arises.  

5.  Immediate response makes 

interactions effective  

 

Mentees say that the 

opportunity to get 

immediate response from 

mentors on their questions 

makes relating with them 

interesting. It makes it easy 

for them to share 

information and they are 

also motivated to express 

themselves.  

6.  I believe there are many things I  

know now because of mentoring 

on the platform.  

Mentees believed that they 

have been more exposed to 

diverse issues, they 

believed they are well 

informed and mentors have 

guided them through some 

tough decisions  

7.  I like to be mentored on the 

platform but I do not have the 

resources  

Mentees implored their 

school leaders and 

administrators to make 

formal mentoring a core 

aspect of their curriculum. 

Through the mentoring 

     

8 

Mentoring has benefited me 
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program, they now have 

positive outlook to life, 

more proactive approach to 

their academics, they also 

believe that the program 

has improved the self-

esteem and confidence.  

 

 

 

 

Table 2: 

Showing the challenges of mobile-based mentoring 

S/

N 

 Summary of Comments  

1 Preference for Face-to-face 

mentoring  

Some mentees parents 

monitor their 

conversations, this makes 

some of the mentees not 

to completely open-up 

during discussions on the 

platform, some requested 

for a face-to-face meeting 

with mentors. 

2 Insecurity during discussing 

personal issues via mobiles  

Mentees would sometimes 

want to know if their 

discussions with mentors 

are recorded or multiple 

individuals are responding 

to them. This caused a bit 

of edginess among some 

mentees 

3 Usefulness of Mobile mentoring 

for my level  

Some parents felt the 

mentoring platform should 

be used for mentees in 

higher education only 

4 Navigational issues on the 

platform 

Some mentees needed 

technical support to 

navigate through the 

platform 

5 Internet is still a big challenge in 

using mobiles for mentoring  

Some mentees still 

complained about the high 

cost of internet, a major 

mobile internet provider 

that the mentees use 

(MTN) increased the price 

of internet (from N1000 

for 1.5Gg to N1200 for 

1Gg day and 500mb from 

1am to 7am). Even with 
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other internet providers, 

the mentees had the same 

complaint.  

6 Getting distracted when using the 

platform for a long time 

Some mentees complained 

that they lose focus and 

track of discussions easily 

when they discuss with 

mentors 

7 Money to purchase internet 

access  

Some mentees complained 

that they cannot discuss 

with mentors as often as 

they would have wished 

because of inadequate 

access to internet or 

money to purchase 

internet bundles. Some of 

them had to use their 

sisters, brothers or parents 

mobile phones to access 

the platform. This 

hampered their 

discussions with the 

mentors. 

8 The inability to have constant 

access to a phone made 

mentoring on the platform 

difficult for me 

 

Discussion  

Focus Group Discussion (FGD) guide was used to obtain information about the girl-

mentees' opinions and comments concerning the benefits of using the platform for 

mentoring purpose and the challenges they faced in the process. The mentees explained that 

using the platform allows them to have access to their mentors at any time and gives them 

ample time to discuss with them. They indicated that the idea of building relationships with 

mentors using the platform saves time. Some of the comments of the mentees include being 

able to receive adequate guidance and support in their academics and pressing personal 

issues. "When I do not understand something, I simply ask my mentor and get a prompt 

response", "I know more about some consequences of engaging in pre-marital sex now." 

Others are: "I have someone that I can call my friend, she seems to know about everything 

and I can trust her to help me through this stage of life," "using the platform is practical and 

it is a less stressful way of communicating with my mentor, I can pick up my phone at any 

time to discuss with her – It is quite easy for me". The mentees also indicated that they 
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could receive an easy access to learning resources and share ideas and opinions with other 

mentees through the forum sections.  

 

Focus Group Discussion (FGD) guide was used to obtain information about the mentees' 

opinions and comments about challenges they faced while being mentored on the mentoring 

platform. The mentees commented that the home environment is sometimes not motivating 

and attractive enough for serious mentoring to be done using a mobile-based platform. They 

complained about the high cost of smartphones, and some of them had to use the devices of 

their parents, sisters or brothers. They reiterated further by saying that mentors and mentees 

must possess these phones for mobile learning to be effective. Others challenges identified 

are: epileptic network/internet and the prohibitive cost of internet subscription.  

However, the students noted that school administrators should make formal mentoring 

using Information and Communication Technology (ICT) to be a core aspect of the 

curriculum. Also, mobile-based mentoring is considered efficacious because the mentees 

were free to ask questions and discuss issues they would not have discussed if they were 

mentored face-to-face. Mentees are not forced to talk, they were free to make their opinion 

including their likes and displeasures. Online mentoring has been found to be very 

advantageous in the context of general life skill development, right relationships and career 

(Herrington and Kew, 2009). Mentees, also, benefit from the mentor as regards their 

psychosocial and career development, mentoring could be a predictor of career outcomes 

(Griffiths, and Miller, 2005).  

 

Conclusions 

While many girls and women have faced tremendous abuse that has affected their 

emotional and psychological stability, education and career pursuit, and others, their 

strategic role in the overall growth and development of a nation cannot be emphasized. To 

ensure equality and balanced human capital, attention must be paid to the girl-child's 

educational and psychological development. Mentoring provides a means where mentors 

can create a less intimidating environment where girl-mentees can develop a sense of self-

worth, grow emotionally and academically. Mobile technologies provide a unique 

opportunity for girl-mentees to have on-the-go access to their mentors. The mentors inspire 

and nurture the girls' competencies – this is the hallmark of the mobile-based mentoring 

platform. The platform was developed to help girl-mentees access advice on academics, 
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personal and sexual life, general life skills, relationships with parents and friends, and 

others. The general comments of mentees about mobile-based mentoring include; prompt 

access to mentors and valuable resources, schools should include formal mentoring into the 

curriculum, and others. They also expressed frustration over the cost of the internet and the 

epileptic internet network, mentees sometimes request for a face-to-face session because 

their parents always want to know what is being discussed. In the light of these findings, 

mentoring can be a useful tool in girls' all-around development; therefore, formal mentoring 

using a socio-cultural relevant online/mobile platform should be adopted by schools. 

Problems associated with implementing the project include parents objecting to the children 

participating, citing privacy and security concerns. Some mentees complained that the 

platform is complex to use. This prompted several adjustments to be made on the platform 

to make it easy to use. The next stage of the project is to design an offline mentoring 

platform to cater for girls that have devices but have difficulties accessing the internet. 

Interactions will be predicated on Short Messing Service and other offline protocols  
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