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Abstract: One of the robust explanation related to sociological educational inequality is Bourdieu’s cultural
reproduction theory. Admittedly, prior work investigated that children’s cultural capital (CC) have
significant effects on educational success. Although, it remain unclear in the context of developing
countries specifically Vietnam. Also, how children’s conversion mechanism of CC works and drive
educational success. Meanwhile, Bourdieu theory argue that CC effects educations outcomes largely via
teachers biasness by using support of school grades, in contrast some of the scholars argue that absorption
of children’s CC may directly transmit into educational abilities and skill development. This study
employed partial least square structural equation modelling to analyze 5% grades students” data collected
from educational policy and data center. This study argue that conversion mechanism grounded on CC
dimensions. This study provide implications for the policy makers and future researchers.

Keywords: Children beaux-arts consumption; parents’ education; cultural capital theory; children
educational performance; children reading behavior.

1. Introduction

Bourdieu’s cultural reproduction theory (BCRT) is considered one of the dominant explanation of
social inequality in education [1, 2]. BCRT stated that social class deviations in educational results arise due
to paternal/maternal unequal possession of cultural capital (CC). Middle class families, who are estimated
to be more accustomed with the legitimate culture, transmit their CC to their kids through active
socialization such as taking kid to the museum and passive role modeling reading newspapers and books.
In return child convert their CC into educational results in the school settings. More profoundly, Bourdieu
schools are middle class institution which presume and rewards CC and acquaintance with the legitimate
culture of prominent class [3].

BCRT inspired a great amount of studies, which mainly support his argument [4, 5]. Although, many
scholars have identified a link between CC (i.e. beaux-arts consumption, reading habits, visiting museum)
and educational consequences, it endured under disagreement how child convert their CC into educational
success [6-8].

Bourdieu played significant impacts on symbolic value of CC: CC has significant effects on academic
results as it embodies higher social class association and leads instructor/teacher to misconceive children’s
CC as educational intelligence [9, 10]. Henceforth, CC is arbitrary in the perspective that it gains its
importance from its appreciation by the dominant class. CC has application in the context of school, as
generally schools are not socially neutral institutions albeit reveals an experience of prominent class [11,
12]. In particular, students who are not socialized into the attitude, preference, and behavior of middle
class, therefore will fight to confirm towards the expectancy of the educational system. Hence, schools
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according to [13, 14], appear to be meritocratic bodies, though they discriminate against conserve
inequalities and working class children. A plethora of empirical and theoretical work is grounded on such
considerations, and in particular not all stick with concept of CC. However, some scholars, for instance
assume that CC has intrinsic value and improve educational outcomes via directly subsidizing to children’s
skill development [15, 16]. This viewpoint inherently ague that skills for example mathematic and linguistic
competences, are non-arbitrary, generally accessible and therefore develop the meritocratic legitimation of
social selection. However, the debate is continuing around the question whether symbolic and real CC can
be differentiated [17, 18]. The contribution of this study make these distinction, and also acknowledge that
present study approach differentiate from the more orthodox reading of CC theory.

Prior studies, proposed that both mechanism are at work. Research that reflects a positive link between
CC and objective ability measure sustenance the idea of skill generating function of CC [19, 20]. In contrast,
studies that reveals a positive relationship between CC and subjective performance measure for instance
teacher grades, controlling for objective ability measures, backing the indication of symbolic function of
CC[5, 21].

Henceforward, to investigate under which conditions CC has a skill generating or symbolic function,
it is critical to focus on dimensions of CC. Scholars have argued that the conversion mechanism of CC
grounded on the type of CC [22, 23]. Most importantly, CC which consists the consumption of culture (such
as museum or classical concert and visiting theatre) have less contribution to children’s skill development
comparative to productive cultural activities (for instance, performing arts, reading books and attending
visual classes). Thus, this study aim to answer following questions

1. Do distinct dimensions of CC deviate in the degree to which they produce skills?

2. Does the emblematic value of distinct dimension of CC continue once objective measures of
educational skills taken into account?

To response above questions, this study employ test to which extent the two CC dimensions are
pertinent to two types of academic outcomes that vary in their subjectivity standardized ability test
(objective measure) score and grades (subjective measure). This study propose that consumption
dimension is not or only poorly linked with test scores, albeit works through its symbolic value and is thus
linked with teacher assessments. In particular, the productive dimension is probably to be highly linked to
test score due to fact that it directly decode into the skills that are needed and rewarded in schools.
Furthermore, this work tested in Vietnam, as [24], proposed that educational work in Vietnam deprived of
lack of collaboration, technical knowledge, and qualified teachers are critical issues and challenges.

This paper continues with literature review containing theoretical support and hypotheses
development. It then details the methodology and result analysis. This article end with summary and
conclusion.

2. Literature review

2.1. Theoretical support

Cultural capital theory refers to the significance of socialization into highbrow activities, such as
interest in classical music and arts, museum and theatre visit, and reading books [25]. This theory argue
that children’s who are not familiar with such types of socialization will experience school as a hostile
environment. More profoundly, they lack habits, styles, and skills that are rewarded in educational settings.
The resultant of it includes that they will refrain from higher education, and if they involve in education
they will not get expected outcomes or may not be appreciated by teachers [22].

[21], initially conducted research on the impacts of CC on educational achievement/success. The
researcher found that cultural possessions improve academic outcomes (grades) even when the effects of
prior ability and parents education is taken into account. While BCRT holds that parents CC is more
favorable for children’s from high social backgrounds. Furthermore, those who don’t have suitable
socialization, due to their inferior social backgrounds will not gains as much from their parents CC
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comparative to children’s who have appropriate socialization. Still the debate is continuing about the
concept and measurement of CC. [22], defined CC as “institutionalized, i.e. widely shared, high status
cultural signals (attitudes, preferences, formal knowledge, behaviors, goods and credentials) used for social
and cultural exclusion.” (p. 156). Bourdieu’s work carries the multi-dimensional and more complex nature
of the term CC and its contents, quantitative investigation mainly lapses to simplify the CC and usually
emphasis on cultural activities (e.g. reading, possession of artwork, books, musical instruments, active and
passive involvement in attaining visuals and performing arts) [26]. [17], suggested that mainly quantitative
methods vary from inherent concept of CC in a stagnant Bourdieusian viewpoint. Authors, proposed that
CC is not a separated property of individuals albeit rather gains its value via individuals action and
interaction in particular situation. Moreover, conventional survey based assessments however are unable
to fully translate the orthodox interpretation of CC. Therefore, notwithstanding the challenging task of a
accomplishing operationalization and assessment, this study will emphasis on quantitative methods and
continue the existing literature.

Early researchers [27, 21], for instance use reading frequency or involvement/participation in high arts
(for example visiting opera, theatre, and museum) and number of books at home. [28], extends this context
and climax the distinct among taking cultural classes and consuming high arts. In distinction to cultural
consumption they relate taking classes as a highly conscious investment in forming culture. However, most
of scholars refer to this deviation, the outcome of which such studies remained indecisive. This possibly is
given the fact the cultural participation is operationalized in several ways, and as scholars employed many
distinct results measures. For instance some employed educational attainment (i.e. achieving a high school,
or entering college or college degree as dependent variable). While other employed grades or test scores.
The difference among active and passive cultural participation also covered in distinct ways: some scholars
referred to cultural trips and classes [29, 30] or discuss about the culture from family viewpoint [31, 32].

Notwithstanding, distinct operationalization’s, the majority of research found a positive relationship
between CC and several educational outcomes measure [33]. An exception symbolizes the investigation
that measured the CC as a two sided dimensional variable reading behavior and beaux-arts consumption.
Prior work applying this difference found that reading behavior was dominant forecaster of high
educational results than beaux-arts consumption [34]. Similarly, work differentiate the active cultural
participation and cultural consumption reflects that active cultural participation becomes a dominant
forecaster of educational outcome [35].

Such findings raised the doubt about the mere symbolic value of CC. [36, 37], criticized BCRT idea
that CC is always in a significant sense arbitrary. Author argued that it's not mandatory that all form of CC
are arbitrary; some forms of CC may have intrinsic value. For example, reading act is considered a form of
CC, and is at the same time of intrinsic value as it leads to children’s language skills and reading [38].

Some of the scholars yet draw on the BCRT idea of symbolic function of CC in the classroom; reflecting
CC in the school setting may be employed as a signal of high school status to teachers, who compensate
students for revealing their knowledge of the legitimate culture [5]. Hence, from this viewpoint, CC is
completely arbitrary and has intrinsic value given its appreciation and legitimization through prominent
groups [39]. For example, parents and their children’s shows their CC when interacting with teachers in
school, and such behavior may affect the assessment of a child and teachers impression. This mechanism
however argue that teachers are biased towards students who adopt and shows middle class behavior.

A particular strategy to test the symbolic function of CC is to regress educational attainment or
children’s grades on their CC, controlling for the competence test scores. In fact, prior work have reflected
that children’s CC is significantly link with educational performance on average, net of objective ability
assessment [40]. Scholarships investigating the skill producing function of CC regress standardized ability
test scores on children’s CC. They have been able to reflect that CC also is pertinent to higher educational
skills [41, 42]. Nevertheless, these scholarships demonstrate that both conversion mechanism are at work.
Meanwhile, to the best of our knowledge, there is no any scholarship which investigate the link between
distinct dimension of CC and distinct conversion mechanism simultaneously.
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To test association between CC dimension and their conversion mechanism, it is mandatory to
investigate how two CC dimensions are link with educational performance measure of distinct degrees of
subjectivity. Moreover, testing the symbolic function of CC necessitate a subjective academic performance
measures that can detention teachers biases (grades); testing skill producing function necessitate an
objective ability measures (anonymous and standardized test). Thus to investigate the argument that two
CC dimensions regards to educational success through two distinct channels.

2.2. Hypotheses development

To test the association among CC dimension and their conversion mechanism, we test following: If
CC takes place through its symbolic function, beaux-arts consumption will be related with greater teacher
performance ratings. In comparative, if reading behavior straight forwardly arouse children’s competence
development, reading act will be linked with greater competence test scores of children educational ability
(CEA) which is irrespective of teachers biased perception [43]. Henceforth, following hypotheses will be
tested

H1la: Children’s reading behavior is significantly linked with competence test scores.

Moreover, this study predict that beaux-art consumption includes less active learning, cultural
practice, and cognitive activation, and thus contribute only little to student’s skill development. Therefore
we proposed that.

H1b: Student’s beaux-arts consumption is linked with children’s competence test scores.

The grades represents the subjective measures of educational performance than ability tests. Therefore,
grades may be impacted by teachers’ biased perception. Indeed, the grades in distinct subjects possible
deviate in the extent to which they demonstrate subjective bias [44], for instance suggested that math
grades are less vulnerable to subjective evaluation than grades in English. However, Vietnam grades are
particularly well suited to investigate the symbolic function of students’ cultural consumption.

Though, this study predict that reading behavior is skill producing, this doesn’t exclude that
familiarity with existing scholarship signals CC in context of classroom. Children’s who read not only be
benefited in form of ability albeit may also be more confident and eloquent in classroom. Thus, this study
proposed that;

H2a: children’s reading act is significantly link with their grades, despite of controlling for competence
test scores.

Present scholarship argued that beaux-arts consumption is not skill producing, while familiarity with
legitimate culture may not be profitable in class. BCRT theory proposed that such type of CC signals middle
class association and produce a significant bias in teachers, which will be demonstrated in grades, whereas
not in actual skills. Hence, study proposed that

H2b: Students’ beaux-art consumption is significantly linked with schools grades despite of
controlling competence test scores.

H3a: Parents’ reading behavior mediate between the parents’ education and children’s reading
behavior.

H3b: Parents’ beaux-arts CC mediate between the parents” education and children’s beaux-arts CC.
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2.3 Conceptual framework
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3. Methodology

3.1. Data collection

Education policy and data center is an online platform/web-portal which provides valid information
related to educational policies and schooling system [45]. Also [46] provides related information more
particularly on the educational process, competencies, and family environment of children’s/students’
enrolled/started 5" grades in 2020 in Vietnam. Indeed, data set involve a sample of 5t grades in all
educational tracks of school system in Vietnam. The measurements consisted standardized competence
test for reading, math, and cognitive abilities and open-ended questionnaire directed to children, their
teachers, caretakers, and principals. A stratified random sampling approach employed in two stages; in the
1st stage schools were randomly selected via employing probability proportional to size sampling, and in
2nd stage, two classrooms were selected in each school [47]. Furthermore, this study used the interview data
from caretaker and the specific child from wave 1, 3, and 4. Moreover, keeping in view item rotation wave
2 did not contains key measure. In the first round 3,859 school children and their parents called for an
interview. All were shuffled in 438 classes and 229 schools. Due to using proposed filters sample size
decreased to 2,418 children’s and their parents in wave 4. This study conducted extra analysis employing
full information maximum possibility to test for bias as item and wave non-response. The outcome did not
fluctuate qualitatively and are further explained in sensitivity analysis given below.

3.2. Measures of the study

Children’s educational performance (CEP) was evaluated with grades in Vietnam. In Vietnam, grads
are not grounded on standardized measurements and hence, are likely to demonstrate children’s
characteristics afar from educational ability [48, 49]. Aforementioned, we selected grades as outcome
assessor as these are specifically related to detention teacher subjectivity. The collected data includes
Vietnam grade information stated by children and their parents. To ensure time series slit among present
study dependent and independent constructs, this study employed grades at the end of 7t grades, assessed
in wave 4 (8™ grade). Both, parents’ and children’s stated on grades are inclined to assessment error,
because of social desirability and memory effects. Hence, we employed children’s and their parents’
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response to build a latent construct for Vietnam educational performance. For clear enlightens and
interpretation of outcomes we convert grades so that higher scores infer greater performance. Scale
includes 5 range, where 1 = very good, and 5 = poor.

Children’s educational ability was measured with weighted probability assumption [50] of test scores
in reading delivered by educational policy and data center in wave 3 (7t grades). Comparatively to schools
grades suggested by teachers, such test were intended by educational policy and data, thus it exhibits a
more objective assessor of actual abilities. The test included comprised of thirty three items distinct in task
type and test type. Indeed, technical reports reveals the detailed narration related to reading test scores
[51].

Children’s beaux-arts consumption (CBC) was assessed with students’ response to 3 items on
visiting/attending (1 = museum, 2 = theatre, and 3 = classical concerts opera/other performance). This scale
rated on 5 point where 1 = never and 5 = greater than 5 times in a year.

Children’s reading behavior (CRB) was evaluated via two items. These items includes information
about the time students” spent reading outside the school. The items measured by 5 point scale where 1
=not at all and 5 =greater than 2 hours.

3.3. Other constructs

This study used additional variables to analysis to decrease bias of mislaid constructs, and to enlighten
cultural reproduction mechanism. Moreover, study contains parental CC as mediator among parents’
academic and children’s CC. parental beaux-arts consumption assessed by 3 items where 1 =museum, 2
=theatre, and 3 =classical concert/other performance). The 5 point scale used to assess the items. The scale
rated as 1 =never and 5 = greater than 5 times in a year.

And the reading behavior of parents measured by 2 items. These items includes information about the
time durations parents’ spent reading books. The items measured by 5 point scale where 1 =not at all and
5 =greater than 2 hours. Additionally, parents” education assessed by number of years of academics in the
family [52, 53].

3.4. Analyzing tools

This study employed partial least square structural equation modelling (PLS-SEM). This tool is widely
accepted and employed in recent studies [54], and in several disciplines [55-57]. Moreover, structural
equation modelling enables researchers to simultaneously predict how parsimonious dimensions of
children’s CC related to Vietnam grades, reading test sores, and unravel direct as well as indirect paths.

This study used two steps analysis. Initially, study evaluate the suitability of hypothesized model 4
variables by using confirmatory factor analysis (CFA). Then, study employed complete SEM with direct
pathways from CRB to reading scores-H1a, and direct link from CBC to Vietnam grades-H2b. study also
included direct path from reading behavior to Vietnam grades-H2a, and beaux-arts consumption to
reading scores-H2b.

4. Results analysis

For results analysis we have employed partial least square structural equation modelling (PLS-SEM).
Several tests conducted related to reliability, validity, and path coefficients. Also to ensure the data free
from multicollinearity and other data related bias were measured [58]. The analysis section utilized a two-
way approach to assess the results. Assessment of measurement model and (2) Structural model, [58].

4.1. An assessment of the Measurement Model

As per [59] suggestions in order to measure the model of study scholars are required to assess the
“individual item reliability, content validity, convergent validity, and discriminant validity”.
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4.1.1. Individual item reliability

According to [60], the value of Cronbach’s Alpha (CA) should be greater than 0.7. The values of CA
retained between 0.85 and 0.94. Therefore, it is concluded that the study adequately meets the standard of
reliability of the measures.

4.1.2. Internal consistency reliability

[61] proposed that the value of composite reliability (CR) should be equivalent to or exceeds 0.7. Table
1 exhibited the CR of the constructs, retained between 0.89 and 0.95, proposing the adequate reliability of
the measures.

4.1.3. Convergent validity

According to [62], rule of thumb the value of AVE, should be equivalent to 0.5 or above. The value of
AVE of the study, retained between 0.62 and 0.86 henceforth; it is concluded that this work qualify the
satisfactory level of convergent validity.

Table 1. Measurement Model.

Observed and latent constructs CA CR AVE
Children's beaux-arts CC 0.94 0.95 0.74
Parents' beaux-arts CC 0.89 0.93 0.82
Parents” education 0.93 0.95 0.71
Parents' reading behavior CC 0.9 0.93 0.77
Children's reading behavior CC 0.92 0.95 0.86
Reading test score 0.87 0.92 0.79
Vietnam grade 0.85 0.89 0.62

4.1.4. Discriminant validity

Two methods were used to evaluate the “discriminant validity” of the variables. 1) It was ensured that
the cross-loadings of indicators should be higher than any other opposing constructs. According to the
[62]criterion, the square root of AVE for each construct should exceed the inter-correlations of the construct
with other model constructs”. Therefore, as shown in Table 2. It could be concluded that all the constructs
employed in the work have adequate level of discriminant validity.

Table 2. Latent variable correlation and square root of AVE.

Observed and latent constructs 1 2 3 4 5 6 7
Children's beaux-arts CC 0.86

Parents' beaux-arts CC 0.71 0.9

Parents” education 0.45 0.46 0.85

Parents' reading behavior CC 0.29 0.25 0.56 0.88

Children's reading behavior CC 0.65 0.72 0.5 0.28 0.93

Reading test score 0.75 0.74 0.46 0.29 0.64 0.89

Vietnam grade 0.65 0.6 0.39 0.28 0.58 0.62 0.79
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4.2. An assessment of the Structural Model

This article utilized PLS bootstrapping with 1000 bootstraps and 423 cases with the motive to analyze
the hypothesized model and its significance [59]. Figure 1 demonstrate the comprehensive illustration of
assessments of the structural model alongside with statistics related to moderation trust and charge/price.

4.2.1. Collinearity issue of structural model

To ensure the multicollinearity issue, editors and scholars requires HTMT (Heterotrait-Monotrait)
ratio, [63] proposed that it value of the constructs should not exceed 0.9. Table 3 showed that the maximum
value of a construct found 0.85, henceforth this study is free from multicollinearity issue.

Table 3. Heterotrait-Monotrait Ratio.

Observed and latent constructs 1 2 3 4 5 6 7
Children's beaux-arts CC

Parents' beaux-arts CC 0.78

Parents’ education 0.48 0.5

Parents' reading behavior CC 0.32 0.27 0.6

Children's reading behavior CC 0.69 0.79 0.54 0.3

Reading test score 0.83 0.85 0.51 0.32 0.72

Vietnam grade 0.72 0.69 0.43 0.33 0.66 0.73

4.2.2. Coefficient of determination, Inner VIF, 2, and model fit

To evaluate the variance of the constructs, PLS-SEM suggest evaluating the R2 coefficient, which also
called the coefficient of determination [64]. According to [65], the value of R2 0.60, 0.33 and 0.19 respectively
set as rule of thumb and these values described as substantial, moderate and weak. [58] proposed that the
R2 coefficient is subject to the situation where a specific study is conducted. However, as per [66],
recommendation R2 coefficients of 0.10 is also acceptable. Meanwhile, as reflected in Table 4 the present
study R2 retained between 0.08 and 0.61. The value of 0.61 indicates that 61.0% variation in reading test
scores occurred due to educational performance, PRB CC, CRB CC, and CBC.

4.2.3. The Effect Sizes (f2)

In order to examine the R2 values of all endogenous constructs, the change in the R2 value when a
specified exogenous construct is omitted from the model can be used to evaluate whether the omitted
construct has a substantive impact on the endogenous constructs. This measure is mostly preferred by
editors and reviewers. In addition, the values of 0.02, 0.15, and 0.35, respectively, represent small, medium,
and large effects [67]. If the value of f2 is < 0.02, it indicates that there is no effect. The results of the study
shown in Table 4 proved that there is a large and small effects.

Table 4. Coefficient of determination.

Observed and latent R? R? Adjusted  Inner f2 SRMR-
constructs VIF Model fit
Children's beaux-arts CC 0.51 0.51 1.72 0.50 (large)

Parents' beaux-arts CC 0.21 0.21 1.72 0.04

Parents' reading behavior CC 0.31 0.31 1.0 1.04 (large)
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Children's reading behavior 0.08 0.08 1.0 0.11 (small)
CC

Reading test score 0.61 0.61 2.56

Vietnam grade 0.49 0.48

4.2.4. Predictive relevance of the model

Keeping in view the reflective nature of measures, this study employed cross-validated redundancy
measure (%, for evaluating the model as per suggestions of [68]. It is an indicator of the model’s out-of-
sample predictive power or predictive relevance given by [69, 70] Q? value. In the structural equation model,
(Q? values larger than zero for a specific reflective endogenous latent variable indicate the path model’s
predictive relevance for a particular dependent construct. Moreover, As a relative measure of predictive
relevance, g2 values of 0.02, 0.15, and 0.35, respectively, indicate that an exogenous construct has a small,
medium, or considerable predictive relevance for a specific endogenous construct. Hence, as reflected in
Table 5 the results of the study shows that model has medium predictive relevance.

Table 5. The Predictive Relevance (Q2) Effect Sizes.

Observed and latent constructs SSO SSE Q2 (=1-SSE/SSO)
Children's beaux-arts CC 2,961.00 1,931.44 0.35
Children's reading behavior CC 1,269.00 1,190.67 0.06
Parents’ education 2,961.00 2,961.00

Parents' beaux-arts CC 1,269.00 1,064.40 0.16
Parents' reading behavior CC 1,692.00 1,315.39 0.22
Reading test score 1,269.00 692.75 0.45
Vietnam grade 2,115.00 1,515.86 0.28

Table 6. Path coefficients and hypotheses testing.

Hypotheses Relationship Beta ~Mean SD t-value veﬁ;e Decision
Direct Effect
Hla Children's reading behavior CC

-> Reading test score 0.152 0.15| 0.04 6.12 | 0.011* | Supported
Hib Children's beaux-arts CC ->

Reading test score 0192 019 | 0.04 15.05 | 0.001* | Supported
Hoa Children's reading behavior CC

-> Vietnam grade 0373 | 037 | 0.05 6.2 | 0.000* | Supported
H2b Children's beaux-arts CC ->

Vietnam grade 0275 | 027 ] 0.05 9.66 | 0.000* | Supported
Indirect /| Mediating Effect

Parents' education -> Parents'
H3a beaux-arts CC -> Children's

beaux-arts CC 0.33 033 | 0.04 8.3 | 0.000* | Supported

Parents' education -> Parents'
H3b reading behavior CC ->

Children's reading behavior CC 0.15 0.16 | 0.04 4.19 | 0.000* | Supported
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Note: *p <0.05 (two-tailed test)

p-

Hypotheses Relationship Beta ~Mean SD t-value value Decision
Direct Effect
Hla G LB BAT IS BEA > B3

M st 0.152 | 0.154 | 0.06 | 2.538| 0.011* | Supported
Hib HILEARSAT A > [

i 0.192 | 0.193 | 0.059 3.234 | 0.001* | Supported
Hoa LB AT AR S BA > i

BI7K 0373 | 0.37| 0.048 | 7.687 | 0.000* | Supported
H2b ILEARSCATA > BF K 0.275 | 0.273 | 0.05| 5.525| 0.000* | Supported
Indirect / Mediating Effect
H3a REHHE > LFZALMAHA

> HILER M TEA 0.474 | 0.475 | 0.037 | 12.809 | 0.000* | Supported

SCBHIEE > SCBREBRIERAT A SC
H3b WA > 4y LB AT NSO 3

ZS 0.324 | 0324 | 0.04 8.07 | 0.000* | Supported

Note: *p <0.05 (two-tailed test)

4.3. The Structural Equation Model

This study employed PLS-SEM to test a constructed model that at one side showed a significant
association between parents’ education and parents beaux-arts CC (p=0.000); parents beaux-arts CC and
CBC (p=0.000); CBC and Vietnam grades (p=0.000). On other side, shows positive association between
parents’ education and parents’ reading behavior CC (p=0.000); parents’ reading behavior CC and CRB CC
(p=0.000); CRB CC and reading test scores (p=0.000); and reading test scores and Vietnam grades (p=0.000).


https://doi.org/10.20944/preprints202007.0573.v1

Preprints (www.preprints.org) | NOT PEER-REVIEWED | Posted: 24 July 2020 d0i:10.20944/preprints202007.0573.v1

0.275 (0.000)

0643 (0.000) Zh/LEATICIE

y 2

0.738 (0.000) MBERIikEE 0.192 {0.001)

0,373 (0.000) 0.250 (0.000)
wiegyy 060000
4 BT Rl )L ST T EENEHE
EEE b=+

0.714 (0.000) 0.322 (0.000)
Children's be
arts CC
rents’ beaux- i grade

0462 (0.000) arts CC

0,220 (0.000) (0,240 (0.000)
Parents' 0.556 {0.000)
education
0,278 (0.000) 0,270 (0.000)
Parents' reading Children'f reading Reading test
behavior CC behavior CC score

Figure 1. Structural Equation Modelling (path coefficient and p-value).

5. Discussion

The hypothesized model estimated well with (p-value <0.05), and SRMR = 0.04. Figure 1, reflects the
significance of model and hypotheses employed. Moreover, parents’ education transfer CC to their
children’s. it can be shown positive and significant link between parents and children’s beaux-arts
consumption (beta = 0.714, p < 0.05), and relationship between parents” and children’s reading behavior
CC (beta=0.278, p <0.0.5).
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The hypothesis 1a children’s reading behavior CC is positively and significantly related to reading
test scores. An increase of one standard deviation in children’s reading behavior is linked to of 0.04 in
reading test scores. However, Hla supported with (beta = 2.70, and p-value < 0.05), this result of the
hypothesis found consistent with [71]. In addition, the relationship between children’s beaux-arts
consumption is positively linked with reading competence test score with (beta = 0.58, and p-value = 0.000).
Therefore, H1lb supported. The rise of single standard deviation in CBC will increase 4.0% standard
deviation in Vietnam grades. This outcome of the study inconsistent with [72].

The hypothesis 2a estimated that there is positive and significant relationship between CRB and
Vietnam grades, hypothesis found supported with (beta = 0.28, S.D = 0.05, and p-value < 0.05). This result
of the study found consistent with [73, 74], who studied the positive link among CRB and school grades.
Furthermore, H2b also supported with (beta =0.46, S.D = 0.05, and p-value = 0.000). Hence, the relationship
between CBC and Vietnam grades confirmed. This hypothesis outcome found consistent with previous
work of [75].

The H3a and b shown the mediation of parents’” reading behavior and parents’ beaux-arts CC. Indeed
this study corroborated the partial mediation between parents” education and CRB (H3a), and CBC (H3b).
These findings of the study consistent with [76].

5.1. Future research and implications

The present study results demonstrate the necessities for upcoming research on the relationship
among CC and educational outcomes. This study proposed that it is significant to pay greater attention
towards the distinct dimension of CC and the used measures of educational outcomes. Moreover, the
contentious debate on symbolic versus skill producing mechanism in prior scholarship may be limited due
to distinct measurement and operationalization of CC. For example, [77], conclude that CC has no any
function of symbolic except possession of books reading. In addition, scholars were interested in investing
the symbolic function of CC should also employ a subjective measure despite of a standardized test scores
to elude symbolic role.

Moreover, the future work should examine the children’s conversion of CC more openly via investing
more detailed information on teacher-student interaction and teachers’ judgmental mechanism. This may
also offers more valuable information on facets of children’s CC that are largely focus nowadays’. From
policy viewpoint this study proposed that social incline in Vietnam grades can be eased by two
determinants. First, reading habits within students from low socio-economic culture may enhance their
reading capability and narrow down the achievement gap. Second, raising objectivity of teachers’ grading
mechanism may weaken the Vietnam grading difference among high and low student by decreasing CC
bias. Moreover, this work proposed that CC as a whole has neither a purely functional value nor a symbolic.

6. Conclusion

This study aimed to focus on how children’s CC is transmitted into educational success. Prior research
suggested two description for the relationship between children’s CC and educational success: First,
children’s CC may prone to improve educational results as it biases teachers’ subjective performance
measurement. Second, children’s CC may leads to children’s skill establishment and also leads to enhance
educational attainment. The previous scholarships given less attention to association among CC and
educational success as that two dimensions of CC may leads to distinct conversion mechanism. Whereas,
the beaux-arts dimension of CC is probable to impacts teachers’ subjective judgment, and the reading
behavior dimension is more possible to effects educational competencies [78]. Thus, this study contribute
to literature by separating conversion mechanisms (symbolic and skill producing) and by connecting these
mechanisms to two separate dimensions (consumptive and active) of children’s CC.
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6.1. Limitation

This research is also not free from limitation. Due to data limitation we employed classical
operationalization of CC and assessed two dimensions with limited items. The operationalization of the
study limited in capturing children’s CC as it be nowadays. Another limitation includes indirect approach
employed to observe the suggested conversion mechanism, albeit the consequent conclusions about their
credibility by changing the dependent construct.
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