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Abstract: Sustaining learners’ motivation to keep learning has been concerned for over 60 years in
education and SLA. Most research focusing on Japanese university students has contributed lots of
theoretical and practical developments, but research focusing on motivations of non-traditional
adult learners and those under 18-year-old to learn Chinese is still little even though previous re-
search findings have proved age is one of the key variables influencing learning besides nationalities
and Chinese language levels. In order to find an effective treatment for sustainable Chinese lan-
guage learning in Japan, this study utilized a survey method to analyze the types of Japanese learn-
ers’ motivation to learn Chinese via analysis of a moment structures (AMOS), and to compare the
differences of the motivation via one-way ANOVA. This study revealed that Japanese learners” mo-
tivation to learn Chinese consists of eight common types, which are “instrumental motivation”,
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“personal orientation”, “identified regulation”, “Chinese cultural productions”, “integrating into
Chinese community”, “external regulation”, “social responsibility”, and “Chinese for academic pur-
poses”. Also, there are similarities and differences existing in the eight motivation types among the
Japanese children, adolescents, (non-) traditional adult learners of Chinese as a foreign language
(CFL). The findings contribute the understanding of motivation types and differences among the
four aged Japanese learners to teachers of teaching Chinese to speakers of other languages (TCSOL),
and to future research further exploring how differently aged Japanese learners can have and use a

higher motivation as a main drive to learn Chinese language as a lifelong business.

Keywords: motivation for learning Chinese, Japanese learners of Chinese, teaching Chinese to Jap-
anese learners, teaching Chinese to kids and adolescents, teaching Chinese to adults

1. Introduction

Sustaining learners’ motivation has been a basic but important issue in primary edu-
cation [1-3], secondary education [4-6], higher education [7-9], and SLA [10-15] due to
the recognition of motivational impact of the main components of the classroom learning
situation, such as the teacher, the curriculum, and the learner group [10]. In Taiwan, the
number of Japanese learners of Chinese has always been one of the highest; in Japan, there
is an increasing number of Japanese learners of Chinese, and the population of Japanese
learners of Chinese is only second to that of Japanese learners of English in Japan. Nin and
Cai [16] believed that clarifying the motivations of Japanese people to learn Chinese will
be of great significance for planning future innovative Chinese language curriculum and
teaching materials for Japanese learners, which in fact motivates the present study to find
an effective treatment for sustainable Chinese language learning through comparing dif-
ferently aged Japanese learners to understand their motivations to learn Chinese as s for-
eign language (CFL).

Compared to motivation research in the fields of English and education, little re-
search is conducted in the teaching Chinese to speakers of other languages (TCSOL). Nev-
ertheless, as TCSOL courses in the world spring up like mushrooms after rain, research of
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Chinese language learning motivation achieves fruitful results and consequently the im-
portance of this issue remains in focus. Regarding the motivations of Japanese people to
learn Chinese, the majority of research has involved Japanese university students, who
are treated as traditional adult learners, and the findings have helped to improve teaching
CFL to Japanese learners. However, the present study found that research regarding mo-
tivations to learn Chinese among Japanese children younger than 18 years and salaried
Japanese people, who are treated as non-traditional adult learners, is not widespread,
even though salaried Japanese people are most likely to learn Chinese for job and sight-
seeing purposes. Previous related studies confirmed that age is an important variable af-
fecting learning CFL in addition to nationality and Chinese language proficiency. Alt-
hough motivations to learn Chinese that vary with age are diverse and complicated, few
studies have explored motivations to learn Chinese among differently aged Japanese peo-
ple. This is undoubtedly a knowledge gap in the field of teaching CFL to Japanese learners.
Therefore, the present study aims to analyze the motivations of Japanese people to learn
Chinese via Analysis of Moment Structures (AMOS) and to compare differences in moti-
vations via a one-way ANOVA. Once the motivations of differently aged Japanese learn-
ers of CFL are well understood, it may be helpful for TCSOL teachers to effectively en-
hance their motivations to learn Chinese for sustainable Chinese language learning in Ja-
pan.

2. Literature Review

Theories on motivations to learn foreign languages and findings of previous related
studies have also been applied to TCSOL since 1990s when Japanese research on motiva-
tions to learn foreign languages has been conducted [17-20]. As far as Chinese L2 learners’
ages and their motivations to learn Chinese are concerned, He [21] pointed out that for-
eign students learn Chinese for wanting to be translators, for doing business in China, and
for personal interest in Chinese culture. Their motivations are different from those of na-
tive Chinese speaking children acquiring their mother tongue. Xia [22] found that Chi-
nese-heritage students’ motivations to learn Chinese are constantly evolving with ages.
For example, younger students’ motivations to learn Chinese are influenced by interests,
learning content, teachers’” comments, parents’ requirements, as well as their weak self-
control ability; these five factors make them feel they are forced to learn Chinese. Adoles-
cent Chinese-heritage students, however, realize that the main priority to learn Chinese is
to prepare themselves for jobs and further studies, followed by obeying parents’ requests,
understanding Chinese culture, and engaging themselves in social communication. Hou
[23] found that the older the students become, the more obvious their social motivations
are, such as minding their status in the class, and comparing their Chinese test scores with
other students’. In addition, older students hope to find good jobs in the future, so they
have stronger instrumental motivations. Moreover, older students are afraid that their
Chinese grades are worse than those of younger students, so they are active to learn Chi-
nese to gain other students’ respect. Such motivation is called “prestige motivation”,
which is one of the key factors for older students to learn Chinese. A questionnaire survey,
conducted among 761 foreign students studying in China, reported that around 75% of
the students studied Chinese for occupations, about 25% for understanding China, and
about 17%for being Chinese teachers or conducting Chinese language research [18]. Shi
and Wan [19] compared foreign students studying in China and learning Chinese charac-
ters; they found that students from West Asia and Europe have the highest interest in
learning Chinese characters, followed by students from Southeast Asian countries, and
finally by Japanese and South Korean students. This is because students from “non-Sphere
of Chinese language influence” worship Chinese culture, literature and art, or originally
are fascinated with Chinese characters. On the contrary, Japanese and South Korean stu-
dents being in the “Sphere of Chinese language influence” learn Chinese characters from
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an early age in their own countries; therefore, knowing Chinese characters does not moti-
vate them to learn Chinese. Xu [24] conducted a survey of foreigners studying Chinese in
universities and other educational institutions; she found that their main motivation to
learn Chinese has to do with business, trade, cultural exchanges, China studies, job hunt-
ing, and life needs, accounting for 70%; to enter higher education institutes for further
study is the secondary motivation, accounting for 20%; the third one is to pursue a lan-
guage career, accounting for 3%; the fourth one is to study Chinese linguistics, accounting
for only 1%, and unidentifiable motivations accounted for 5%. Lu [25] divided motiva-
tions to learn Chinese into five categories: For career, occupation, education, academic,
and other purposes. Li [26] believes that foreigners’ motivations to learn Chinese is to
understand China — a mysterious country, to travel in China, to seek employment, to
study further in China, to study China, and to appreciate and spread Chinese language
and culture. These, generally speaking, can be regarded as the common motivations to
learn Chinese. Additionally, a study, by Ding and Wu [17] found higher instrumental mo-
tivations in foreign students, who have studied Chinese for a longer period; these students
prefer better communication with Chinese people and economic exchanges between
countries. Because motivations to learn Chinese vary, Tsai et al. [27] suggest that teachers
should adopt different strategies to motivate students. For students whose motivation is
for further studies, teachers can use praise and positive tone to enhance their self-confi-
dence and encourage them to learn. For students with a business purpose, teachers should
pay more attention to their current and future work needs and strengthen their four lan-
guage skills. For passive learners such as elementary and middle school students who
learn upon parents’ requests, teaching strategies should focus on arousing their interests
to learn Chinese.

With respect to Japanese CFL learners who are under 18 years old, Xue and Chen [28]
surveyed 140 elementary and middle school students at a Chinese school in Japan in Oc-
tober 2009; 80% had Japanese as their first language; nearly 70% were motivated to learn
Chinese because of parents’ advice; about 28% feel to study and work beneficial; about
25% identify themselves as Chinese; around 10% want to communicate with Chinese peo-
ple, and only about 0.9% want to understand Chinese culture. Hiraoka et al. [29] analyzed
the correlations between Japanese CFL learners” motivations and their Chinese scores by
10 items and found that the higher the motivations, the higher the Chinese scores. The
items include "Because of Chinese characters, I think learning Chinese is easy", "Learning
Chinese is fun", "Learning Chinese is cool", "Learning Chinese for going to China one day",
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"Learning Chinese is beneficial for future jobs.", “I want to speak Chinese", "Learning Chi-
nese is good for job hunting", "No exam in Chinese classes", "Not interested in other sub-
jects" and "Interested in Chinese classics". Sugiue [30] conducted a study on online lan-
guage exchanges for 9 months; the participants were senior high school students who
were learning both Chinese and Japanese at three high schools in China and Japan respec-
tively. Sugiue [30] found that 95% of Japanese high school students believed that online
language exchanges were very conducive to improving Chinese communication skills.
These students with such experiences recognized the meaning and value in learning Chi-
nese; hence their motivations to learn Chinese increase.

As far as Japanese learners of Chinese in universities are concerned, Xia [31] catego-
rized their motivations to learn Chinese into four types: curiosity, aimlessness, practical-
ity, and ideality. Due to the fact that both Chinese and Japanese share common Chinese
characters, so Japanese college students think that Chinese is easy to learn and course
credits easy to get; this fact makes them more willing to learn Chinese. Such a motivation,
called “passive motivation”, is unique to Japanese college students [32-34]. Li [35] explor-
ing the correlation between Japanese college students' Chinese language learning motiva-
tion and performance in a psychological perspective found that Japanese college students
with practical attitudes, self-expectation, and internal and external motivations are posi-
tively correlated with their Chinese language performance. Nin and Cai [16] analyzed the
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differences in Chinese language learning motivation between freshmen and sophomores,
as well as male and female college students using the Independent Samples t Test. The
study found freshmen'’s passive influence motivation was significantly higher than soph-
omores’, and male college students are significantly more motivated than female ones in
multilingual comparison. Mao and Fukuda [36] compared the motivations of Japanese
CFL learners with those of Chinese learners studying Japanese; they found that job hunt-
ing, work, self-practice, and international communication and understanding were the
main factors that explain why Japanese CFL learners tend to learn Chinese; interest in
Japan and Japanese culture, and influence from others or the environment explain why
Chinese JFL learners tend to learn Japanese. Tao [37] conducted a questionnaire survey
on 328 students studying Chinese at five Japanese universities, and found that the most
popular choice among male college students is "to obtain course credits", accounting for
about 60.0%; the most popular choice among female college students is "To make traveling
to China easier ", accounting for about 47.2%. Secondly, "To increase opportunities for
promotion when working in the future " is the second motivation for both male (41.2%)
and female (44.8%) college students. The third place for male college students’ motivation
to learn Chinese is “To make traveling to China easier”, accounting for about 36.4%, and
for female college students, the third motivation to learn Chinese is “To communicate
with people who speak Chinese and make friends more easily " and "to obtain course
credits”, accounting for about 42.9%.Overall, the male college students’ motivation to
learn Chinese tends to be aimless, while female college students’ motivation to learn Chi-
nese is practical [37].

To sum up, it can be seen that the study of learning motivation not only has received
a lot of attention and continues to be explored by scholars and experts in the field of for-
eign language teaching since its inception, but has also accumulated a certain amount of
research results in the past 30 years. Tan [20] pointed out that the research on Chinese L2
learners’ motivations in non-native Chinese speaking environments has been increasing,
a fact that shows this particular issue has caught more and more attention beyond main-
land China to overseas, but most research focus used descriptive statistics and studied
Chinese L2 learners in one or several particular institutes to explore their motivations to
learn Chinese, due to difficulty in conducting large-scale investigations. In the hope of
understanding how the motivations of learners at different age groups may be conducive
to Chinese language teaching to make learners more involved in learning activities [38,39],
this study assumed that differences in motivation exist among differently aged Japanese
CFL learners (children, adolescents, traditional and non-traditional adult learners) in ad-
dition to personal variables, such as gender, environment, degree, occupation and others.
This is because non-traditional adult learners differ from traditional adult learners in work
and social experience, and multiple roles played in life [40-44]. Given the research back-
ground and literature review, this study has a clear global of analyzing the types of Japa-
nese learners’ motivations to learn Chinese via AMOS, comparing differences of the mo-
tivations via a one-way ANOVA, and providing current research findings as an effective
treatment for sustainable Chinese language learning in Japan.

3. Methods

3.1. Participants

The participants in this study were the different aged Japanese CFL learners in Japan.
Approximately 900 copies of the “Questionnaire for Japanese Learners’ Motivation to-
ward Learning Chinese” (Q-JLMLC) with three languages (Chinese, Japanese, and Eng-
lish) (Appendix A) were distributed in Japan, and 616 useable responses were received.
The 616 respondents were 293 elementary and secondary school students at two Chinese
schools, 92 Japanese university students (traditional Japanese CFL adult learners) enrolled
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in Chinese courses, and 231salaried Japanese people and retirees (non-traditional Japa-
nese CFL adult learners) at Chinese language institutes. Participants' ages ranged from 7
to 83 years with 80.5% Japanese, 16.9% Japanese-born Chinese, 2.6% Japanese-born Asian.
Their first language is Japanese no matter which ethnicity it is. Table 1 summarizes the
participants” demographic information.

Table 1. Demographic Information about Participants

Category Level Number Proportion Average age
Age Elementary school students 167 27.1 10.71
(children)
Secondary school students 126 20.5 13.87
(adolescents)
Japanese university students 92 14.9 20.28

(traditional Japanese CFL
adult learners)
Salaried Japanese people and 231 37.5 45.90
retirees (non-traditional Japa-
nese CFL adult learners)

Gender Male 220 35.7
Female 387 62.8

Unreported 9 1.5

Ethnicity Japanese 496 80.5
Japanese-born Chinese 104 16.9

Japanese-born Asian 16 2.6

Chinese Introductory 43 7.0
language Basic 176 28.6
proficiency Intermediate 250 40.6
Advanced 112 18.2

Others 11 1.8

Unreported 24 3.9

3.2. Instrument

Designing the Questionnaire for Japanese Learners’ Motivation toward Learning
Chinese for expert judgment (Q-JLMLC-EJ) with three languages (Chinese, Japanese, and
English) was the first step. To lay a stable foundation for this study, the related literature
and theories for motivation to learn foreign languages and items in previous foreign lan-
guage learning motivation questionnaires [40-50] were analyzed and served as the items
for the Q-JLMLC-E]. 10 collective TCSOL-related scholars and specialists in Taiwan and
Japan were invited to advise on items in the Q-JLMLC-EJ. This study utilized the Content
Validity Index (CVI), a respected tool to evaluate the content validity of a scale proposed
by Waltz, Strickland and Lenz [51], to ensure the items are appropriate.

To calculate the CVI value, the invited scholars and specialists are asked to rate the
applicability of each item on a 4-point scale. There are several variations of labeling the 4
ordinal points, but the scale used most often is 1 = inapplicable, 2 = applicable after mod-
ification, 3 = applicable, and 4 = very applicable [52]. For each item, then, its CVI value is
computed as the number of scholars and specialists giving a rating of either 3 or 4, divided
by the number of scholars and specialists, that is, the proportion in agreement about ap-
plicability. The formula for the CVI value of each item is CVIi %. “i” stands for each

item’s number, “n” stands for the number of scholars and specialists rating an item at 3 or
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4, and “N10” stands for the 10 TCSOL-related scholars and specialists. Based on the for-
mula, the sum of each CVI value is able to be computed out and (CVIz-ss) equals 76.3.
Finally, 76.3 (CVIi-ss) divided by 88 (the number of item) is approximately equal to .867
(Total CVI), which is larger than .80. Therefore, the results demonstrated good content
validity for the Q-JLMLC-E]. Item 25 “Everybody in school has to learn Chinese.” and
Item 42 “Learning Chinese is required in my school.” are similar, so Item 42 was elimi-
nated. The concept of Item 24 “My parents and teachers want me to learn Chinese.” over-
laps with that of Item 76 “I learn Chinese because my parents want me to learn it.”, so
Item 76 was eliminated and Item 24 was broken down to be two separate items: “My par-
ents want me to learn Chinese.” and “My teachers want me to learn Chinese.” To avoid
respondents from answering without thinking, items in the same categories were scram-
bled. The developed “Questionnaire for Japanese Learners” Motivation toward Learning
Chinese” (Q-JLMLC) with Chinese, Japanese, and English languages and a 5-point Likert-
type scale were adopted to measure learners’ responses, including the response degree of
impact: “Above 80%”, “60~79%", “40~59%", “20~39%", and “Under 19%.” The degree of
impact was given 5 to 1 points accordingly. In addition, the demographic questions, such
as gender, age, identity, nationality, school or affiliation, marital status, duration of learn-
ing Chinese in Japan, Taiwan, China and other countries, and self-evaluation on Chinese
level, were also included in the Q-JLMLC. The Japanese CFL learners would be assessed
by the Q-JLMLC on how motivated they are to learn Chinese is.

Next, to measure the correlation of each item with the underlying construct, to dif-
ferentiate between respondents having high total and low total scores on summated five-
point Likert scale items [53], and to eliminate items which are not discriminative, the item
analysis was run through IBM SPSS Statistics 24.0 for Windows in the present study. After
that, internal consistency reliability analysis was utilized to judge how well the items on
the Q-JLMLC that were proposed to measure the same construct produce similar results.

In the item analysis, the critical ratio of extreme-group for items is p<.05which
reaches the level of significance. This means the questions are able to precisely reflect the
action of subjects. In test of homogeneity, the (corrected) item-total correlation of items is
above .30, and this indicates that the corresponding item correlates very well with the
scale overall [54] except Items 25 “I know that learning Chinese is important for me, but I
do not enjoy learning it” (the critical ratio: 2.263 and the (corrected) item-total correlation:
120 (.098)), and 26 “I learn Chinese because learning Chinese is enjoyable.” (the critical
ratio: 10.280 and the (corrected) item-total correlation: .287 (.258)), and p<.01 which
reaches the level of significance. The reliability value (Cronbach’s alpha if item deleted) of
Items 23 “I learn Chinese because my Chinese teacher(s) is (are) good.”, 25, 26, 28 “I feel
bad if I couldn’t perform well in Chinese classes.”, 41 “Learning Chinese is useful when I
travel in Chinese-speaking countries.”, 44 “I learn Chinese because I am a Japanese-born
Chinese.”, 61 “I learn Chinese to broaden my horizons.”, 64 “My parents want me to learn
Chinese.”, 65 “Everybody in school has to learn Chinese.”, 66 “My teachers want me to
learn Chinese.”, 73 “I learn Chinese to have a break from home or work routine.”, 75 “I
learn Chinese to keep up with others in my family.”, 77 “Ilearn Chinese to get away from
boredom.”, and 78 “I learn Chinese because my spouse wants me to learn it.” is not less
than the Cronbach's Alpha value .970. Hence, these items are eliminated and others are
kept to run the exploratory and confirmatory factor analysis via the AMOS to analyze the
types of Japanese learners’ motivations to learn Chinese.

4. Results

4.1 The Types of the Different Aged Japanese Learners” Motivation for Learning Chinese

This study analyzed the types of the different aged Japanese learners’ motivations to
learn Chinese by means of exploratory and confirmatory factor analysis. The purpose was
both to extract common factors to classify the motivation types and to construct validity
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of the scale. Thus, principal components analysis was utilized to estimate factor loadings.
Normally, factor loadings should be larger than .40 [54,55]. Items, of which the factor load-
ings are lower than .40, would be eliminated because the items are invalid and have a low
correlation with other items in the same common factor.

In the first exploratory factor analysis (EFA), the twelve common factors are ex-
tracted. The factor loadings of the items are larger than .40 except in Items 19 “I learn
Chinese to make myself speak Chinese as well as native Chinese speakers do.”, 50 “I learn
Chinese because no Chinese courses were offered during previous education.”, 63 “I learn
Chinese to get entrance to another school or college.”, 9 “I learn Chinese because I am
interested in Chinese literature.”, 32 “I learn Chinese because I feel good when I resolve
the difficulties.”, 20 “I learn Chinese because I am interested in Chinese courses.”, 2 “I
learn Chinese to write Chinese research papers comparable to those written by native Chi-
nese speaking peers.” and 67 “I learn Chinese because I want people to think I can speak
Chinese well.”. Also, at least 3 items in a common factor are necessary because one or two
items will fail to reflect the feature of the common factor. Thus, in additional to items 19,
50, 63, 9, 32, 20, 2 and 67, Items 72”1 learn Chinese because the people I am familiar with
also learn Chinese.” and 71 “I learn Chinese because people I am acquainted with can
speak Chinese fluently.” are also eliminated. The cumulative explained variance is
63.917% -

Based on the result of the first EFA, the rest of the 62 items are compiled by the second
EFA. The result of the second factor analysis showed the elven common factors are ex-
tracted. The factor loadings of the items are larger than .40 except in Items 34 “I learn
Chinese because I feel good when I do things well in Chinese.” and 37 “I learn Chinese to
keep up with others who speak Chinese fluently.”. However, only items 16 “I learn Chi-
nese because I can meet new people and make friends in the Chinese class.” and 17 “I
learn Chinese because I like using Chinese to deal with difficulties.” are in the same com-
mon factor, so the two items are also eliminated in addition to Items 34 and 37. The cu-
mulative explained variance is 65.109%.

Based on the result of the second EFA, the rest of the 58 items are compiled by the
third EFA. The result shows that the factor loadings of the nine common factors extracted
is larger than .40. The cumulative explained variance is 65.078%.

In order to test the factorial structure of observed variables and verify which ob-
served variable is related to which latent variable, the confirmatory factor analysis (CFA)
is run in this study. In the CFA, Item 3“Learning Chinese is a preparation for getting a
job.”, 22”1 learn Chinese because I want to be a good Chinese teacher.”, 24”1 learn Chinese
to quench my thirst for Chinese knowledge.”, 36“I learn Chinese because my Chinese
textbooks are good.”, 39" learn Chinese in order to pass a Chinese Band Test.”, 42”] learn
Chinese in order to emigrate to Chinese-speaking countries.”, 43“I learn Chinese because
I am interested in Chinese cultures.”, 45”1 learn Chinese to overcome the frustration in
daily life.”, 46“I learn Chinese because I want to increase the mutual understanding
among peoples in the world.”, 53”I learn Chinese because I want to show my teachers that
I can learn Chinese.”, 56“I learn Chinese to help my children learn Chinese.”, 58”1 learn
Chinese to increase my job competence.”, 69”1 1learn Chinese to get away from loneliness.”,
74"1 learn Chinese to get ready for changes in my family.”, 76”I learn Chinese to find a
good job later.”, 80 “I feel bad if I couldn't speak Chinese in Chinese classes.”, 84 “I learn
Chinese to feel a sense of achievement.”, 85 “I learn Chinese because acquiring good Chi-
nese skills is a stepping-stone to one's success in life.” and 86 “I learn Chinese because
learning Chinese can challenge me.” are eliminated according to modification indices (M.
I.). This is because the concepts of these items are similar with other items, resulting in the
GFI's and AGFI's values less than .8 and RMSEA larger than .08. Also, Items 1 “I learn
Chinese to live up to a saying which goes, ‘Never too late to learn’.”, 29 “I learn Chinese
because it is easy to get credits in the Chinese class.”, 18 “I learn Chinese because there
are Chinese characters in Chinese and Japanese.”, 33 “I learn Chinese because learning
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Chinese is easier than learning English or other foreign languages.”, 35 “I learn Chinese
because I like my fellow students in the Chinese class.” and 62 “I learn Chinese to feel
occupied rather than doing nothing.” are eliminated because the SMC values are lower
and these items resulted in Average Variance Extracted (AVE) less than .5, signifying the
convergent validity is poor [55-57]. Figure 1 and Table 2 show the result of the CFA model
after modifying.
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Figure 1. Confirmatory factor analysis of the Q-JLMLC
Table 2. The CFA Result
Latent Observed Standardized Squared Composite Average
variables variables factor loadings Multiple Reliability = Variance
Correlations (CR) Extracted
(SMCQ) (AVE)
F1 m4 .73 53 .86 .55
ml15 .64 A2
m38 72 .52
m48 .87 .76
m49 71 .51
F2 m40 .53 28 .88 .61
mb54 .89 .79
mb55 .92 .84
mb57 .86 .74
m79 .63 40
F3 mb5 .82 .67 .84 .52
mé6 .62 .38
m7 .84 .70
m8 .69 47
m81 .63 .39
F4 m21 .84 71 .87 .62
m27 .83 .68
m30 .67 45
m31 .79 .63
F5 ml10 .69 48 .85 .60
mll .52 27
m12 91 .83
ml3 .90 .81
F6 m70 .65 43 .86 .69
m82 .90 .81
m83 .87 .76
F7 ml4 .64 41 .80 .50
m47 .72 .52
m51 .66 44
mb52 .79 .63
F8 mb59 .89 78 .87 .69
m60 .86 .75
m68 .73 .53

Based on Figure 1, chi-square/df ratio is 3.649, less than 5, GFI and AGFI both are .852
and .822, larger than .8, respectively, and RMSEA is .066, falling in between .05 and .08.
This fact proves the model fit is reasonable. In Table 2, all factor loadings are larger than
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.5, signifying the relationship between each observed variable and the underlying factor
(latent variable) is supported. Also, the CR’s and AVE’s values are larger than .70 and .50,
respectively, signifying the convergent validity is supported.

Torkzadeh et al. [58] argued that if the confidence interval of the paired correlation
doesn’t include the value of 1 following correlations among latent variables paired, the
model’s discriminant validity is evidenced. Table 3 shows the result of computing the 95%
confidence interval for the correlations between two latent variables via Bias-corrected
percentile method.

Table 3. The Correlations between Two Latent Variables

Parameter Estimate Lower Upper
F1<-->F2 .372%* .307 449
F1<-->F3 .530* 433 .594
F1<-->F4 .350** 270 438
F1<->F5 .309** .208 403
F1 <-->F6 .687* .589 .748
F1 <-->F7 .723* .632 .781
F1<-->F8 .598* 517 .651
F2 <-->F3 .083 -.026 178
F2 <-->F4 .287* 182 .378
F2 <-->F5 170%* .081 247
F2 <-->F6 .361** 282 443
F2 <-->F7 A76* .385 542
F2 <-->F8 .531** 446 .599
F3 <-->F4 A78%* 414 .546
F3 <-->F5 .679** .610 734
F3 <-->F6 .388* .305 465
F3 <-->F7 .545* 451 .617
F3 <-->F8 .386* 302 453
F4 <->F5 .535** 462 .603
F4 <-->F6 315* 218 .382
F4 <-->F7 .586** 488 .660
F4 <-->F8 .455* .365 542
F5 <-->F6 .213* 119 310
F5 <--> F7 A71% .367 .546
F5 <--> F8 .327% .237 402
F6 <-->F7 .547* 452 .639
F6 <--> F8 .514* 426 .584
F7 <-->F8 .635* 542 .698

Note: * stands for p<.05, ** stands for p<.01

Based on Table 3, correlations between two latent variables exit except “F2 v.s. F3”,
but each value between lower bound and the upper bound does not contain 1, demon-
strating discriminant validity is supported.

After item analysis, internal consistency reliability analysis, three-time EFA, and
CFA, not only has reliability and validity of the Q-JLMLC proved to be good, but the eight
common factors standing for eight types of Japanese learners’ motivation for learning Chi-
nese are extracted. According to item description in the eight factors, the eight motivation
types are named as follows:
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Type 1: Instrumental motivation. Item descriptions that fall in this category are m4
“I learn Chinese to find better job opportunities.”, m15 “I learn Chinese because fluent
Chinese is a symbol of good education and accomplishment.”, m38 “I learn Chinese be-
cause increasing Chinese proficiency will have financial benefits for me.”, m48 “Learning
Chinese will give me higher status in my job.”, and m49 “I learn Chinese in order to
achieve an occupational goal.”.

Type 2: Personal orientation. Item descriptions that fall in this category are m40 “I
learn Chinese to win a scholarship to a university in Chinese speaking countries.”, m54
“Learning Chinese helps me communicate with my children.”, m55 “I learn Chinese to
keep up with my children.”, m57 “I learn Chinese to answer questions asked by my chil-
dren.”, and m79 “I learn Chinese to share a common interest with my spouse.”.

Type 3: Identified regulation. Item descriptions that fall in this category are m5 “I
learn Chinese to better myself.”, m6 “I learn Chinese to find better education opportuni-
ties.”, m7 “I learn Chinese to become a better-educated person.”, m8 “I learn Chinese to
get something meaningful out of life.”, and m81 “I learn Chinese because I like learning
new things.”.

Type 4: Chinese cultural productions. Item descriptions that fall in this category are
m21 “Ilearn Chinese because I am interested in Chinese TV shows.”, m27 “Ilearn Chinese
because I am interested in Chinese movies.”, m30 “I learn Chinese to be able to read Chi-
nese newspaper and magazines.”, and m31 “I learn Chinese because I am interested in
Chinese songs.”.

Type 5: Integrating into Chinese community. Item descriptions that fall in this cate-
gory are m10 “I learn Chinese to make friends with native Chinese speakers.”, m11 “I feel
bad if I couldn't speak Chinese to my Chinese friends.”, m12 “I learn Chinese because I
want to learn about Chinese customs.”, and m13 “I learn Chinese to know about how
Chinese people live.”.

Type 6: External regulation. Item descriptions that fall in this category are m70 “I
learn Chinese in order to obtain an academic degree.”, m82 “I learn Chinese in order to
obtain high scores in examinations.”, and m83 “I learn Chinese to pass examinations.”.

Type 7: Social responsibility. Item descriptions that fall in this category are m14 “I
learn Chinese to help people who cannot speak Chinese.”, m47 “I learn Chinese to let the
world know more about my country.”, m51 “I learn Chinese because I want to be part of
the Chinese resource in my country.”, and m52 “I learn Chinese because I can contribute
to my country’s economic prosperity.”.

Type 8: Chinese for academic purposes. Item descriptions that fall in this category
are m59 “I learn Chinese to communicate with international specialists in my own aca-
demic field.”, m60 “I learn Chinese to comprehend the research literature in my own aca-
demic field.”, and m68 “Ilearn Chinese to understand presentations presented in Chinese
by international peers in conferences.”.

4.2 The Difference of Motivations to Learn Chinese among the Different Aged Japanese CFL
Learners
Table 4 shows that at least one significant difference in the motivation for learning

Chinese among the different aged Japanese learners following one-way ANOVA analysis
(Wilk’s A= .606, MANOVA F=13.79, p=.000<.001).
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Table 4. Comparison of the motivation for learning Chinese among differently aged Japanese learners
Groups Children Adolescents  Traditional = Non-traditional F test Scheffé n2  Observed
(n=167) (n=126) adult learn- adult learners Power
ers (n=231)
(n=92)
Motivation M SD M SD M SD M SD
Instrumental 3.37 1.17 3.21 1.12 3.50 .93 2.55 1.20 24.931***  Children>Non-traditional adult learners .109 1.00
motivation Adolescents>Non-traditional adult
learners
Traditional adult learners>Non-tradi-
tional adult learners
Personal 1.82 1.08 1.69 .88 1.47 77 1.50 1.01 4.633** Children >Traditional adult learners .022 .892
orientation Children >Non-traditional adult learn-
ers
Identified 3.51 1.10 3.27 1.15 4.02 .90 3.53 1.05 8.969*** Traditional adult learners> Children .042 996
regulation Traditional adult learners>Adolescents
Traditional adult learners>Non-tradi-
tional adult learners
Chinese 2.21 1.16 2.48 1.33 2.50 1.15 2.70 1.18 5.346** Non-traditional adult learners>Children .026 933
Cultural
productions
Integrating 28 117 268 118 370 1.00 3.37 1.11 21.273%** Traditional adult learners>Children 094 1.00
into Chinese Traditional adult learners>Adolescents
community Non-traditional adult learners>Children
Non-traditional adult learners>Adoles-
cents
External 2.97 1.41 2.94 1.41 3.34 1.12 2.01 1.22 32.814***  Children>Non-traditional adult learners .139 1.00
regulation Adolescents>Non-traditional adult
learners
Traditional adult learners>Non-tradi-
tional adult learners
Social 2.72 1.20 2.80 1.14 3.01 1.07 2.35 1.17 9.045*** Children>Non-traditional adult learners .042 .996

responsibility
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Adolescents>Non-traditional adult
learners
Traditional adult learners>Non-tradi-
tional adult learners
Chinese for 2.29 1.30 2.40 1.28 2.20 1.27 1.84 1.21 7.118%** Children>Non-traditional adult learners .034 .982

academic
purposes

Adolescents>Non-traditional adult
learners

Wilk’s A= .606

MANOVA F=13.79***

Note: ** stands for p<.01, *** stands for p<.001
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As shown in Table 4, the eight motivation types among the different aged Japanese
learners of Chinese, based on the F values and p values less than .01, are significantly
different following the one-way ANOVA analysis. After Scheffé’s method for multiple
comparisons, this study revealed that the children’, adolescents” and traditional adults’
instrumental motivation is significantly higher than that of the non-traditional adults.
Also, n2 is .109, which means that with age being the independent variable, the effect size
is medium (explained variance is 10.9%). The observed power is 1.00, which means the
probability of drawing the correct conclusion from a statistically significant result is 100%.

Secondly, this study revealed that the children’ personal orientation is significantly
higher than the (non-) traditional adult learners’ one. Also, 12 is .022, which means that
with age being the independent variable, the effect size is small (explained variance is
2.2%). The observed power is .892, which means the probability of drawing the correct
conclusion from a statistically significant result is 89.2%.

Thirdly, this study revealed that the traditional adults” identified regulation (IR) is
significantly higher than that of children’, adolescents’ and non-traditional adults’ one.
Also, n2 is .042, which means that with age being the independent variable, the effect size
is small (explained variance is 4.2%). The observed power is .996, which means the prob-
ability of drawing the correct conclusion from a statistically significant result is 99.6%.

Fourthly, this study revealed that the non-traditional adults” motivation for Chinese
cultural productions is significantly higher than the children’ one. Also, 12 is .026, which
means that with age being the independent variable, the effect size is small (explained
variance is 2.6%). The observed power is .933, which means the probability of drawing
the correct conclusion from a statistically significant result is 93.3%.

Fifthly, this study revealed that the (non-)traditional adults’ integrative motivation
into Chinese communities is significantly higher than the children’ and adolescents’ one.
Also, n2 is .094, which means that with age being the independent variable, the effect size
is medium (explained variance is 9.4%). The observed power is 1.00, which means the
probability of drawing the correct conclusion from a statistically significant result is 100%.

Sixthly, this study showed that the children’, adolescents’” and traditional adults” ER
is significantly higher than that of the non-traditional adults. Also, 12 is .139, which means
that with age being the independent variable, the effect size closes to large (explained
variance is 13.9%). The observed power is 1.00, which means the probability of drawing
the correct conclusion from a statistically significant result is 100%.

The same as the ER, this study also found that the children’, adolescents’ and tradi-
tional adults” social responsibility is significantly higher than that of the non-traditional
adults. Also, 12 is .042, which means that age as independent variable, of which effect size
is small (explained variance is 4.2%). The observed power is .996, which means the prob-
ability of drawing the correct conclusion from a statistically significant result is 99.6%.

Finally, this study revealed that the children’ and adolescents’” CAP is significantly
higher than the non-traditional adults” CAP. Also, 12 is .034, which means that with age
being the independent variable, the effect size is small (explained variance is 3.4%). The
observed power is .982, which means the probability of drawing the correct conclusion
from a statistically significant result is 98.2%.

5. Discussion

The main objective of the present study was to provide an effective treatment for
sustainable Chinese language learning in Japan with comparing to understand motiva-
tions to learn Chinese as s foreign language among differently aged Japanese learners.

The results related to the types of the different aged Japanese learners’ motivation for learn-
ing Chinese showed that the eight motivation types were shared by Japanese learners. Type
1-Instrumental motivation was extracted a construct from five observed variables (m4,
m15, m38, m48, and m49) of which meaning was a person is instrumentally motivated to
learn a foreign language because of practical reasons, such as bettering jobs, obtaining
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good education and accomplishment, and increasing financial benefits. The instrumental
motivation of Japanese learners was consistent with those found in earlier studies [59,60].
Type 2-Personal orientation was also found in previous research. For example, one of
learning motivations in adulthood is family togetherness, concerned with bridging gen-
eration gaps and improving relationships in families [46]. Learning English to help one’s
children learn English is one of observed variables in motivation for personal goals [49].
Xu and Gao [50] defined motivation for individual development as to enhance one’s com-
petitiveness and improve one’s social status. Personal orientation, such as learning Chi-
nese for oneself and significant others, are defined in this study according to the item de-
scriptions. Type 3-Identified regulation, based on Deci et al. [61], was a more autonomous
form of extrinsic motivation than introjected regulation. For Japanese learners, they had
identified him/herself with the importance or value of what he/she per-forms. (e.g., learn-
ing Chinese for bettering oneself, for better education opportunities, for getting something
meaningful, etc.). Type 4-Chinese cultural productions, line with Gardner’s integrative
motivation [62], was a set of attitudes reflecting openness to target language cultural ma-
terial, so interests in learning more about Chinese cultural elements, such as movies,
songs, TV shows, newspapers and magazines, are found in Japanese learners’ motivation
for learning Chinese. Type 5-Integrating into Chinese community, as part of integrative
motivation, is a wish to know and to be integrated into a Chinese language community,
according to Gardner’s definition [63]. Type 6-External regulation was a form of extrinsic
motivation and the least self-determined. For example, learners might not want to fail the
class and were trying to get a good grade on the test [64], so the three items (m70, m82,
and m83) reflected Japanese learners’ motivation of external regulation while learning
Chinese. Type 7-Social responsibility concurred with in Xu & Gao’s finding [50], in which
the social responsibility is defined as learning a foreign language to contribute to home
country’s prosperity, to let the world know more about home country, and to contribute
to the mutual understanding among peoples in the world. Type 8- Chinese for academic
purposes was extracted a construct from three observed variables (m59, m60, and m68).
Not only did Xu and Gao [50] found that using English to obtain research information is
one of Chinese university students’ motivation for learning English, but this study also
found that learning Chinese for academic purposes is one motivation among the different
aged Japanese learners.

Regarding the results related to the difference of motivations to learn Chinese among the
different aged Japanese CFL learners, the present study found that the children’, adolescents’
and traditional adults’ instrumental motivation is significantly higher than that of the non-
traditional adults. The result is correlated with other studies that demonstrated that the
age factor has an important role on motivation during foreign language acquisition. For
example, young learners in Belgium are mostly motivated to learn French because it al-
lows them to travel, to expand the boundaries of their social setting and also to increase
the chances of finding employment after college, and young learners are a little more mo-
tivated than elder ones [65]. Hong and Ganapathy [60] used a qualitative case study via
focus group interviews to elicit data from 12 students aged 16 in a secondary school in
Penang and found that the students are more instrumentally motivated than integratively
motivated in ESL learning. Secondly, the Japanese children’ personal orientation signifi-
cantly higher than that of the Japanese (non-) traditional adult learners was found. The
similar results can be found in previous research. For example, Xue and Chen [28] sur-
veyed 140 primary and secondary school students in Chinese schools in Japan, and found
nearly 70% of students were motivated to learn Chinese because of their parents’ encour-
agement, and 20.8% of them were motivated to learn Chinese for personal study and fu-
ture jobs. Asmali [66] found parents, teachers, and favorable learning conditions and ac-
tivities were important factors in determining Turkish pupils’ motivation to learn English.
Adult learners’ motivation is typically self-directed, relevancy-oriented, and learner-ori-
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ented [67,68], but the children found in this study have a stronger personal-oriented mo-
tivation to learn Chinese than other learners even though the degree of impact on their
personal-oriented motivation is under 39%.

Compared with other age groups (children, adolescents, and non-traditional adult
learners), more research focused on exploring Chinese learning motivation of traditional
adult learners, signifying those who are full-time undergraduates aged 18-23, do not work
or do part-time works, and have few, if any, family responsibilities. Zhang's survey study
[69] found 70.9% Japanese undergraduates learning Chinese because they think it is useful
after entering society, and 53.5% of them are interested in China so they learn Chinese.
Kuo’s cases studies [70] found three traditional adult learners” motivations to learn Chi-
nese are instrumental, inquisitive, and ideological, and two non-traditional adult learners
are motivated integratively and interpersonally to learn Chinese. Tao [37] analyzed 328
Japanese university students’ motivation to learn Chinese and found 51.5% of them took
Chinese courses because it is easy to get credits and male undergraduates’ motivation is
higher than females. The second one is “to increase the opportunity for job promotion in
the future”, accounting for 43.0%, and the third one is “to travel to China”, accounting for
41.8%. Also, the female undergraduates’ motivation for travelling to China is higher than
males’. Previous research findings are not completely identical to this study, revealing
that the traditional adults” identified regulation (IR) is significantly higher than that of
children’, adolescents” and non-traditional adults” one, but the traditional adults’ motiva-
tion for bettering themselves is proved again.

Compared with other related research, little research has focused on exploring learn-
ing Chinese motivation of non-traditional adult learners even though over half of the pop-
ulation are non-traditional adults [71]. Akgay et al. [72] found 22.61% Turkish young
learners’ leading motivation to learn English is to talk to foreigners/tourists visiting their
city, followed by entertainment, such as being fond of movies, songs, and computer games
(16.67%). Ferrari [73] interviewed 26 adult learners of Italian aged 25-69 and found the
main reasons to enroll in Italian courses are learning about “culture”, “art, architecture,
history”, and attractiveness of Italian, and few reasons are learning Italian for “music and
opera”, “fashion”, and “literature”. The above findings are not completely consistent with
this study, revealing that the non-traditional adults” motivation for Chinese cultural pro-
ductions is significantly higher than the children’ one, but Hudson [74] found the majority
(95%) of participants wished to learn English to improve their communication with Eng-
lish speakers, and to improve their understanding of the media, i.e. TV, radio and the
press. Hudson’s finding echoes to that of this study. It proved that, therefore, exploring
different subjects and target languages results in different research results.

Integrating into Chinese communities belongs to integrative motivation besides Chi-
nese cultural productions. Hudson [74] gathered 44 adult learners aged from 18to 55 and
over via using the online survey ‘Survey Gizmo’ and found 91% wanted to learn English
to be accepted and respected as members of English speaking society, while, 89% wished
to learn English to make friends from different countries. A further 86% chose to learn the
language to understand the culture and life of the English speaking society, and 82%
needed the language to participate in local activities and events. Arthur and Beaton [75]
found the majority of adult foreign language learners associate travel with reasons to
learn. Childhood experiences and exposure to another language clearly matter because a
surprising number of adults were exposed to aspects of foreign language or culture at one
time in their childhood. Although the impact of such exposure on the adults who learn a
foreign language for integrating into target community is not found, the present study
corroborated that the Japanese (non-)traditional adults’ integrative motivation into Chi-
nese communities is significantly higher than that of the Japanese children and adoles-
cents.

With respect to the external regulation (ER), Noels et al. [76] analyzed the motiva-
tional orientations to learn a second language of the 159 students whose age went from 18
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to 50 and registered in English psychology classes at a French-English bilingual univer-
sity, and found that “external regulation” (M=3.94, SD=1.45), second to “IR”, influences
the students to learn a second language. Also, the ER had no correlations with the criterion
variables (Freedom of Choice and Perceived Competence), but IR was strongly correlated
with the criterion variables. Aydogan [77] found the ER is one extrinsic motivation that
influences 300 students, aged 17-23 and whose English levels were quite good, to learn
English by using exploratory factor analysis. This finding of the children’, adolescents’
and traditional adults” ER significantly higher than that of the non-traditional adults was
similar to the previous research results, and the present study analyzed the differences
among the different aged Japanese learners’ ER motivation to fill in the knowledge gap.

As for social responsibility, Wentzel [78] reported teacher support was a positive pre-
dictor of both types of interest and of social responsibility goal pursuit. Gao et al. [79] used
an exploratory factor analysis to study 2,278 undergraduates from 30 universities in 29
regions of China, and found the social responsibility is not only one of the undergradu-
ates’ motivation to learn English, but the English majors whose scores are also higher on
intrinsic interest, social responsibility, individual development, and information medium
than that of the non-English majors. Although the surveyed subjects and target languages
in this study differ from the previous studies, they found an echo in each other.

In respect to learning a foreign language for academic the number of non-native stu-
dents studying in English-medium universities has increased over the past decade and
the issues in English for academic purposes (EAP) have lasted over 35 years. However, no
one research-based volume has investigated the theoretical issues and pedagogical con-
cerns of the area [80]. Not only does this problem exist in EAP but also in Chinese for
academic purposes (CAP). With population of non-native Chinese speakers studying in
China and Taiwan for obtaining academic degrees increasing in recent years, CAP courses
are offered [81]. Nevertheless, no research is conducted in CAP except EAP. Xu and Gao
[50] found as far as over 1300 students from five Chinese universities are concerned, the
EAP is one of motivation to learn English, but no correlation was found between the EAP
motivation and their identities through a questionnaire in a four-year longitudinal study.
Another research indicated that 70% of the Master of Arts students have never taken any
academic writing course before and want a new course which provides them with generic
features for writing a research article/thesis [82]. To fill the knowledge gap of little re-
search focusing on CAP motivation of learners under 18 years old, the present study
found that the Japanese children” and adolescents” CAP is significantly higher than the
Japanese non-traditional adults” CAP.

6. Conclusions

A lot of research on motivation to learn a foreign language has been conducted for
many years, and are still kept exploring. This academic phenomenon displays the issue
has been of high importance. This is because that understanding learners” motivation to
learn a foreign language is beneficial for a teacher not only to select an appropriate text-
book, but also to use applicable teaching strategies to increase the learners’ motivation.

Each Japanese learner studying Chinese language is an independent individual, and
their motivation to participate in Chinese language programs is multiple and complicated.
The fact has been proven not only by previous research but also by this study. This study
categorized Japanese learners’ eight types of motivation, including 1) “instrumental mo-
tivation”, 2) “personal orientation”, 3) “identified regulation”, 4) “Chinese cultural pro-
ductions”, 5) “integrating into Chinese community”, 6) “external regulation”, 7) “social
responsibility”, and 8) Chinese for academic purposes, via reliable and valid evidence.
This study also reveals that the instrumental motivation in Japanese children, adolescents,
and traditional adult learners are significantly higher than that in non-traditional adult
learners. Japanese children are significantly higher in the personal-oriented motivation
than traditional and non-traditional adult learners respectively. However, traditional
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adult learners are significantly higher in the identified regulation than children, adoles-
cents, and non-traditional adult learners; non-traditional adult learners are significantly
higher in Chinese cultural productions than children, and traditional and non-traditional
adult learners are significantly higher in integrating into Chinese communities than chil-
dren and adolescents respectively. Children, adolescents, and traditional adult learners
are respectively significantly higher in the external regulation and social responsibility
than non-traditional adult learners. Finally, children and adolescents are significantly
higher in Chinese for academic purposes than non-traditional adult learners, but no sig-
nificant difference exits in two groups of aged adult learners.

Findings from various studies on motivation to learn Chinese language or other for-
eign languages are not only diverse but also changing [75], so perfect and universal teach-
ing principles virtually do not exist. This study contributes the understanding of motiva-
tion types and differences among the four aged Japanese learners to TCSOL teachers and
future research. TCSOL teachers are advised to pay attention to each learner’s motivation,
to deliberate how to effectively use these motivational factors in teaching the four different
aged Japanese learners Chinese language, so that their motivation can be maintained.
Moreover, while extrinsic motivation has a negative predictive effect on students” aca-
demic achievement, intrinsic motivation has positive predictive effects [83]. So it is im-
portant for future research to explore how differently aged Japanese learners can have a
higher intrinsic motivation and use it as a main drive to learn Chinese as a lifelong busi-
ness.

Author Contributions: The author conceived and designed the study, acquired and analyzed the
data, drafted and wrote the manuscript, and submitted it to Sustainability for reviewing and pub-
lishing. The author has read and agreed to the published version of the manuscript.

Funding; This research was funded by Taiwan Ministry of Science and Technology, grant number
107-2410-H-142-008-.

Acknowledgments: The author would like to thank all participants involving in this study.

Conflicts of Interest: The author declare no conflict of interest.


https://doi.org/10.20944/preprints202108.0182.v1

Preprints (www.preprints.org) | NOT PEER-REVIEWED | Posted: 9 August 2021 d0i:10.20944/preprints202108.0182.v1

19 of 33
Appendix A
HfEEECREEYRMEER
BN E T O HiE 20 B O AR
Questionnaire for Japanese Learners’ Motivation toward Learning Chinese” (Q-JLMLC)
— HEEEXEEHGHER HAEAART OFEBLZCHEMST 27—
Scale for Japanese learners’ motivation toward learning Chinese (JLMTLC)
ZEE EE Items TEEE PEOEE
Degree of impact
1B A THEHR T/EYE - 83 | a5 - Above | 60~79% 40~59% 20~39% | Under
TESTITKRDFUGNT S 5 EVWIBEFEERT LD | 80% 19%
CHERBEFATHET » PALE SN
I learn Chinese to live up to a saying which goes, “Never m m o m O
too late to learn”.
QIR SR Ry TR A EHEEEREER St | Above | 60~79% | 40-59% | 20~39% | Under
P 80% 19%
AAT A7 EERDOL NV THEEOWMIGH L e ES 2o | ME PaN
W FEREEFATHET - o o 0 o 0
I learn Chinese to write Chinese research papers compara-
ble to those written by native Chinese speaking peers.
3PS Ry T IREI TR I AE 4 Above | 60~79% | 40~59% | 20~39% | Under
JOHEREADIT L dDRHE LT~ PEREZFA T | 80% 19%
EQUEE PALE SN
Learning Chinese is a preparation for getting a job. o mi o mi o
4 PEREEESUR By TAREAT AT LA - Above | 60~79% | 40~59% | 20~39% | Under
LD RWEBDOF ¥+ A0l ~ PEREZFEATY | 80% 19%
EQUEE PALE SN
I'learn Chinese to find better job opportunities. m mi m mi o
S5.BREHEE R T EEHCEL - Above | 60~79% 40~59% 20~39% | Under
LDROGEDZEALT DI~ PEFEEZFATHET 80% 19%
I learn Chinese to better myself. PAE PSN
m m m m o
6. FREHE R B T IR I EHRS - Above | 60~79% 40~59% 20~39% | Under
LDRWFEDF ¥ Y A0~ FEREEZFEATY | 80% 19%
EQUE PAE PSN
I'learn Chinese to find better education opportunities. m O m O O
7HREHEESOE R TR ERREREAIN - Above | 60~79% | 40~59% | 20~39% | Under
LDRWEBRESIIE TSI PEEBEFATHET | 80% 19%
° PALE SN
I'learn Chinese to become a better-educated person. m m m m o
SIREBHE VB T RREGTEEER - Above | 60~79% 40~59% 20~39% | Under
80% 19%
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NELZBI 220 L 0 DOBEEFEL O~ FEELF | DL EAF
ATHET - o o 0 o 0
I learn Chinese to get something meaningful out of life.
9. N Ry BB HERE SRR b SR > P DABRERHESR L - Above | 60~79% | 40~59% | 20~39% | Under
PEDOSFECEK DD 2 DT ~ FEHBEFATHET - 80% 19%
I learn Chinese because I am interested in Chinese litera- | PAE SN
ture. O O a O o
10 FREBEEE SR B T AL - Above | 60~79% 40~59% 20~39% | Under
HEANEKEIC A S DI HEEEFATHET - 80% 19%
I learn Chinese to make friends with native Chinese speak- | PAf SN
ers. m m o m m
11 ANRFEERREE AR R EERE S - GBS AL - Above | 60~79% 40~59% 20~39% | Under
PEADLZELE PEBTHEE LN E ~EBAALDELY | 80% 19%
oL x9d - PR SN
I feel bad if I couldn't speak Chinese to my Chinese friends. m m m m o
12 N RBARAEEE NG ETE  FTDARE RS - Above | 60~79% | 40~59% | 20~39% | Under
FEADEECEEICOWTHID 2D T ~ hERHREZFA | 80% 19%
Thxd - PALE SN
I learn Chinese because I want to learn about Chinese cus- m m m m m
toms.
13 FREREEEE SR By TR AEE A9 ATE 7= - Above | 60~79% | 40~59% | 20~39% | Under
FEADES L £ HET 572010 - TEFEEFATHEY | 80% 19%
o PR SN
I'learn Chinese to know about how Chinese people live. m O o O o
14 BRI B T HE AN GREESE LA - Above | 60~79% 40~59% 20~39% | Under
FEFENTEAWAZIT 572010 ~ PEEBEZFATHE | 80% 19%
ER PR SN
I'learn Chinese to help people who cannot speak Chinese. m m m m o
15. R R &R ARV EERE SUR 24P BB MR RV 828 > ATLL | Above | 60~79% | 40~59% | 20~39% | Under
WEREESES - 80% 19%
TEFEAGICEE S 2L - Bh A FE R - jRe | UL ELF
sk 2B DT ~ PEEEEFATHET - m = o = o
I learn Chinese because fluent Chinese is a symbol of good
education and accomplishment.
16. R B3R A FE 58 SR ] AR A& - FnDAFREREESE ST - Above | 60~79% 40~59% 20~39% | Under
FEE 7 7 ADPTH L WKEEELZENTEHDT | 80% 19%
PEBEFATHET - PLE PUR
I learn Chinese because I can meet new people and make m O o O o
friends in the Chinese class.
17. AR EE SR O S - AR - Above | 60~79% | 40~59% | 20~39% | Under
PERFTEHL WEEICLY 2 2 EAFE4DT ~ TERE | 80% 19%
EFEATHET - PR SN
I learn Chinese because I like using Chinese to deal with m O o O o
difficulties.
18. R B H T E A ET » FiDAFREFESE ST - Above 60~79% 40~59% 20~39% Under
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HEREE HAREL E B0 8EFRDH LD T ~ PEREEZFA | 80% 19%
TWEd o Pl IV
I learn Chinese because there are Chinese characters in Chi- o o | o |
nese and Japanese.
19 B FEE Y B R SRR B S S 5 —BR Y - Above | 60~79% | 40~59% | 20~39% | Under
HEFEAA 74 7 DNEFC SOHEFES EFICA S | 80% 19%
I~ PEGEEAFATHETS - DLE I
I'learn Chinese to make myself speak Chinese as well as na- m m o m O
tive Chinese speakers do.
20. K R P EERE SGRIZ A B8R » PrRATREREERE ST - Above | 60~79% | 40~59% | 20~39% | Under
FEREDOA Y F 2 7 AZEERHBDT ~ HEREEZFAT | 80% 19%
WET o DLE DUF
I learn Chinese because I am interested in Chinese courses. | o o o ]
21K B B3 EE A BEAHET H A Bl » prDAFEEESE S - Above 60~79% 40~59% 20~39% Under
FERED 7 L EFAICEENHHDT ~ FEREEZFATH | 80% 19%
¥q o DLE DUF
I learn Chinese because I am interested in Chinese TV m] ] ] o o
shows.
22 R Ry BRAR R R — ISP HYEESE ST > FTLAFREBEERE ST - Above | 60~79% | 40~59% | 20~39% | Under
WWHEREDRAEIL A D WD T ~ PEREAFATHET | 80% 19%
° DLE IV
Ilearn Chinese because I want to be a good Chinese teacher. m m m m o
23. (R R FRANEEGE SR RIR AT - P DAFRERFERE ST - Above | 60~79% | 40~59% | 20~39% | Under
PEREDAEIZARCEINT ~ EHEFEELFATHE | 80% 19%
g o DLE DUF
I'learn Chinese because my Chinese teacher(s) is (are) good. o i o i o
24 FREBFHEREIE By 1w B EERE SCAIERATER T - Above | 60~79% | 40~59% | 20~39% | Under
FEREOHERZ FO THEWeoIl ~ FEREZFATY | 80% 19%
S PLE BUR
I'learn Chinese to quench my thirst for Chinese knowledge. m O m O O
25 FRAIEERHEE SR Y o (AR AN A H s - Above | 60~79% | 40~59% | 20~39% | Under
HEREO@IRIE RS L TEWH E 9838~ Rl 80% 19%
KHNEHA - DLE I
I know that learning Chinese is important for me, but I do m] o o o ]
not enjoy learning it.
26. R EEHEE T R R R B T E IR e o Above 60~79% 40~59% 20~39% Under
HEREDOMIRIZIEL WD T ~ hEREAFATHET - 80% 19%
I learn Chinese because learning Chinese is enjoyable. PALE SN

o o o o o
27. R R P EE N s LR - P AFRERHERE ST - Above | 60~79% | 40~59% | 20~39% | Under
EREOLE CEBILH 5 DT ~ PEREEZFATHET - 80% 19%
I learn Chinese because I am interested in Chinese movies. PLE BUR

o o o o o
28 AR IRAFTESE R B IRANAF » IR BIEAETA - Above 60~79% 40~59% 20~39% Under
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PEBOBEETEFICRECE R E ~EERALRDEL | 80% 19%
Mol £ - PALE SN
I feel bad if I couldn’t perform well in Chinese classes. m O o m o
29. A BHEEGRE—PIEBE sy > FTLAIREEEEES - Above | 60~79% 40~59% 20~39% | Under
PEREDOEZEDHALIIIFL WD T ~ PEFEZFAT | 80% 19%
WETG e PALE SN
I learn Chinese because it is easy to get credits in the Chi- m m o m O
nese class.

30.FREBFEFE S fy T B EEERE SR E T - Above | 60~79% 40~59% 20~39% | Under
HEFEOHE & Mt e RO oIl PEFEZFATHET | 80% 19%
° PALE SN
I learn Chinese to be able to read Chinese newspaper and O O o O o
magazines.

31 BB B EERE SR il A LR - ATDAFREREESESL - Above | 60~79% 40~59% 20~39% | Under
HEREOIICEEAH ZDT ~ FEFEEFATHET - 80% 19%
I learn Chinese because I am interested in Chinese songs. PALE SN

o o o o o

32 E IR EEEEE SO S By > IREVEIR YT - ATDAIREHERE | Above | 60~79% 40~59% 20~39% | Under

e 80% 19%
TEFEOHL Ve CAZHEMTELLELWOT  FEFE | ML LIF
EFATHET - o o 0 o o
Ilearn Chinese because I feel good when I resolve the diffi-

culties.

33. A R GRS LRSS s A YNE R R 5 > FTLAFREEEE | Above | 60~79% 40~59% 20~39% | Under
EE 80% 19%
PERRIF IR CMDINERE L DL Lo T~ hEE | Dk ELF
EFATHET - o o 0 o o

I learn Chinese because learning Chinese is easier than
learning English or other foreign languages.

34 FESE ] DL B HHT 95 - RV RYF - FrPA3kEEEE | Above | 60~79% | 40-59% | 20~39% | Under

EE 80% 19%
TEFEE2FES> THES LT EELWOT ~ fEREe | UL ELF
FATHET - m O o O m
Ilearn Chinese because I feel good when I do things well in
Chinese.
35 PR HE R SR N Ry T S RS SR AL 22 - Above | 60~79% | 40~59% | 20~39% | Under
HEEEFREE PERE7 T AD 7 FAA— ML LA | 80% 19%
EOMIHESNET - PALE SN
Ilearn Chinese because I like my fellow students in the Chi- m m o m O
nese class.
36. FWEHE BN BEE X RRIENERRT - Above | 60~79% 40~59% 20~39% | Under
PEFEE FEIR - PEROBHNEOHICFES N ET - | 80% 19%
I learn Chinese because my Chinese textbooks are good. PALE SN
o = o m a]
37 HERHERE T By 1 REIR EEERESGRISRAAYA - Above | 60~79% | 40~59% | 20~39% | Under
TEFE 2 GICEE D AL L 2 HEHS » PEREZFEAT | 80% 19%

RESEE PAE P
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I learn Chinese to keep up with others who speak Chinese m O O O O
fluently.
38. R R T+ #55ESCRE I A IE I A 20 2s > FTAFREREEEE | Above | 60~79% | 40~59% | 20~39% | Under
e 80% 19%
HEREFRE I ZHILT I &2 RV FERICENLDT DLk BUF
FEREEZFATHET - m] ] o ] |
I'learn Chinese because increasing Chinese proficiency will
have financial benefits for me.
39. BB HEEE T By T iR EE R E S RE TR ES - Above 60~79% 40~59% 20~39% Under
FERERE IR A8 T A /2D ~ FEREEFATHET | 80% 19%
o ME BAF
I'learn Chinese in order to pass a Chinese Band Test. m O o O o
40. REFEGE SR By T HUSHE B R IT R ARG - Above | 60~79% | 40~59% | 20~39% | Under
HERBEO RS TP BFT 572010~ hEREEZFA | 80% 19%
TWEd e Mk BAF
I learn Chinese to win a scholarship to a university in Chi- m m o m O
nese speaking countries.
A1 EIEE N\ R kil 2 A B - Above | 60~79% | 40~59% | 20~39% | Under
HEFEBEOEANKRIT S S HEFR 2D T ~ HEFEEEZFAT | 80% 19%
WET e Mk BAF
Learning Chinese is useful when I travel in Chinese-speak- m] m] | m] o
ing countries.
42 Py B T R R REE A S - Above 60~79% 40~59% 20~39% Under
PEREEOENERT 27012 ~ PEREEFATHRET 80% 19%
I learn Chinese in order to emigrate to Chinese-speaking | PAf SN
countries. m] ] o ] ]
43. R B I B EE A B E Bl » prDAFEEESE T o Above 60~79% 40~59% 20~39% Under
HEESLICER A DH 2 DT ~ FEREEFATHET - 80% 19%
I learn Chinese because I am interested in Chinese cultures. | PlL BUR
o o o i o
44 R EIREEES > FDIFREEEEZE T o Above 60~79% 40~59% 20~39% Under
HELHARALDT ~ PEREEZFATHET - 80% 19%
I learn Chinese because I am a Japanese-born Chinese. PALE SN
o o o i o

45 REBFEE R B T v R H O AR JE R AT - Above | 60~79% | 40~59% | 20~39% | Under
HEESORMCRM AR 5272012 - FEREZFAT | 80% 19%
WET e ME BAF
I'learn Chinese to overcome the frustration in daily life. | m] | m] o
46. 1R Ry PR g A 4 SN PIAYAH B 3R - PrDAIRERSESE S | Above | 60~79% | 40~59% | 20~39% | Under

° 80% 19%
D N2 D EHEEEZ T 5701 ~ FEREEFAT Pk BUR
Wxg e O 0 o 0 O
I learn Chinese because I want to increase the mutual un-

derstanding among peoples in the world.
47 PRERHERESUR By T R SRS B T R AR R - Above | 60~79% | 40~59% | 20~39% | Under
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HAPDELZICEHEDOZ L #HEL TE5 DOl ~ FE | 80% 19%
EEFATHET - LI R PUF
I'learn Chinese to let the world know more about my coun- m = O m O
try.
48 R RER I TIE BN E - Above | 60~79% | 40~59% | 20~39% | Under
EETHMT 572D - PEBEFATHET - 80% 19%
Learning Chinese will give me higher status in my job. DL R VAN

o o o o o
49 FRERHERE SR Ry T R LIFEHAR - Above | 60~79% | 40~59% | 20~39% | Under
TFEELOEELEENRT 5D - PEFEEFATHET - 80% 19%
I learn Chinese in order to achieve an occupational goal. PIE PaN

o o o o o

50.K By 2 Al =P ER N )G A HEECER » FrD IR A - Above 60~79% 40~59% 20~39% Under

IR DAL T PEREOTEEN 2 0 1c DT ~ SHEREZ | 80% 19%
FATHET © PAE SN
I learn Chinese because no Chinese courses were offered m O o O o
during previous education.

51. AR AR R Ry BRIV ERE SO A - T ARRERESRSL - Above | 60~79% | 40~59% | 20~39% | Under
BETHPEBEZZEE D AME LD - TEFEEFAT | 80% 19%
LEF e PALE SN
I learn Chinese because I want to be part of the Chinese re- m m o m O

source in my country.
52. A BB AR R B SOR B A PR - AT DABREREESRSC | Above | 60~79% | 40~59% | 20~39% | Under

° 80% 19%
DEDOEFFRBICEEL 20O T ~ PEFELFFATHET | Db VSN
o o o o o o

I learn Chinese because I can contribute to my country’s
economic prosperity.
53. [N Ry AERRE AN B TRAE FHESE S > FTDABER HEGE S - Above | 60~79% | 40~59% | 20~39% | Under

AU DPEFEEZFRNIENTEDLEAO>TIELLDT | 80% 19%
- PEFELFATHET - Pk BAF
I learn Chinese because I want to show my teachers that I m m o m O
can learn Chinese.
54 WERHESI R By T IR/ NZEEE - Above | 60~79% | 40~59% | 20~39% | Under
HODOTft e DEshie AL—RIZT 52012 ~ HEEEEZF | 80% 19%
ATWFET DLE DUF
Learning Chinese helps me communicate with my children. m m o m O
55. FWERHESE IR Iy T RIS EFRAY/INZ - Above | 60~79% | 40~59% | 20~39% | Under
BHADTHIZ DB T il ~ HEREEZFU £T - 80% 19%
I learn Chinese to keep up with my children. Pl PUF
o o o i o
56 TRELHERE SR Ky T BRIV INZ R EESESL - Above | 60~79% | 40~59% | 20~39% | Under
HaOFHOFEREDOME A BT 572012 ~ FEREEZFA | 80% 19%
TWhxd o PLE BUR

I'learn Chinese to help my children learn Chinese. m m m m O
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57 REEHERE SR By T MR/ INE RS - Above | 60~79% 40~59% 20~39% | Under
BOOTHOBMICEZ SN D LI FEBEEZFATH | 80% 19%
ESE AL Pk ELF
I'learn Chinese to answer questions asked by my children. m m m m o

58 FERHEE SRy T IR IRV TARRE ST - Above | 60~79% | 40~59% | 20~39% | Under
BOOHFEDAF VLT v 7 DlHIl ~ FEEBEFATHE | 80% 19%
ER Pk ELF
I'learn Chinese to increase my job competence. m m m m o

59. FREBFERE IR By T FIER P B SE kY B PR S M T A Above | 60~79% 40~59% 20~39% | Under

HOOWRASPTOFHESLHMREII2=7r—>a 280 | 80% 19%
5720~ PEFEEZFATHET © Pk BAF
I learn Chinese to communicate with international special- | m] | m] o
ists in my own academic field.
60. WERHESE R By T BB TE IR AT B g SRS IR 72 SR - Above | 60~79% | 40~59% | 20~39% | Under
B DR EOWE R A 7T Il ~ PEFEZFAT | 80% 19%
Wxg e Mk BUR
I'learn Chinese to comprehend the research literature in my m m m m o
own academic field.
61 WERHETI R By T HARERES - Above | 60~79% | 40~59% | 20~39% | Under
B OB & AT 572012~ hERBEFATHET - 80% 19%
I learn Chinese to broaden my horizons. Pk T
o o o o o

62. FERHESE SR AT DUMORE (18 - ELE(TE BRI MUk G4 | Above | 60~79% | 40-59% | 20~39% | Under

° 80% 19%
FEEFTICNE L DAL THE IV EEIDT | Dk PaN
TEREEFATHET - o o o o o
I'learn Chinese to feel occupied rather than doing nothing.
63 FREBIEEE SR By T T S — TR R E S - Above | 60~79% 40~59% 20~39% | Under
HDOFRERRFAIAD 12D~ FEFEEFATHET - 80% 19%
I learn Chinese to get entrance to another school or college. | PAE PSN
O o O O O
64. T SRR ERFEEE ST o Above 60~79% 40~59% 20~39% Under
ROTHATAC FEEEZfEL TELWEESTHET - | 80% 19%
My parents want me to learn Chinese. PAE PSN
O o O O D
65. A I ETEEE ST - Above | 60~79% 40~59% 20~39% Under
FOFRDOFAIZE - FEREe AL LTI SR D FEA - 80% 19%
Everybody in school has to learn Chinese. PIE SN
O o O O D
66. FRAVATREIREEZERESL - Above | 60~79% 40~59% 20~39% | Under
FDOBEHSRNC FEEZ MR L TIEL W ERSTHET - 80% 19%
My teachers want me to learn Chinese. PIE PaN
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67. A Ry R ARTEAR X HIE I FEaB SRR - FrLAFREREE | Above | 60~79% | 40-59% | 20~39% | Under

FESL e 80% 19%
RAODANLZI -~ FOREREL TFE N LEbhtlznizdic LI E VAN
~REREEFATHES - o o O o o

I learn Chinese because I want people to think I can speak
Chinese well.
68. F B IR Ky T T BB E A E e & L FHEERE S8 | Above | 60~79% | 40~59% | 20~39% | Under

FHfEH - 80% 19%
EE kOt TRES N A FEREOHRES #HEs | Db VAN
572 ~ PEREEFATHET o O 0 = O O

I learn Chinese to understand presentations presented in
Chinese by international peers in conferences.

69. TR HEESIE Fy T AN H UKL - Above | 60~79% | 40~59% | 20~39% | Under

MU D1 2D T ~ PEEEEZFATHES - 80% 19%

I learn Chinese to get away from loneliness. Pl PUF
O o o 0 m

70 FERHEGE SR Ry T HUFERAL - Above | 60~79% | 40~59% | 20~39% | Under

FAL ARG T 572012 - HEREEFATHET - 80% 19%

I learn Chinese in order to obtain an academic degree. PR SN
O o o O m

71. R B F P ey NERAEER — LR A HERESC - BT AFREESEE | Above | 60~79% 40~59% 20~39% | Under

FEL e 80% 19%
HOBNPRAALTIGICHREREZFEE 50T - Lo PERE | Db BAF
EFEALTHET - a) o o o o
I learn Chinese because people I am acquainted with can
speak Chinese fluently.
72. R BB REaRnI N ERFERE ST > FTDAFREBEERE ST - Above | 60~79% 40~59% 20~39% | Under
HNDENOHPEEEFATHDEDT ~FLOTEEEFAT | 80% 19%
WET o DLE IV
I learn Chinese because the people I am familiar with also m O o O o
learn Chinese.
73 WEBHERE SR Ky TAE B TR ES LAE P35 S - Above | 60~79% | 40~59% | 20~39% | Under
FECHBETHHMEL Wi ~ [ - TEREZY: | 80% 19%
ATHET - PLE BUR
Ilearn Chinese to have a break from home or work routine. | ] ] ] o
74 FREBFESE SR Ry T IR S FE T RS - Above | 60~79% | 40~59% | 20~39% | Under
FEBBEOBAEIC T 2 EHE L T~ PEFEEZFATHE | 80% 19%
EE PLE BUR
Ilearn Chinese to get ready for changes in my family. m m m m o
75 FREBHEESUR R T IR E R ARV EAMA Above | 60~79% | 40~59% | 20~39% | Under
FHRC DN THL oDl ~ HERBEFATHET - 80% 19%
I learn Chinese to keep up with others in my family. PIE PaN
o o o i o
76 WEHERE SR By T AR EAFRY AR - Above | 60~79% | 40~59% | 20~39% | Under

FRENEEIZ DL 2012~ TEREEFATHET - 80% 19%
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I learn Chinese to find a good job later. PALE SN
o = = m o
77 FREBFESE R By T R e N - Above 60~79% 40~59% 20~39% Under
BRESZZFES5OTDIC FEBEFVET - 80% 19%
I learn Chinese to get away from boredom. PIE PaN
o m m m o
78. N R g — P EIRERHERR L > T AR HERE S - Above | 60~79% | 40~59% | 20~39% | Under
FEEDSTMCTEREEFATEL VW EESTHEZDT | 80% 19%
EefeFATHES - PLE LR
I'learn Chinese because my spouse wants me to learn it. m O o O o
79 BERERE TR By T RIS — Ay AL LR - Above | 60~79% | 40~59% | 20~39% | Under
FoflE LR ke AT 572010~ PERBEZFATHRE | 80% 19%
ER PR SN
Ilearn Chinese to share a common interest with my spouse. m O m O o
B0. Y RAFHERE SRR SR R B R = - Above | 60~79% 40~59% 20~39% | Under
RETTHEREZ AL 20 ~BEAALDELLO | 80% 19%
DL X9 - PALE SN
I feel bad if I couldn't speak Chinese in Chinese classes. O m o m o
81. R BIREEEG A > FTLATREFEEE S - Above | 60~79% 40~59% 20~39% | Under
L WA EF R LA E2DT ~ PEFBEEZFATHE | 80% 19%
ER PR SN
I'learn Chinese because I like learning new things. m m m m o
82 W SUE fy T H =T - Above | 60~79% | 40~59% | 20~39% | Under
AR T ROAHERS 212~ PEEHEFATHET - 80% 19%
I learn Chinese in order to obtain high scores in examina- | P SN
tions. o o o o o
83.FREBIEE B T EEEH - Above | 60~79% 40~59% 20~39% | Under
HERZEIE S 7201~ PEBEEZFATHET - 80% 19%
I learn Chinese to pass examinations. PR SN
o = = m o
84 R STE Fy TS FIEIRURLRK - Above | 60~79% | 40~59% | 20~39% | Under
EREEL Weoll » PEREEFATHEY - 80% 19%
I learn Chinese to feel a sense of achievement. PALE SN
o = = m o
85. [N Ry JEIS AF Y HE B SCIeRE & N AE DRI R > FiTA3k | Above | 60~79% | 40~59% | 20~39% | Under
ERHEGESL 80% 19%
ENFEEOAF VL EFIIOT L L~ NEEFIIN | BLE PN
CHEEDRHDIZEBDT  PEREAFATHET © o o o o o
I learn Chinese because acquiring good Chinese skills is a
stepping-stone to one's success in life.
86. A R PAR KB — (8 A B HYSNGE - FrDARREREEE ST - Above | 60~79% | 40~59% | 20~39% | Under
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L VONEREICHKL 720D T~ PEEBEFATHET - | 80% 19%
Ilearn Chinese because learning Chinese can challenge me. | LI SN
m = o m o

87 MIRAR (¥x) BHHEMEPHEL VB - FR TR -
ftroPEFEEZFIEER DL - T ECTL LS -

Please write down here if you have other motivations for studying Chinese.

Note: All items in this Q-JLMLC for formal survey were revised and scrambled based on the expert judgement.

=, EAELXER EAD7 o7 +—) Personal profile
1145 5] Gender : 0B 5 Male o7 % Female
25 i Age % % years old

3.54r &4 Identity :

o/NEA /NFAE Pupil

o4 x4 Middle school student
o4 ERE High school student
R HF9EERAE Junior college student
oREAE K4 Undergraduate

ol (ELIREAESH Postgraduate
offi 4 (S EEAN) HEFFEEF Y Doctoral student/ candidate
o R £ A Office worker

oiRIR AN S BIEE Retiree

oHAl F DAz Others :

4. FFEE Sy [F%E Nationality :

oHAAN HAA Japanese

DHAHES HADHLE Japanese-born Chinese
oHAGE® f£H 7 ¥ 7 % Japanese-born Asian
oEAfl Z DAt Others :

5 SRt SRS B -
SRR -

School or affiliation:

6.MEMR 4548E Marital status :

ol dF BE4E Married :

WA ?

MEEEEZDEDANTT 0 -

Nationality of your spouse?

BAETURA? 5 48
THEITANZ T - 5 #s L %
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Number of children?

Boy Girl

INGREWAFREE L 70 of
FHEEFEFEAEFATHE T - oldy o Z

Are your children learning Chinese now? oYes oNo

oS R4S unmarried

oA Z Dt Others :

7 A HARHEEE S BRI ] £ EA TN
HAT o [EEEE M F 7 H R ]

How long have you learned Chinese in Japan? Year(s) month(s) hour(s)

8AEMPLL R o S AR HERE L ?
BEDAHNTHEREZ FALERRD D 90 -

Where else have you learned Chinese?

DEE ¢ FERE SR EIGR] £ EH /INEF
o0&y fEEEIRE F 7 A iS5
oTaiwan: How long? year(s) month(s) hour(s)

o EORRE | ESESCEEENE . F EH N
o E - PERESEEAR g 7 H fR ]

oMainland China: How long? year(s) month(s) hour(s)
oEA CEESR OB £ EH /IR

0% DA+ EFHFEEAR F 7 S|

oOthers: :How long? year(s) month(s) hour(s)

9. BRFEERE SR Gl EER R E ~ P EIAY HSK =& /EHy TOCFL ﬁ“ AR )

TERERE O HCEHI (HADfhEHEE ~ FEO HSK -~ &2 TOCFL 7F§LTL>%>)\63£ =X OV AN b
LNV ESLALTTFS L <)

Self-evaluation on Chinese level (Please tick the item “Testing Chinese Proficiency, Japan”, HSK, or TOCFL if you
passed any of them):

I8 : oZHE of)%k ohel oEsk ol

H< oXo otk of4k o b8k oz Off

Listening: oZero oBasic olntermediate nAdvanced oOthers:

&t oZHEEE otk o omgk  oHEAM:

9 o0 ofldf oféRk o bsR oz Ot

Speaking: oZero oBasic oIntermediate tAdvanced oOthers:

H o o) o omgk oHAM:

FE oo ofldf oFék o bsRk oz Ot

Reading: oZero oBasic olntermediate Advanced oOthers:

5 oZTHEES oWl o oEk  oHEAM -

&< 10X 0 oWl o o b oZ Ot

Writing: oZero oBasic olntermediate ocAdvanced oOthers:

&y - oZERL oWl oPER omdk  oHEAM

“a oo ofd ofEk o EE oz Oft

Synthesis: oZero oBasic oIntermediate tAdvanced oOthers:

Note: All items in this Q-JLMLC for formal survey were revised and scrambled based on the expert judgement.
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